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a : INTRODUCTION 7 : 
F : Calendar year 1969 has proven that an organization : 
: - such as SPEEDIER, competently staffed and adequately 


financed, can bring significant changes to education. © 
; The changes come by better utilization of materials and / 
; improved teaching strategies by the classroom teacher. 
- Ultimately SPEEDIER may also produce total school re- . | 
| organization._ _ ~ y 
- _ The SPEEDIER Project is now in its third year of 
- funding by Title III of the Elementary and Secondary 
ey __. Education Act, (P.L. 89-10)... Theze are fovr sub- ~ 
~ contracts with Research for Better Schools. (A com- 
° -plete report of these contracts is listed elsewhere in 
-~this report.) Contractual contributions from local + = 
ee ee helped to finance the project during 
ts . > : “. 


_\ The Board of Directors, composed of the chief |’ : 
. - school administrators of the educational organization 
er 2k of the four counties, meets periodically to establish. 
Si 4 - policy. The officers of the Board meet frequently to _ 
Supply direct guidance to the organization: The execu- 
‘tive director is responsible for day-to-day activities, 
‘dévelopment of long-range plans, and_ implementation . 


7 and‘ fulfillment of those plans. a / 


a 


~ 


c 7 ‘The; Title IIT aspect of the project focuses upon = 
= curriculum change inthe fields.of language arts, — 

4 . > $0cial, sciences and teacher training. Complete re- 
|. °  “ “ports on each of these activities appear in the report - 
4 under the. section with their respective headings. 


: » of Title III the SPEEDIER Project) was to receive 

'  , $300,000.00) for the fiscal year 1969. Since Pennsyl- ae 

y  , |. Wanda received significantly less money in 1969 from - ; ‘ 
the U.S.\ Office of Education, SPEEDIER's funds: were a 
cut to. $200,000.00.. A number of options wére open to 

the Project at the time.- The most practical pian was = 5 
‘to eliminate those projects which would give the least i oe | 
short-range involvement and $till enable. the project. 
to function as néar/the original plan as possible. ‘Thus, 7 
in-July of 1969,.the learning activity package with — . 

_ emphasis upon individualized instruction was temper- | 

arily'deleted.from the Project. The. extensive searching 

activities of the Project wére modified. The major 

planning functions of the organization are now carried 

on through funds from-Research for Better Schools. 


ry ander the modified form of the original proposai 
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Thus, the major focus for Title III for the SPEEDIER 
Project in 1969 was implementing activities proven in z 
1968. Emphasis was placed upon total elementary schools _ | 
with all staff members receiving on-site training. .- 


_ You are encouraged to read this report with a num- 
ber of factors in mind. First, that each activity will ; - 
eventually go through five distinct phases. Phase one : 
is climatizing for change. Phase two is establishing 
the team that will accomplish the objectives of the 
school district. Phase three is piloting with the in- 
terested and concerned teachers in a locale... Phase four 
will be broadening the pilot into full school building 
er school buildings. Phase five will be to institution- 
alize the project in total school districts. The linking 
agency concept is key to the reporting here - an agency 
committed to the securing from various knowledge sources 
the most recent, exciting innovations in education from 
such places as area colleges, educational television 
centers, department of public instruction centers, Title 
IV centers with emphasis on Research for Better Schools, 
other Title III centers with emphasis upon such places 
as R.I.S.E., Professional Associations, etc. Observe 
this retrieved knowledge being translated through a. re- 
search organization, a planning organization and finally 
implementing the knowledge in the local public, private 
and Catholic schools via thé model previously mentioned. 
A. third basic assumption is a continuing process - the 
building within the local school district of those skills 
that eventually establish change as a normal activity — 
within the local school building'or school district, | 
and that continually evolve more complex and more com- 
plete educational organizations. , ; 


_. The project on social sciences.mentions such names 
as Fenton, Senesh, Greater Cleveland, Minnesota, Taba.’ 
and the project on language arts mentions Nebraska, 
Oregon or Wisconsin. :'Bear in mind that the SPEEDIER 
Project has not been interested only in the materials | . 
of these projects but such strategies~ds inquiry. in- 
struction, concept formation, data interpretation, - 
feeling interpretation, generalization, hypothesis test- 
ing and education to be mést valuable. -— 7 on es 


SPEEDIER can point to 1967 as-a year of organiza- yy 
tion;.1968 as a year of determining on a small scale , ae *& 
those things which could be accomplished on a. larger 
scale; 1969 4s the year that more than, 600 teachers in 
the schools of the four counties utilizéd new approaches : ; 
to learning which were mostly unheard-of three years ago. . ae 


* * 


on 


Af adequate financing is secured, 1970 will be pointed é 
to as the year when several thousand teachers will have 
taken the first steps towards supplying the viable cur- 5 
riculum necessary for education in the next decade. | 
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SOCIAL STUDIES PILOTS -- 1968-1969 
Introduction . - "3 
The SPEEDIER Project (Curriculum Study Research 3 
and Development Council of South Central Pennsylvania) 5 
is a curriculum project funded under the Elementary “ P 
Secondary Education Act, Title III. Its activities : 
emphasize the implementation of new curriculum ideas : 
in the schools which the project serves. Its primary ° 
purposes are: _— . aA . 
| 1. To improve social studies classroom 3 
~~ instruction = ; . ~ 4 
_ . 2. To improve language arts classroom : 
' “dnstruction ~~ 3 
3. To produce positive change in teacher 
classroom behavior. ; 
The Project serves the schocl systems of the four ; 5; 
south centrai Pennsylvania counties of Dauphin, Lan- - 
caster, Lebanon, and York. . Fifty-two public and.private 2 
school systems are involved. The Board of Directors of : 
the Project is composed of chiéf school administrators : 
from the participating districts. ; . | 
_, The Project staff that functioned during the ‘school 2, 
year 1968-69 included eleven full-time professionals and -  # 
five fi11-time non-professional employees. The staff . : 3 
organization was as follows: mg . 2 P 
Executive Director ~ oe ee eC a 
: ‘Curriculum or Planning Staff - ; tte 4 — 
-~ “ "Social Science Specialist Pa. ae - % @ 
- Language Arts Speciclist ~~ =. © 72 a a: 
; ; Group. Dynamics Specialist _ ei ~ 3 
/. .. Director of Research ~° . ec | : (og 
“Research Staff .- - Z ~ ey “_ oe 
"Director of Résearch- Fs ; ote ; 
Research Librarian Z | “a 
- ’ .  Research/SpeciaYist. a f a ag 
Implementation Staff (three. curriculum consultants) _ g 
Media Specialist. i ae ae oe 


D : é i 2 s .. ae “e } - . - 2 a 
The staff members involved directly in the social ’ 
Studies pilots and their. primary ‘responsibilities weré: ~ =~ 2 
’ aa a } -— ° —o ' ae : L ‘ os “ * 
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Social Science Specialist 
Reviewed social studies programs for piloting 
Was primarily responsible for pilot model, 
priorities, and procedures 
Coordinated all social studies activities 
Research Staff 
Searched for all needed information 
Assessed pilot programs 
Monitored pilot activities... 
Supplied miscellaneous support activities ~ 
Implementation Staff 
Two of the three men worked directly with. 
pilot teachers as consultants and monitors 
of pilot implementation 
Media Specialist 
Provided general support activities. including 
the use of audio-visual equipment. 


The social studies component of SPEEDIER is involved 
in three general types of activities: 


~ Full-year pilots. 

Shorter term implementation projects 

Consultant services. : 

This report is - limited to the full-year. pilot _— 
activities for the first full eperategne. year, 1968-69. 


Purposés of of the Pilots. 


; The social studies pilot ‘programs were selected 
as vehicles to introduce into the schools served by - 
SPEEDIER the most recent thinking in social studies 
curriculum. Emphasis was placed on new organizations | 
of content, new teaching strategies, and new materials. 
The programs contain components: that - ‘SPEEDIER™ personnel 


‘consider significant improvements over the social 


studies generally taught in the area, but the un- 


qualified adoption of any of the programs was’ not one 
_ of the pilot' objectives. The SPEEDIER Project staff 


expected the pilot endeavor to affect education in 
the four counties in the following: ways: 


1. Improve social studies instruction as 
_ evaluated by participating teachers, 
_ district administrators, SPEEDIER staff, 
and outside social studies experts. 


2. Improve teacher classroom behavior as 
evaluated by the teachers, their adminis- 
trators, the SPEEDIER staff, and outside 
social studies experts. 


‘ 


j 3, Increase local educator understanding of 
the newer content, ideas, and teaching 
approaches contained in the pilot program. 


4. Develop teacher skills in the use of new 
teaching strategies. 


a 5. Develop educator skills in curriculum 
experimentation. 


J 6. Develop a positive attitude toward curriculum 
‘experimentation and change on the part of 
the educators, . 


| 

7. Increase educator knowledge about curriculum Le 
: — and curriculum change so they are better : 
ET , prepared to improve the curriculum of their 
y -own school system, - 


8. Modify district procedures and policies to 

make them more appropriate for handling and LE 
promoting change:. | ., 

General Assumptions. 

a — = . = 

A « * ' Some general. assumptions on which the pilots were 

a ‘based are: ~ . : = : 

4 o ~ ; x BE an ? 

: 1. Social studies instructions in the four . 4 

Bf a? counties has not kept pace with the newest . i 

: thirking in social studies education.: - 


+2. Most teachers and administrators in the area 
‘cannot make Optimal use of the most recent 
pO ' thinking without help from outside their 
. - ‘district. | . | ca 
_ .3. The writing of a new social] studies program 
4 i by the school systems individually or co- 
1 oF _s % operatively is not practical. _* a me N 


E _ 4. &K.series of theoretical presentations to = 

' teachers on new social studies topics would | 

' not alone produce significant change in the 
classroom. a , 


- / 5: One or two-day in-service programs would be 
similarily ineffective. 4 


. 6. Materials that require new approaches to - 
bY . handling content and new teaching strategies 
-_ | in social studies are now available for 

, classroom use. “ : 
f 7 : 


6 


10. - 


ll. 


“42. 


13. 


These materials can be used as vehicles for 
up-dating social studies curriculum contents, 
teaching strategies, and administrative pro- 


cedures. 


An efficient way to produce change in the 
classroom is to provide the opportunity 
for teachers and administrators to work 
with new programs and to provide enough 
consultant service to make the experience 
as profitable and as pleasant as possible. 


Even though pilot programs may be rated very 
highly by social studies experts and may have 
been found to be valuable by other school. 
districts, only local school personnel can 
determine if the program serves their own 
objectives and fits into their own school 
setting. : 
By piloting the programs. in their own schools, 
local teachers and administrators will be 
able to make a valid assessment of the pro- 


grams in terms of their own priorities. 


Through the use of pilot materials, school’ * 


district policies and perceptions. will be 
modified gradually and will. become more 
appropriate for the promoting of needed 
change. 


Even if a district decides not to continue 


_to use a particular pilot program, the ex- 
perience of trying it for one year will help 


improve its existing- social studies program, 
its. teacher classroom strategies, and its 
district policies concerning curriculum 
innovation. = 


After a period of cooperative curriculum 

experimentation with SPEEDIER, local school 
districts will be able to conduct their own 
‘pilots and to continue curriculum revision. 
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Pilot Programs . 
The five social studies pilot programs used were: 


Grade level for - . 
which materials Grade levels 


Program : . _ were designed - in pilot , 
Fenton Social Science © | ~ - 
Program (Holt, Rinehart : 
and Winston) 9 - 10 § - 12 
Gréater Cleveland Social 
Science Program -_. i- 9 : 1-8 
“University of Minnesota a es 4 
~ Project Social Studies ee = 
Program : = 1 - 6 1-5 © 
Taba Social Studies _ ; —— 
Curriculum a b- 6 - ; 1,2,3,5,6 
Senesh Social Science . : 
Program (Science Research 
Associates--"Our Working 
‘World") 1-3. , i* 3 


The programs were selected for use as pilots 
because they have been recommended highly by experts ‘~ 
in the field of social studies education, because they 
incorporate principles and idéas which SPEEDIER staff 
members believe represent the future trends; in social 
studies education, because_they have a rationale con- 
sistent with the policies of the local school districts, 
because they are developed to the extent that teacher . 
work in preparing or searching for materials is at:a | 
minimum, because they involve teaching strategies 
different from those usually used’ in the classrooms é 
of the area, because they require changes in teacher: 
‘ classroom behavior, and because they seem to be’ 
‘appropriate vehicles. for producing significant 
/positive change, in .a variety of instructional com-' 
ponents of the scliool systems served by SPEEDIER. 


r 


. ; rar : 
The Pilot Model = * 


- The pilot model that.was uséd contains five phases. 
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Paase III - Pitot Operation--First Year 


“yi? 


Phase I - Climatizing 


The climatizing phase of the pilot involves an 
analysis of local school districts by the SPEEDIER 
staff in an effort to determine the types of 

pilot programs that would be most valuable to 

them at their present stage of development. Once 
this is decided upon, the SPEEDIER staff attempts 
to cultivate within the districts a positive 
attitude toward curriculum change and a willingness 
to undertake the piloting of some new social studies 
program. Staff members meet with social studies 
teachers and administrators in formal and informal 
settings. They discuss needs for change, possibie 
directions, and ways in which SPEEDIER can help. 


Phase II - Selection of Program and Establishment | 
of Pilot _ 


While the possibility of change is being dis- 


cussed with the local school districts, SPEEDIER 


- staff members review recent information con- 
‘cerning new social studies curriculum development 


projects. They select those specific programs 
that social studiés experts rate highly,. that 
seem- to fit the needs of the local schools, and 


% that appear to be appropriate vehicles to pro- 


duce significant change in the schools. They 
describe these programs to the administrators _ 
of the school districts that indicate an interest 


an the possibility of pilot participation. The 


administrators then decide if their district will. 


participate, to what degree they will participate, . 


and which program or programs they will use. 


This phase of the. pilot contains three stages: 


<8 


A. Background preparation for the pilot,. 


including the establishment of pilot 


_»° procedures and scheduling . 


B. The introductory workshop, usually of 


three to five days duration 


C.. Pilot implementation, including classroom 
. use of the program and periodic school- 
year workshops. a oe 


When dn administrator agrees to have his district 
participate, an agreement is written--between 
SPEEDIER and the district, specifying the roles 
of both parties. The district then selects 


teachers to participate. These teachers attend 
training sessions and workshops, some of which 

are scheduled prior to the start of the program 
(usually in August). Others are held at various 
times during the school year. The actual scheduling 
of the meetings during the year is based on the 
performance and progress of the teachers. Most 
workshop sessions are conducted for a full day 

of five and one-half or six hours or as two 

sessions of two and one-half to three hours. 


As the teachers use the program during the year, 
a SPEEDIER implementation staff member visits 
their classes, observes their teaching, and con- 
sults with them. , 


In the implementation part of this phase, four 
different points of emphasis are pursued in a 
rough sequential pattern. 


1. The introduction of pilot materials and the 
development of teacher familiarity with them 


This usually involves the first six to eight 
weeks of the pilot.. 


Zz Refinement of teaching techniques in the use 
of the materials 


The implementation staff member consults with 

the teachers on an individuzl basis. Although 
this stage is emphasized primarily during the 

third and fourth month of the pilot, there is 

an effort to maintain the emphasis through the 
rest of the school year. 


3. Dissemination of information about the pilot ye 
program to other teachers within the piloting i 
district and to other districts who are not 
working with this particular pilot program | 


4. Critical evaluation of the program and the 
= determination by the district of plans for 
future use 


Phase IV - Pilot Operation--Second Year 


. Districts that decide to expand the program add 

_ more teachers to the pilot, usually at additional -- 
grade levels. SPEEDIER continues to work with 
‘the new teachers in.arrangements similar to the _ 
first year, and the consultant continues to visit 


general-process for this component of the program is _- a 
Similar to that developed’ by Donald. W. Oliver and — _  & i 


Company. The total Fenton Program consists of seven 
courses designed to be taught in a sequential mazner 
in grades 9 through 12. The courses at each grade. 
-level are as follows: 
Grade 9 
Comparative Political System. 
Comparative Economic System - 


Grade 10 ts 
The Shaping of Western Society 
Tradition and Change in Four Societies 
- Grade: 11 | | | 
American History ; ; 


pean — 


Grade 12 a i . 
’ - Introduction ‘to the Behavioral Sciences. - 


Humanities” in Three Cities ; , _ a 


The components of the program taught in the pilot ===. 
include only the first four of the seven courses, §< 

The other materials were not available when the pilot 

bégan.. . : : 


ae. 


“~~ 


. . ' ds : Zz 77” , 
A total-of fifteen teachers in: nine. school 


districts were involved in the pilot. A breakdown ‘ 


_ by district, grade level, and number of teachers. - 


and students’ is reported .on Table I. - ys ‘. 
-- The Fenton Program combines objectives in four.’ 
major areas: inquiry skills, knowledge, attitudes, : 
and values. Héavy emphasis is placed on student use ~ f 


, Of inquiry skills, based on a six step process described ~ jo 


by Fenton as "a mode of inquiry." The knowledge or — a 
information taught in-the program centers around © oe @ 
“analytical concepts! drawn from the -social sciences. | 


The value objectives are, pursued through a~method 


of teaching that involves the analysis of value 3 
conflicts by students under t acher direction. The 4 


his co-workers in the Harvard Social Studies Project. 


Rd 


conceptual, iand value objectives. | 


ee _— 


~ Specific content covered is that which fits the inquiry, 
i” ° 
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Pilot Preparation 


The Fenton pilot effort began in early spring 
1968 with an analysis by Dr. Charles B. Myers of the 
nature of the new social studies curriculum projects 
for secondary schools. Dr. Myers and Dr. Thomas S.. 
Hamill discussed the latest reports from project 
centers throughout the country and decided that the 
Fenton Program would be most appropriate for SPEEDIER 
to offer to its participating districts as material . 
for their initial pilot. Criteria used in the selection 
were: ‘the rationale and assumptions of the project, 
the availability of the materials, the assessed stage 
of development of the schools in the area, and the - 
Willingness on the part of the teachers in the aréa : 
He accept certain new types of materials and teaching ~- 
ideas. - ~ : . oN 


_ On May 15, 1968, a conference was held at. which 
Mitchell P., Lichtenberg of the Social Studies, Curriculum 
Development Center at Carnegié-Melion University ~ 
explained the nature of the. Fenton Social Studies 
Program to approximately 90 educators from the districts 
served by .SPEEDIER. Following that meeting, George M. 
Baer, Curriculum Specialist,’ and the ‘only SPEEDIER staff 
member who had joined Dr. Hamill on a full-time basis 
by that time, contacted ail educators who indicated on- 
the conference evdluation form that they wanted. more. 


information. Mr. Baer discussed the nature of the. = 
' Fenton Program in more detail and described the kinds 


of activities that would be involved in the pilot. 


Eight school districts indicated they were interested 
‘in participating. {A ninth' district that began using 
“the Fenton Program on its own decided to affiliate : 


with ‘the SPEEDIER pilot later.) 


__. Mr.*Baer and the chief school ‘administrators in’ 
the eight districts developed plans. for the pilot during 
the. academic. year 1968-1969. ~The administrators ‘selected 
the teachers and the-grade lévels that were to be in- 
volved in the pilot. The basis for their selection | 
varied. Some of: the teachers chosen had indicated dis- 
satisfaction with their current social studies program; 
others expressed an interest in_working with something — 
new, some specifically mentioned. the Fenton Program. In 
a few situations the choice of participating: teachers 


was’ almost an arbitrary selection that can be described 
-only as the personal choice of the administrator. After 


Mr. Baer and-the school administrator dgreed on the 


process for purchasing materials and other administrative ae, 


details, an agreement: between the school district and 
SPEEDIER, which specified the responsibilities of each * 
party, was drawn up and Signed. s , 


Introductory Workshop 


On August 26-29, thirteen teachers who were 
selected to work with the Fenton pilot attended a 
four-day workshop. (Two other teachers were added 
later.) During these four days the nature of the 
SPEEDIER Project, the purposes and activities of 
the pilot, and the nature of the Fenton Social Studies 
Program were explained. During the first day, Lewis > 
N. Shaten, social studies teacher and department ° 
chairman at Elkins Park Junior High School, Cheltenham 
(Pennsylvania) School District, demonstrated one of 
the Fenton lessons. Following the demonstration, the 
teachers analyzed Mr. Shaten's presentation and dis- 
cussed in detail the techniques and strategies involved 
in inquiry teaching as suggested in the Fenton Program. 
On the second day a similar discussion and analysis 
was pursued, based on a film of Dr. Fenton teaching a 
- group of. high school students. 


On the. third day, Dr. Kendrick McCall of the 
SPEEDIER staff introduced the teachers to a modified 
form of the Flanders Interaction Analysis System. - 
The teachers then worked with the system in analyzing 
the video-tape of the lesson given two days earlier 
and the Fenton film. On the fourth day, one of the 
teachers of the group prepared a lesson and taught 
it to the others. The presentation was replayed on 
video-tape and analyzed by all of the participants. . 


Pilot implementation - -- George M. Baer, ravlensatat ton: 
; Director > . ; 


faceodiction of Materials 


Many of the teachers began to use the Fenton 
materials at the start of the school year in September 
as was planned. A few had to delay the beginning of 
the pilot because the Holt, Rinehart and Winston 
Company. was late in supplying. materials to the districts. 
All of the schoels did have the pilot under way before 
the end of September. .In the cases where there was a 
delay, teachers taught some of the material they had © 
used the previous year or taught about the up-coming 
presidential election. A few worked with experimental 
units that were developed a year earlier by Holt as 
samples. — : 
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From the beginning of the work with students in 
the classroom until November 13, when the first follow-up 
workshop was held, the teachers concentrated on becoming 
familiar with the program, establishing a pattern in ‘- 
working with it, and helping students adjust to the new 
learning climate. 


On November 13, the teachers met with Mr. Baer, 
Dr. Myers, and Dr. McCall. They reported some of the 


' problems involved in the implementation process, -em- 


phasizing some administrative and procedural difficulties. 
Time was also devoted to discussions of specific exper- 
iences of the teachers and of the modifications they had 
mnadé in the teaching strategies outlined in the teaching 


guide. They reported on the results of their teaching 


of the lessons as designed and on the modifications 


they had undertaken. Concern was voiced for a closer 
analysis of ‘the questioning technique involved in 
Fenton's directed discussion. This topic had been 
planned for the session but; because the teachers 
chose to devote more time to Sharing and analyzing - 
their own teaching experiences, it was postponed until 
the following meeting. , 


Refinement of Teaching Techniques 


After the November 13 meeting; the teachers con- 
centrated on refining their teaching skills in directed. 
discussion, inquiry, and value’ clarification as called 
for in the Fenton Program. Classroom observations by 
Mr. Baér provided feedback for teacher self-analysis, 


A workshop on February 7 focused on the teaching 
techniques of the Fentor Program. The teachers dis- 
cussed the weaknesses and strengths of the materials 
based on their experiences to that date. They described 
classroom techniques they had found valuable, reported. 
on student réaction to the progran, and suggested ways: 
in which the material could be adapted to meet even 
better the needs of their particular students. They’ 
analyzed a demonstration film of a_value clarification 
lesson taught by Fenton and listened to a presentation 
on the Bloom taxonomy of cognitive skili objectives .. 
Each teacher was also given a. copy of Norris Sanders! ~ 
Classroom Questions: What Kind? _for ‘use in analyzing 

1s own, classroom questioning technique. Mr..Baer 
discussed the Sanders' book with individual teachers 
during his subsequent visits. 


e 
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1 Norris Sanders, Classroom Questions: What Kind? 
(Harper and Row: ew York, New York). ; 
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Dr. McCall met with each teacher indiviauaily 
during the meeting to compare the results of the 
analysis of the audio-tape recording of one of his - 
classes with the self-perception inventory administered 
i at the start of the program. The teachers drew their 
i own.conclusions from the comparison and matched them 3 

with the strategies suggested by the Fenton Program. F 


Dissemination ; ; . g 
Arrangements for the dissemination of information | E 
for all the pilots began in early February. Pilot 
teachélis and their principals were asked to select 
one day a week when Visitors from the other school 3 
districts in the four counties could observe the pilot. i 
classes. This information was sent to ali chief : - § 
-_ school administrators with an explanation of the pro- 

cedure by which visits could be arranged. Visits 
began February 17 and continued until March 8. The 
“ ‘ purpose of the visits was to enable non- pilot educators 

: ' to see the programs being taught and to talk with the 
: a pilot teacner so they could determiné for themselves _ 2 
F the degree to which they would be involved in pilots 
ys - ° the following ‘year. a 3 — ~ iets 


rs 
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In addition to the in-class observation, pilot ae 
ae ‘information sessions were scheduled, where pilot. a. | 
E ; objectives and, procedures plus the nature of each of : Z 
-. the five pilot programs were explained: Some. video-  F 

tapes’ were also preserved, with the approval of the ee 

py f teachers, for. viewing by school representatives con- ; 
q .~ templating adding pilots. 


Ep a Critical Evaluation . : 
Eo * The final-phase of the pilot began in March, and ~ 4 
‘ -“gonsistted of a critical analysis of the program, its ‘~~. 5 
~ ge materials, and its teaching strategies. Its purpose ~ 4 
was: to enable districts to determine their future | — 
course of action. A.workshop held.on May 5' concentrated _ Ff 
on this analysis. Original plans called for the usé - . q 
ae of the Curriculum Analysis System developed by the oo 
Social Science Education Consortium; but, becausé of | , a 
the limited amount of time and the limited degree of A. ; 
"a sophistication of the teachers and districts, the plans _ 4 
° were modified. As a result the analysis involved a ; 
as review by the teachers of the Fenton Program and of 0 
7 their use of Tt and a decision by each of them if they ; . ; 
i. wanted to continue using it and if. they( wanted to _ * . 
recommend expanded use in their district. 
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Of the fifteen teachers who worked in the Fenton . 
Program, thirteen planned to continue using it as a __ ie 
central part of their social studies classes the following 
year. One of the two teachers wno chose to return , 
to mor. traditional social studies was teaching Com- 
parative Economic Systems to average and below 
average eleventh-grade students. He felt that his 
students were unable to handle Comparative Economic 
Systems because of their limited reading abilities 
and because of their general unwillingness to par- 
ticipate in class discussion.: He did plan, however, 
to keep the Fenton materials and to use certain 
’sections as supplements on a unit basis. . 
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The second teacher who chose not to work with 
the program had taught Comparative Economic Systems 
and Comparative Political Ryetens in grade nine. 
As his reason for not continuing, he stated that the 
Fenton Program did not match his teaching style. He 
also indicated a desire to keep. the Fenton materials 
for use as supplements to his more traditional social 
studies. However, his district chose to give the 
materials to another teacher who had indicated interest 
in using them in the 1969-1970 school year.. 


: Gf the thirteen teachers who had planned to 
continue uSing the program during the 1969-1970 school 
year, three changed teaching positions. during the | 
summer: Of the ten remaining teachers, most added 
more Classes to the program, but all expressed a 

~ desire to modify the program by deleting some lessons, 
changing others, and adding- some Sther material of 7 
their own choosing. - 
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a Two of the. districts using the material added. 
new teachers to the pilot. Spring Grove added three 
teachers, one as a replacement for a teacher who left 
the system and two who began using the newer materials 
for grades eleven and twelve. Lampeter-Strasburg 
added a teacher, for the tenth grade materials to the 
_ two who were using the ninth-grade courses. Two other . # 
“= districts selected new teachers. as. replacements, -cne . - 
replaced a teacher who had left the system and the ; 
other replaced oné of the teachers who chose not to 
continue with the program. In both~-cases, the districts 
chose, to handle the implementation without direct con- -. 
tact with SPEEDIER, but both teachers have since asked 
for SPEEDIER aid.* ’ 2 | 
er ? | 
2 Because of the nationwide cut in fedéral Title III funis 
for the. 1969-1970 school year’, SPEEDIER began charging 
each district $50 per teacher for pilot participation. 
The charge represents about one-fourth of SPEEDIER's 
cost for pilot operation. The charge was. a factor in 3 
the district's decisions. One of the districts has 
‘Since reversed its decision, and its new teacher is y 
beginning ‘o work in the pilot for 1969-1970. 
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ELEMENTARY PILOT ACTIVITIES. 


Programs developed by four separate social studies 
curriculum projects were used in eighteen school dis- 
tricts by fifty - seven participating teachers.. Grades 
one through nine were included. A breakdown by dis- 
trict, grade level, number of teachers, and number of 

_ students is reported on Table II. 


The programs used were: 
1. the Taba Social Studies Curriculum 


2. the University of Minnesota Project Social 
Studies Program 


- 4 3. the Greater Gleveland Social Science 
Program 


4. the Senesh Social Science: Program, pubssened 
by SRA. 


, A fifth program entitled Man, A Course of Study, 
: developed by the Education Development Center, was also 
selected for use but had to be dropped for 1968-69 . ; 
a - because the materials were not available for. piloting 
3 ~- ~ because SPEEDIER became. operative after the in-service 
|. training workshops had been scheduled by EDC. At. that 
= es time, EDC did not permit in-service training by anyone 
fe _ other than a person who had been trained by their own 
a: staff and ceropen their own program. 


Taba Program 
7 . _The- Taba Social Studies Curriculum was originally 
_ developed under the direction of Dr. Hilda Taba in con- 
7 Me junction with the Contra Costa County, California, 
- Schools. -Later, Dr. Taba received a grant from the 
_~ . ' Cooperative Research Branch-of the United States Office 
of Education to continue and expand the development of 
_ the curriculum. “The funded project was entitled 
- ° "Development of a Comprehensive Curriculum Model for 
% . Social Studies, Grades 1 Through 8, Inclusive of Pro- 
aa cedures for Implementation. and Dissemination." After 
5; _— oe ae Taba‘s death, thé project was continued by Norman 
oe . Wallen, Mary | ¢, Durkin, and Jack R. Fraenkel. 


[© tae * * The curriculum. inCludes materials for grades one 
D “* ¢ through eight and is designed to enable students to 

i acquire thinking skills, key concepts and major general - 
4 “ izations. selected attitudes , and academic and social 
re skills. “Heavy emphasis is placed on thinking skills, 
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TABLE If 


Districts Involved in Elementary Pilots 


; Grade Number of Number of 
4 District Level Teachers Pupils 
TABA . 
Annville-Cleona 6 2 57 ; 
Donegal 1 I 22 
5 2 54 3 
Ephrata ‘1 1 24 E 
Hempfield 3 2 56 E 
. Lampeter-Strasburg 1 2 4S E 
Z 2 52 
5 2 50 
Lancaster City 3. Zz 42 
; Spring Grove Area 6 me 31 : 
. 17 437 
MINNESOTA 
- Annville-Cleona 5 2 54 5 
Cocalico 1 1 25 
| 2 1 25 
4 3 1 21 
j 4 1 33 
E - Derry Township 1 2 42 4 
Donegal 1 2 63 Z 
a Palmyra 3 2 54 
4 2 58 
Spring Grove Area 5 1 29 
i5 408 


TABLE II (continued) 


Grade Number of Number of 
District Level Teachers Pupils 
GREATER CLEVELAND 
Derry Township 1 2 43 
Eastern Lebanon County Z y 60 
2 § 2 46 
8 1 88 
Northeastern 5 2 63 
6 2 67 
7 a! 104 
Solanco 3 3 77 F 
“ Spring Grove Area 4 ot 25 
| 16 573 
2 SENESH 
te Central Dauphin 1 1 ~ 28 
: Zz i 30 
A 3 1 29 
Hempfield 2 4 31 
Lancaster Township 2 1 20 
2 i . 
Spring Grove Area 1 1 28 
: Susquehanna Township v4 _3 68 
| 9 234 


wn 
~J 
— 
nN 
wn 
S&S 


TOTAL OF ALL ELEMENTARY PILOTS 


which are separated into four thinking tasks: concept 
formation, interpretation of data, application of 
generalizations, and interpretation of feelings and 
attitudes.- The program incorporates concepts and 
generalizations from the different social sciences in 
“an integrated fashion. Selected concepts provide con- 
tinuity by serving as strands through all eight years 
of the program and major generalizations provide the 
organizing themes for each unit. 


The curriculum requires a. concentrated in-service 
program, the model for which was developed by the Taba 
Curriculum Center and the Institute for Staff Develop- 
ment. .A greatly modified and shortened form of that 
model was used in the pilot. 


The topics covered at each grade level of the 
program are as follows: 


The Family 


Grade 1: 
Grade 2: The Community . 
Grade 3: <A Study of Comparative Communities 
Grade 4: California - Yesterday and Today 
Grade 5: A History of the United States and 
Its Relationships with Canada 
Grade 6: Selected Ways of Life in Latin America 
Grade 7: Key Elements in the Growth and Develop- 
ment of Western Civilization 
Grade 8: The Growth of the American Nation 


During 1968-69, SPEEDIER worked with grades 1, 2, 3, a» 
and 6. 

.__ Materials used in the pilot include’ Teaching 

Guides and a Teacher's Handbook for Elementary Social 

Studies written by Dr. Taba, which describes some of 

the theory behind the program. Because of the shortening 

of the in-service training from that suggested in the 

model developed by the Institute for Staff Development, 

manuals for.teacher use on each of the four thinking. 

tasks were not used. The teaching guides call for the 

use of a variety of reading and audio-visual materials 

for students. These were ordered by SPEEDIER and 

provided to the participating teachers. In most cases, 

two pilot_teachers shared one sét of materials. © There 

is no common text. <= . | 2 


Minnesota Program 3 


E The University of Minnesota Project Social Studies 

3 Program was developed by Dr. Edith West under a grant 
from the Cooperative Research Branch of the United E 
States Office of Education. The project was entitled. : 
"Preparation and Evaluation of Curriculum Guides and i: 
Sample Pupil Materials for Social Studies in Grades 

= K-14." However, materials were only developed for 

- grades: K-12. © : 


; The program centers on culture as its main theme, 2 
4 and is an interdisciplinary social studies progran 3 
oe sequentially developed around key concepts, generali- . : 
: zations, skills, and attitudinal behaviors. Unit by 


unit and grade by grade continuity is stressed. The 
content taught at each grade level is as follows: 


Grade 1: Families Around the Worid 
Grade 2: Families Around the World 
Grade 3: Communities Around_the World 
Grade 4: Communities Around the World 
Ey Grade 5: Regional Studies 
i _ Grade 6; The Eormation of American Society 
2 ae. “ Grade 7: Man and Society - 
. 7 Grade 8: Our Political System , : 
. Grade 9: - Our Economic. System and Socio-Economic 
a ie _ Problems : ek 5 
ae Grade 10: American History--Development of American “ 
i. . ~ ' Civilization a 8 


Grade li: Area Studies 2 
‘Grade 12: “Value Conflicts and Policy Decisions 
SPEEDIER pilots for 1968-1969 used the materials for 
_ grades. one through , five. . ~ 
Ey = Materials for thé Minnesota Program include teacher 
7. -. jesource units plus a few mimeographed student matérials. 
e ‘The' major portion of the student materials used in the 
program are a variety of reading and audio-visual com: ; 5 
— 7 ponents listed in the teaching guides. SPEEDIER pro-- ‘5 
pi vided the resource units to the ‘teachers, who then 3 
%e Selected the activities. that they felt were most 
appropriate for their own class. It also supplied sets  ¢ 
7 of student materials to the piloting teachers, who in a 
a most cases shared, them with one other person working ; 
“ae at the same grade level in. the same building. The — 
arrangement was similar to that employed with the Taba 
teachers. Valuable assistance in selecting and securin 
neéded student materials was provided by Charles L. A 
; '  Mitsakos, social Studies. curriculum coordinator, Chelms- 
° ’ ford, Massachusetts. 
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Greater Cleveland Program 


The Greater Cleveland Social Science Program was 
developed by the Educational Research Council of Greater 
Cieveland, now the Educational Research Council of 
America. The Council began operation in 1959 with the 
purpose of improving elementary and secondary school 
curricula in northeast Ohio. It began work on social - 
studies in 1961. To date, it has produced revised 
social studies curriculum materials for grades one 
through nine. The program involves teaching concepts 
rather than facts, integrated learning of concepts 
selected from the different social science disciplines, 
and cumulative learning by which instruction at each 
grade level is buiit carefully upon that of the pre- 

ceding grades. 


The materials include teaching guides and student 
. textbooks for each unit. There are more than sixty 
different student texts for grades K through 9. 


The instruction topics for each grade level are’ 
as follows: | 


Kindergarten: Learning About the World; 
’ Children in Other Lands 
Grade 1: Our Country; Explorers and 
Disceverers 


Grade 2: Communities at Home and Abroad 
Grade 3: The Making of Anglo-America; 
The Metropolitan Community 
Grade 4: The Story of Agriculture; 
The Story of Industry; India 
Grade 5: The Human Adventure, Parts I, II, 
III, and IV; The Middle East 
Grade 6: The Human Adventure, Parts V, VI, 
VII, and VIII; Latin America 
Grade 7; The Challenges of Our Time, Parts 


I, II, III, and IV; Principles of 
Geography; Africa . 
Grade 8: Six Generations of Americans; 
North America and the Caribbean 
Grade 9: The Price of Freedom; Western and 
Eastern Europe 


In 1968-1969, SPEEDIER piloted the program in grades 
‘one through eight. 


Senesh Program 


The Senesh Program was developed originally as part 
of the Elkhart, Indiana Experiment in Economic Education 
under the directorship of Dr. Lawrence Senesh. It is 
based on the principle that social studies facts can be 
understandable if fundamental problems or principles 
that underly these facts can be taught to the students. 
The program itself emphasizes “why" questions that 
students raise concerning the social studies materiai 
they study. It is heavily based on principles of 
economics although other social science disciplines 
are included. 


Dr... Senesh is planning the program for grades one 
through six, but to the present time, only materials 
for grades 1, 2, and 3 have been completed. These are 
published by Science Research Associates. The topics 
taught in each grade are: 


Grade 1: Families at Work 
Grade: 2: Neighbors at Work 
Grade 3: Cities at Work 


The materials used for the program include a student 
text, an activity book for students, and a teacher's 
resoyrce guide. A set of records is also available 
for grades 1 and 2. SPEEDIER piloted the material 
at all three primary grades. 


Pilot Preparation 


During the summer of 1968, members of the SPEEDIER 
staff reviewed reports of different curriculum develop- 
ment projects in social studies in an effort to identify 
the programs which would be must valuable aa most 
appropriate for use by. the eiementary schosis in our 
area. Dr. Charles B. Myers, Dr. Thomas S. Hamill, | 
Geroge M. Baer, and William R. Thomas all participated 
in the endeavor with the assistance of Research . 
Librarian, Carolirie Sixsmith. Some of the criteria - 
uséd to determine which project materials would be 
selected for use. were: the rationale and assumptions 
of the project, the availability of the materials, 
the assessed stage of development of the- schools in 
the area, and the willingness on the part of the 
teachers of the area to accept certain new types of 
materials and teaching ideas. 


As soon as the five social studies programs were 
identified, a short description of them was sent to 
all chief schooi administrators of the SPEEDIER area. 
The administratcrs who were interested in more in- 
formation on any one or all of the programs were asked 
to respond on an enclosed postcard. Where there was 
a positive response, a member of the SPEEDIER staff 
‘Visited the school administrator, and in most cases 
some of his staff, and described the programs in as 
much detail as possible. Descriptive printed material 
was also given to the people at that time. 


After the administrators were able to analyze 
the information, they were asked to make a choice of 
pilot or pilots they would like to pursue. SPEEDIER 
suggested that at least two teachers teaching the 
same materials at the same grade level in the same 
school be selected so they would be able to communicate 
with and assist each other. It was also hoped that there 
would be enough teachers involved to assess the program 
adequately, but not so many that the district would 
be committed to a program before its own people had 
an opportunity for a thorough analysis. SPEEDIER did 
not want the school districts to be bound to a particular 
set of materials until the district staffs were able to é 
conclude what the materials could and could not do. 


August 22, 1968, was set as the deadline by which 
all chief school administrators were to have decided 
their course of action: but many administrators were 
not able to make a decision by that time, causing a 
delay in the original plan. It was about September 10, 
before most districts had made a choice. 


Eventually eighteen different districts did choose 
to pilot one or more of the elementary programs. As 
was the case in the Fenton program, as soon as this 
decision was made, SPEEDIER staff members wrote agree- 
ments with the individual districts to define the . 
exact commitments SPEEDIER and the districts were 
making for the academic year. 
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Introductory Workshop 


A three-day workshop for ail pilot teachers was 
conducted September 19-21. For the first day, all area 
elementary school principals, district superintendents, 
curriculum personnel, and additional respresentatives 
selected by superintendents were invited. About 150 
people attended. The session consisted of general 
presentations on the new social studies, including 
trends, unique ideas, and. possible directions for the 
school districts represented. Principal speakers were 
Raymond English, Program Director, Greater Cleveland 
Social Science Program; and Dr. Charles B. Myers. 
During the afternoon, separate half-hour presentations 
on each of the four pilot programs were given by 
SPEEDIER staff members. Approximately thirty-five 
people attended each on a sequential basis so that 
every person had an opportunity to attend all four 
sessions and to ask questions concerning each program.. 


The meetings on the following two days were 
designed as training sessions and were restricted 
to the fifty-seven teachers who were to be involved 
in the pilots. The sessions were conducted jointly 
by SPEEDIER staff members and outside consultants 
who had been working with the various programs.. 7 4 
For the Greater Cleveland Program, Miss Delores Beck 
from the Educational Research Council of Greater _ 
Cleveland worked with William R.. Thomas. For the 
Minnesota Program, Charles L. Mitsakos, Social Studies 
Curriculum Coordinator for Chelmsford, Massachusetts, 
worked with Dr. Charles B. Myers. . For the Taba Program, 
Basil Kakavas, coordinator of the implementation pro- 
gram for the Taba curriculum in Park Forest, Illinois, 
‘worked with George M. Baer and Dr. Kendrick M. McCall. 
For the Senesh Program, Donald Markle, the SRA area 
representative, and Mrs. Patricia Saxton, a teacher 


' from the neighboring school district of East Pennsboro, . 


worked with Robert Eshelman. During the two days, all 


four programs were explained in detail and demonstrated.. 


Much time was devoted to actual practice with the 
materials by the teachers. 


— 
a Pilot Implementation 


: Introduction of Materials 


e The introduction of materials for all four ele- 
mentary pilots followed the same general pattern, but 
the nature of the programs and the availability of 
materials at the start of the year did dictate some 
variations in the procedure used for each pilot. In 

general, the materials were ordered by SPEEDIER, or- 
_ganized by SPEEDIER if necessary, and given to the 
teachers. After the teachers began working with the — 
materials in the classroom, they met individually with 
the implementation director assigned by SPEEDIER to | i 
their program. For six weeks to two months after the : 
teachers began using the program in the classroom, the 
consultant concentrated on helping them become familiar 
with the program and its materials. In most cases, 
this involved classroom visitations by the consultant 
and meetings with individual teachers. In a few cases, 

3 grade-level meetings were scheduled. The variations 

in handling the first part of the pilot implementation 

for each of the four programs is described below. 
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Taba -- George M. Baer, Implementation Director 


/ The implementation of the Taba Program was delayed 

until late October because many companion materials 

ae that had to be ordered individually by SPEEDIER did not 

9 arrive until that time. However, since the main em- 

4 phasis. of the Taba Program is on teaching strategies, 

i many teachers did practice the strategies they learned 

1 eo in the initial workshop almost immediately, using them 

Bo . - With their traditional content. When the materials 

_——e arrived, they were organized dnd labeled by SPEEDIER 

- 4 and turned over to the teachers at a dinner meeting 

: scheduled during the last week in October. At that 

q meeting, the list of materials in’ the teaching guides : 
4 were marked as “available” and "not available’ for usé 4 
at that time. The teachers put the materials to use / $ 
within the next few days, and Mr. Baer consulted with 

them individually during the. succeeding weeks, © 


i? ‘The materials problem was caused by a combination 
° of situations: the Taba curriculum employs a large g 

eed variety of materials which have to be ordered from - =. 4 

a many different publishers, labeled, and packaged for 5 

3 teacher use; orders for these materials were placed : 

very late because decisions, to pilot elementary programs 

f were not made by most districts until late August and. 

RE early September; and a number of the. itens suggested 

a in the teacher guides were no longer in print, or 

ae readily available. Because of the delay, a new pro- 7 4 

cedure for handling materials orders was developed 

5 for 1969-1970, and a longer lead time for ordering 

, Was planned. . 


Minnesota -- William R. Thomas, Implementation 
Director 


The pilot of the University of Minnesota Project 
Social Studies Program was also delayed until late 
October because of the need for companion materials. 

The problems dnd the steps followed in handiing them 
were identical to those described for the Taba Program. 
Because the Minnesota guides emphasize the reorganiza- | 
tion of content according to concepts and generalizations, 
however, teachers were less able than those in the Taba 
: Program to begin some classroom innovation without the 
new material. Most teachers did begin with the pilot 
soon after receiving the materials during the last week A 
in October. Mr. Thomas consulted individually with the 
: teachers during the succeeding weeks. Materials that 
3 arrived later were distributed directly to them by 

Mr. Thomas. 
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Greater Cleveland -- William R, Thomas, Implementation - 4 
Director a: 


Immediately following the introductory workshop, 
the Greater Cleveland teachers began using the new 
materials in their classrooms. Mr. Thomas worked with 
the teachers individually and in small groups on a con- 
sulting basis. Although the program required: changes 
in content and teaching strategies, most teachers 3 
adjusted quickly. The rather complete teacher's guide, ‘ 
the fact that the program is content oriented, and the Z 

| fact that each student had a text helped make the ; 
: transition easier than. was the case for the Taba and FE 
Minnésota Prograns. 


. Senesh -- Robert Esheiman and Charles Hostetler, . : 
| Implementation Directors | : 4 E 


E - _, All Senesh materials were on hand at the time of 
; - the. introductory workshop, and teachers were able to 
begin immediately. Mr. Eshelman served as consultant 
; to the teachers, meeting with them in their schools.. 
Several teachers proceeded with little difficulty. 
Three teachers, however, who were assigned the program 
without their consent and who attended the Saturday 


: | workshop without compensation, avoided using the pro- : ag 
Ai? gram ona consistent basis for mést of the first month Z 
of the pilot. After several meetings with Mr. Eshelman, ; 


. 


they agreed tu participate more actively. 
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Refinement of Teaching Strategies 


The refinement of teaching strategies for all 
four elémentary pilots began approximately six weeks 
after the materials were introduced into the classroom. 
For Greater Cleveland and Senesh this occurred in late 
October’ and early November. For the Taba and Minnesota 
pilots it occurred in early December. A description 
‘of the activities involved in the refinement stage for 
each of the pilots appears below. 


Taba 

_ Because’ the Taba Program involves unique teaching 
strategies / this portion of. the pilot was emphasized 
more’ than in. the other programs. Although only five 
workshop da7s were originally planned, four more full- 
day sessions were. «added. | Eight, of the. ssessions were 
conducted_by Taba specialists. At each, specific 
teaching Strategies were explained, ‘analyzed, and dis- - 
cussed. Meetings-were held on December 2 and 3 under 
__the direction. of Dr. Jack Fraenkei, Associate Director 

£ the Taba Curriculum bevelopment Project, and .on 
” Rebruary 17, and 18 and March 20 and 21 ‘by Basil Kakavas,. 
the ‘director of the introductory Taba workshop in October: 
At the last. two sessions demonstration lessons, using 
first and, fifth ‘grade students, were presented and 
— “ : -, = 
Mr Baer sbeetved the Taba classes frequently: 
His. observations. plus selective classroom use of audio 
and video ‘tapings supplied the teachers with feedback . 
, information. for their own Self- anetyer - 
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Minnesote oe a4 
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The ‘enphasis- ‘on refining teaching strategies began 
with separate meetings held on Décember 11 and 12.for 


ee teachers -of grades 1, 2, and 3; and for grades 4. and 5 


respectively. Discussions centered on teacher experiences 
with the program to that time;. the state of the prhewbcaag 
“supply, andthe ‘procedure to be followed for remaining | 


. materials. orders. . Many: items to)be uséd in units for 


the rest of the year were given to the teachers, ee | 
in the| teaching: guides , -and labeled for easy teacher use. 
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Soon after the meeting, all the teachers began: the 
second unit for the year, and Mr. Thomas met with then 
individualiy and in grade-level groups to discuss their 
plans. In these meetings, he emphasized refined use of 
teaching strategies called for in the guides. The nature ee 
of instructional objectives and their use in the teaching 3 
ef concepts, generalizations, skills, and attitudes was 
discussed; and the flexible use of the resource guides 
was explained. Observations by Mr. Thomas and selected 
classroom use of audio and video tapings provided feedback 
for teacher self-analysis. 


Greater Cleveland 


As soon as individual teachers began to feel 
comfcrtable with the Greater Cleveland Program, emphasis 
was placed on the refinement of the teaching strategies 
that could be used with the program. Classroom ob- 
servation by Mr. Thomas plus selected audio ard video L 
taping of classes provided feedback for teacher self- 
analysis. A workshop on February 7, 1969, under the 
direction of James Langer of -the Greater Cleveland 
Social Science staff, focused on the goals, rationale, 
and conceptual organization of the Greater Cleveland 
Program. The teachers also discussed their experiences 
with the program to that date and analyzed the materials. 
they would use during the second half of the year. 


Senesh_ 


As soon as the individual teachers adjusted to 
using the new materials, emphasis was placed on the 


-refinement. of teaching strategies suggested in the 


Senesh guide. Mr. Eshelman's class observations pro- 

vided feedback for teacher self-analysis. Because a ; 
few teachers seemed quite apprehensive about the , 
presence of a classroom observer and because of the 
original reluctance of some of them to use the matérials 
consistently, Mr. Eshelman was very cautious in his 
Suggestions. As a result, several teachers made less 
progress in using new teaching strategies than had = | a 
been hoped. Since other Senesh teachers showed _ 
significant progress in the same period of time, 
howéver, the slow development by these teachers shou 
not be attributed to the Senesh Program or materials 
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A <gorkehen on February 13, led by Mr. Esheiman 
and Dr. Myers; included a discussion of the experience 
the teachers had to that point, an analysis of the 
materials and teaching strategies of the program, and 
2 presentation on the nature of instructional objectives 
: and, their use in teaching the Senesh Program. Dr. 
a McCall also discussed with each teacher the results 
if of the analysis of the audio tape of her ele 


Dissémination 


~ The @wcewiaation aceaities for the Henentary 
pilots were the-same as those for the Fenton pilot. 
They are described in the Fenton section of this 
report. f 


ri 


Critical Evaluation 


\ ~ 


” 


| ae the eae point of emphasis for each pilot. con- 
x  ‘ sisted of a critical analysis of the programs, teaching 
ij stratégies, and materiais. In each case, this began -— 

- =. in March. Its purpose was to enable districts to 
i determine their course-of-action for the next year. 

fF  " -  Unkbike in the Fenton-pilot, no workshops devoted to 

ae _ this task were-scheduied. The assessment consisted of 

Se 7 ‘discussions between the pilot teachers and the SPEEDIER- 

Po imp'l ementation staff member assigned to the program. « 

E ‘> No. specific analysis instrument was used. The possible. 

: 7 -use’ of the. Curriculum Analysis System developed by the. 

Social Science Education Consortium was considered, but 

= _ the’ SPEEDIER staff felt the degree ci. teacher sophis- 

a fe ‘ication and the amount of time avdilable for | Reetings 
po made | its” use undesirable- at that time.. 


_ 


oF ‘Taba’ 7 
Boe eg po ‘The éritical, analysis’ of the teaching strategies 
Eye and materials of the Taba—Program ‘began in March and 
an overlapped the final sessions devoted to teacher training 
‘=a in Taba classroom strategies. “Because the meetings were 
~ “ on teaching ‘strategies rather than program evaluation, 
/ Mrs: Baer mét with the teachers. individually and in small 
; _ groups. to: make. the aSsessment. All the teachers said . 
q they were. . pleased with the program even though it re- 
yo ee _ quired time for vhem to-’adjust to the new teaching ~ 
strategies; to the lack of a studerit-text, and to the 
E ‘wide variety of companion materials. “They indicated 
, * that the specific and rather rigid teacher's guide 
aly , -\ provided a,means of security during the adjustment 


a period ., 


All seventeen teachers who used the Taba strategies 

and materials during the year planned to continue with 

them in 1969-1970 and recommended that more teachers 

in their districts be added. (One teacher of the criginal 

eighteen had dropped out of the pilot because of illness 
E before work in the classroom began.) However, four of E 
the seventeen did not continue to teach in their systems 3 
the following year. 3 


Five of the seven districts added more teachers. 
_- Hempfield expanded the pilot to include all eighteen 
a teachers of one building; Annville-Cleona added eight 
: teachers; Ephrata added six; Lampeter-Strasburg added 
four (two wére replacements for people who left the 
system}; and Spring Grove added a second teacher. 
5 The districts that did not expand cited financial 
7 problems and other internal difficulties unrelated to 
4 the pilot as reasons for not expanding at that time. ~ 
The teachers who started in the pilot continued. In 
addition, Penn Manor School District, which did not have 
a teachers in the pilot in 1968-1969, began a pildt for 
3 1969-1970 that involved all twelve teachers of one. a 
mm building. Two othér districts outside the SPEEDIER 
- , four-county area sent visitors to the pilot schools 
x _ and signed special agreements for full-school pilots 
for 1969-1970. Wilkes-Barre Schools- included eighteen . : 
teachers and Tarrytown, New York included thirteen © 13 
Se teacher. The entire cost ef these two pilots was E 
borne by. the districts. 


Masnecoes: 


. The Minnesota teachers met with Mr. Thomas in- 
= - dividually and in grade-level- groups to assess the : 
=~ . program. A full-day meeting planned for previously E 
E was not used for this purpose. : Bs 


; In general, the teachers felt the program was an'- 
ee improvement over their traditional social studies. 
4 j However, they did point out that the very flexible - 
A ‘ teachér's resource guide, the lack of a common student q 
- text, and. the large variety of companion materials 
required a pericd of adjustment.’ They also pointed 
out, and the SPEEDIER staff agreed, that the amount 
of in- service training on the newer teaching strategies — 4 
le ‘by the program should have been greater. 7 4 
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, Although the teaching strategies required of the 
Minnesota Program are, in general, less demanding 

than those of the Taba- Program, several in-service 

sessions devoted directly to newer teaching strategies 

would have beén valuable. The Minnesota teacher's 

_guides do not describe teaching strategies in a j 

‘specific enough manner for the teachers to fellow 

without. additional direction. 


ay ge “ Thirteen of the fifteen Minnesota pilot teachers 
7 chose to continue using the pregram. The two who did 
as not continue-téach in Derry Township where the Creater 
Cleveland Program was selected for all classes on: their 
py. ° grade level. Two districts added moré teachers to ‘the 
; “pilet for 1969-1970, Cocalico School District adopted — aa 
the program for all 32 primary ‘classes in the’ system a 
(including kindergarten) and plans to add ali inter: _ re: 
y mediate grades. in. 1970-1971. Annville-Cleona School 5 3 a4 
es ' District ‘added three nore teachers at. grade five. ~ - Oo 
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- Greater cleveland os ‘4 poe 
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7 Me, Thomas ‘wet with Gredter- Cleveland. teachers... ~ 
, individually and in small groups: to "help them assess. . . 
F the valué.of the program. He~chosé not to use a full-* 
-‘ .- day workshop Session that” had been agreed to in the” | . seo 
F  - agreements with - the districts. fo 
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_— _ All Greater Cleveland teachers chose to continue 7 oy 
we using. the. progran for 1969-1970, and three of the five : - 
-_ districts expanded the pilot. considerably. Eastern a “s 
- ~~ ., Lebanon County School District - -exténded it to,.include 5 . 
cB a ‘all primary grades in their system plus all fourth, oe . B | 
fifth, and sixth grade classes in one, of their six’. — ee 2 
ee elementary schools., Nortlieastern School District added . 
, teachers at\ various’ levels. and developed a direct rer. - ~ . a bs 
_ . lationship with the Educational Research Council for. ‘ 
2 in-service work for 1969-1970. Derry Township Schools 
ro included all: ‘first. and second grade pesenere in. their) 
4 , expansion, il . ‘ee 
-— i a fe ‘ : : ' : a : 
ae a The decision of the’ other tio districts not to | 
ee “expand was not based on a negative reaction to the E 
ar oe program..- Solanco had adopted Greater Cleveland earlier ; |. 4 
pS and their participating teachers were new- to the distric é Ae 4 

. °' and to the program in 1968- 1969. For 1969- -1970°they : 


y 


pe 6 ¢)6 planned. to handle additional in-sérvice training oni, 
Ey 0’ their owii” Spring - Grove had only one teacher in(the aS 
a As _ program and chése to continue At at. the same level for , , yt 23 
2 |. . Another year for a more. thorough | analysis; S Co 4 
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Senesh — 


The final phase of the Senesh pilot was under the 
direction of Charles Hostetler, who replaced Mr. Eshelman 
as Senesh pilot implementation director on March 1. 
He worked with the Senesh teachers individually and in 
2 small groups to assess the value of the program. One 
meeting of ali the teachers was held, but oniv part of 
it was devoted to analyzing the program. 


Four of the nine teachers who used the program 
continued with it for the 1969-1970 year. Three chose 
not to continue using it, one stopped teaching, and = 
one taught in a school that selected the Taba Program 
for school-wide use. One district added new pilot 
teachers and a second planned to do so but budget cuts 
postponed the expansion for 1969-1970. 


In the district where the three teachers chose 

oe not to continue, other teachers were given the materials 
to use. In the opinion of the SPEEDIER staff, the 
Senesh Program itself was not responsible for the dis- 
continued use. Problems within the system, such as the 

a teachers not being paid for Saturday meetings, clashes 

of personalities, and teacher anxiety about having -a~- 

classroom observer were résponsible for a negative 

attitude toward the pilot almost from the start. 
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ASSESSMENT ACTIVITIES 


- — The purposes of the Social Studiés Pilots as. 
. listed on pages two and three of this. report fall 
an into three categories: 


5 
mA = 


a * 1. The improvement of social studies instruction 


. 2. The change of teacher behavior in the class- 
- room and in thé role of curriculum innovator 


a .. 3. The change of district procedure and policy 
-_ | toward curriculum change. .~ c 4d 


a2 , 


In order to help determine the success of the pilots i 
in these. areas; limited assessment procedures were a 
used. Since the primary objective of the pilots was. E 
te introduce as many educators as possible to new , 
social studies curriculum ideas and to a process of 7 4 
curriculum change, decisions were often made to add ie ; 
teachers and modify the research design if such modi- 4 
° fications would expand the impact of the pilots in . . q 
5 the schools of thé area. In ‘some cases these modifi- ; 
cations clouded the assessment results. 7 : 
= To a great, extent; determination of the impact | i 4 
: of the pilots was based on the subjective assessment | 4 
. ’ by district personnel and the SPEEDIER staff of changes . i GA 
— . that the pilots produced in the areas described by the. 
a eight pilot objectives. In-addition, several more g 
Ss objective instruments. were used “to help determine the. - . 
7 ., impact. off both the pilot’ programs and the pilot pro- - p 4 we 
= cedure on student, and teacher classroom performance. te 
4 _. © The use of these instruments foreach pilot is described _ 
4 ~~ : below. . : > . ate . a ; 4 = 
: “7 (* 4 ° “ak ie ae = : =~ : i a a, f : HAs — ~~ 3 
wae _-Since “SPEEDIER became operational during the summer -, = @ 
; ( of 1968 and the initial workshops weré held before school , as 
B - Started in September or at the very start: of school, no ' g 
__ pre-tests were given before -the first. workshops .” Mh. e, “s 
so -" te = * 4 = ; - ee i . 4 re 
Pec) Student, Assessment Procédures “ . 2 ga y he yo. 
: y 5 ; a a = ———S 22. oan T ; ; : . Se - ao ow: ; _ 
Det ‘ Student asseSsment procedures; followed a standard . ~ . ,; ~ 
pre-test, post-test désign. The same tests were given _ —— 
E . pre arid post to the experimental group as/well as toa - We v8 
a ‘selected. control group. » The~changes, in scores between 4 
 * _ the pre;test and post-test-for.the éxperimental students PS eee % 
Be were compared with the changes din scores of the controls. _ So ame 
s 7, . The analysis followed appropriate statistical procedures é 
‘. using the change. scores as the, criteria for: measurement. = 
= & Because the initial workshops for teachers inthe ' 7 ae 
- pilots were held before or at the start of the new school ap -.7 4 
. § ~  \year, the. pre-tests were given after the workshops were ee | 
a held. -Because jthe tests had to be given to students «'° |. 0 a 
EF, . . oc from a variety “of schools, the actual date of the pre- "Sid dane @ 
~ + test varied from groupito group and in some Cases occurred, . . fo . 
; three or four weeks after. the ilot program was begun in o 
Be . . the classroon. ne a \ ae . ; ee, | -§ . | ; , 


ke 


a 4 which purports to measure the degree of open- 


The actual selection of testing instruments raised 
two problems. Since the objectives of the experimental 
programs were different from more traditional social . 
studies courses, it was difficult to select instruments 
that would not favor either the experimentai group or 
the controls. Traditionally designed instruments would 
favor the traditional programs, and instruments designed 
specifically to fit the pilot programs would favor the 
experimentals. At the same time, the more traditional 
type test would be more valuable in assessing the com- 
parison between experimentals and controls in terms of 
the content and skills traditionally expected of a social 
studies program, but it would be less valuable in assessing 
the degree to which each one of the pilot programs met 
the specific objectives stated in its rationale. 


After considering the situation’, the SPEEDIER staff ‘ 
decided to use traditional assessment instruments that 
purported to assess students abilities in the general 
areas identified in thé statéd cbjectives of the pilot 
programs. It was recognized that such a choice might 
Bive.a slight advantage to the controls, and it would 


“not evaluate the experimental programs in terms of their 


own objectives... - 
= , | | ; 


Teacher Asse$sment Procedures 


= ‘ 7 e , \ e 2 , . : 
,. The teachers invoived in the pilots also were 


monitored. They were asked to respond to questions on 


“- three inventories at the start of the pilots (but after 
-: the 


first workshop) and near the énd: of the piiots. 

w ; { as 5 r . & = 
a a ey ‘ = - / : 
I. The Survéy of Interpersenal Values published. 
. ‘2 -"by Science: Research Associates. Pre- and 
an post-test_scores: were compared to determine . 

© if any change occurred. ° 7 —— 

‘. 2.3 The Rokeach Dogmatism Scale (40-item form) , 
“mindedness of ‘an individual's belief systen. 
Change stores were examined. a 
“° 3° The Self-pérception ‘Inventory (14-item form). 


‘ This ‘instrument is quantitative and asks .the , 
teacher to personally assess the amount of : se 


_~. + ‘time he ‘thinks he “spends, during a clas$room.  ~ 


_period in the various types of interaction. 


ak 


Each teacher was also asked to audio tape two hours 
of his lessons. The tapes were analyzed by a trained 
coder, who categorized the verbal interaction, using 
categories similar to those of the Flanders' Interaction 
Analysis System. The categories were the same as those 
the teachers were asked about on the Self-perception 
Inventory. Taping was done both pre and post. Changes 
were noted. and analyzed for any significant differences 
between experimental and control groups. Comparisons 
= were made between the awareness of the teachers concerning 
__ their observed verbal interaction patterns, both pre and 
post. The audio taping was used as a means of assessing . 
= change. of teacher classroom behavior but not as a tool 
4 to facilitate the change of teacher behavior or the re- 
y finement of teaching techniques. 
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_ Assessment Procedures for the Fenton Pilg , 2 
The schools and teachers involved agi the Fenton 7% 
‘pilot were purposely, selected by administrators who - 
were interested in naking modifications in sociai studies. 
- Neither district participation nor teacher. selection 
aa -, within the districts occurred randomly. When the ad--. - _ 
. ministrators electéd to participate in the pilot, they. 
oO selected teachers_who, had previously expressed interest — _ 
i in trying something new or who were recognized as leaders : 
pO or innovators. In most cases the participating students .— ~ 
. were those already- assigned to. the teachers selécte d. 
. There was a conscious effort ‘to limit participation to \ 
average and above average students , although one. group. . ; 
ee of, students was classified as aveTage- to- -below- -averages’ » “ 


$ ' /° The. control. groups were obtained by matching ex P 
a périmental, schools with schools from similar type areas.. yy 
po. “Since .1there .was a conscious effort to ‘expand. the pilot 
Bw within each pilot. school, controls within those buildings - -~ a 
fF oo-: ° -had to be ayoided. Some. ‘of the: factors utilized for .° a 
a - matching schools. were the type of ‘community and the size , 4 
ho”. OOF =the student population of. ‘the ‘school. Members of _ _— 
ae - the SPEEDIER ‘staff who had extensive knowledge of the 2 _ (4 
S| 6.)~=— fout-county’area helped with the identificetion. When. | ; 

the . schools were identified, classes and..teachers were . & 
‘= . selected so that course content, grade level, and. type . : 
Oo of ' ability..groupings | were similar to that of "the Fenton. ‘ . a 
= | experimental group. For: example, the grade. ten experi- ee: 
a ; / mental groups were matched with Control groups in' World Hos : 
. & ° Cultures courses. The students in Comparative Political 


4 
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an ~ ee ee 
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= _Systems were matched with students in either Problems of 
—_ ' Democracy courses or similar courses dealing with | 
mm American government. Comparative Economic Systems students 
oe 2 i were matched with those taking courses emphasizing eco- 
: _ nomics.- In all cases except one the control students 
: - were on the same grade level as. the experimental students. 
ros . The control groups are described on Table III. 
= Since the Fenton Program has four types -of objec- 
tives --. inquiry skilis, knowledge, attitudes, and values 
oe vv four- ‘tests that purport to assess or measure these 
a .’ ° areas wére used in a pre-post design. The Sequential 
Test of..Educational Progress (STEP) , published by Edu- 
cational Testing. Service, was used to assess change in 
inquiry skills in the area of social studies. The- 
Watson-Glaser Critical be Appraisal, published 


f 


oa by Harcourt; Brace and 3 Was used to measure cuaree 
= dn student criti¢al thinking ability. The Survey of °. ~ 
Inter ersonal Values, published by Science Research — 


i. issociates, was used to assess-change in values. ATI1 

uP a st : 
( ~" > 7 three tests were given to all of the students in both: | 
the xperiméptal- and control groups. | oN 


o 


Poe 8. 4 & Tests. used. ‘to_assess change. in knowledge for the. 
Eas students in specific Fenton courses and in the controls re 
a OA, weres, for,Comparative Economic. Systems, the Science - 
-_ «. Research ‘Adgoctates test entitled Test of Economic , 

” Understanding: ‘for . Comparative Political Systems, the 

BE 4 science :; es€arch -Associates test entitled Principles ~ 
Bo A. o£ Democracy Test; for Shaping of Western Society and 
De » Fradition™ and Change in” Four Saracer the Educational 
ett ee Service test entitled "World “History ," a part 

- , ., Of the’ Cooperative § Social Studies Test. .- ) a 
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: pee One _ Assessment Results for Fenton Pilot ‘ee ee 
er x. j - e cof a eres ee ee ; ¢ - F 
BONS 7 Student ‘Results - -- : = 
eo. NN : aS v , : 7 rot 
ge 8 The changes’ in eet axe test,’ post-test scores 
Kare listed on Table IV. A summary of the statistically’ . 
— ‘significant comparisons! of changes between Fenton students 
gf ‘and controls. at each gradé level shows. seven instances ,/ © 
ot “of greater ‘positive. ‘change for Fenton. ‘students and two 
~° "_instarices cof greater positive change for the controls.. ~ 
: ‘ Both instances of greatér change for the. controls occurred 
Le, -. in ce “ninth eat -On ‘one item, the "Conformity" section 
P Z -of the Survey of Interpersonaj. Values, the Férton students 
ea «showed a a greater. eaacive change. Such a change is con- 
~ _ sistent with, the stated objectives of ‘the Fenton Progran. 
A oe ' The: Shangeés at each grade ‘Level are outlined below. 
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- _° ‘TABLE III 


Fenton Controls 


Number of Number of 
School Grade Teachers Students ” 


; Controls for Ninth-Grade Fenton ; E 
a Students Using Economic and Political : | : 
° : Systems Courses r 


Annville-Clecria fligh School 9 2 + 39 _ 
a Dallastown High School 9 1 . il _ 


- a Snr va eo™ 


FJ - Controls for Tenth-Grade Fenton te . | 
3 -. ‘Students. Using Shaping of Western ; 1 i, oF - 4 
Bs Society and Tra ition and Change $ 
I in F a i 


_in‘Four Societies, Courses* : 
. 7 fo 7 : 7 ; _ a , A 
-  Dallastowh High School 10°, 1. 9 4 
Manheim Central High School ~ 10 1 - 4 Ql Ps 
‘ " : : : . "a “ x 
a . Le ; : By A m 
; ., Amnville-Cleona High School 11 : 1 10 ) 
2 Manheim Central High School Sa 1 / 18 - 
A a ; : i , a ; oe . 4 
oe -~ : ie ae , a cs - aS 
E Controls for Eleventh and Twelfth- Ve fet. Hp | 
Grade Fenton Students Using Economic . . “2 a 2 ge . on 
~ er ; £ #4. . “ssteme Coare s*¥SCOC~™ : 4 . “ : : .  . @ 
7 and Political ystems Courses fo Zed. oo ye 
PN, See ae 2 2 \ d 
; * ” ‘Columbia-High-School =~ ~ ,, \12 1“ 2” 0  . J 
; \: » South Eastern York High School’ 12 a ae ak an er 
Bot Northern York High School _.: 12 _ oe... | ee oS 
B “Lancaster Catholic High School . 12 e “20e 9 ¢ * @ 8 
: Cedar Crest High School. 12 ~ ) rr 6° ~ — 
. / - Conestoga Valley High School ~ 12. y bi eg % a 
Be Dover Arez High School |‘ . 12 © eee mS tod ae 4 
i X a Se eo a < 2s _ 4 s gees ‘ ae ae ) 
é “oF ; “3 ; yr : s ; : \ J _ ; . 7 - ~~ : | . : : 
} # , v s an } 4 
j , ne \ i wt / / 3 
% i = “ ; ; 2 ae / 
3 5 
ey sn ime ‘ Ea : an : 4 
E . ie, os :* ete -) : j aan ~ -_ 4S 
3 a ; 4 


a i / re . : > 
* In some cases different grade levels had to be compared when : 
“ comparable course content at grade desived was not available. fp 3% g 
, Appropriate grade-level tables were used in-all cases. 
e _ - . « : - UU 7 vi / a 
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Comparison of Change Scores on Instruments 
Used to Assess Fenton Social Studies Pilot EPOar ams 


a At On’ this. ,item the Fenton students showed a greater change in the. 
= j, direction’ of Valuing’ ’ "conformity" ‘less. | 


en: 
‘. ‘ 
a 


In terms’ (of the objectives , 


the. Fenton A gs should be considered a desirable GHanees 
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ms, % 
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4 : "Fenton Controi Comparison ‘and 
a i Instrument Change Change Level of Significance 
“GRADE NINE ; oe ~ : 
¥ — . 
ES, ‘STEP > + = % Fenton over Control ..01 
. “ Critical ‘Thinking - = 7 4 Control over Fenton .01 
E ‘4° Economic Understanding + - Fenton over Controi .61 
\) Principles | of Democracy + +- Control over Fenton n.sc# 
ee of Interpersonal Values ., . v ge. ae 
p .. &. Conformity oe = Fenton over Control .01** 
7, ~ Benevolence - + - “Control over Fenton .01 
Bo “Supportive | + + Fenton over Control .01 - 
Bb \.. »Beadership a + 7 = ‘Fenton over Control n.s. 
ys Indepéndence .. ~ + + “ Fenton over Control. n/s. 
ee. oorcen cron ~~ 2 eS Fenton ‘over Control .ii.s 
§ a4 | is oe ¢ \ ) _ a a 
SY CGRADE TEN ~ & -e eee b, 
oe te ae - 
a STEP : eye + Fenton” over Control n.s. 
- Critical Thinking : - + _ * Fenton over Control n.s. 
“World History — ae ee, Fenton over Control n.S. 
3 ‘ Survey of! Interpersonal” Values, "gi a 3 eo a 
ae Conformity a mote Fenton over Control n.s._ 
ae Benevolence ‘ -~ = -*< . €ontrol over' Fenton.fi.s, -- 
te ‘Supportive au + Fenton. over Control mn.s, © 
i, ‘- | Beadership | i + ees - Fenton. over Control hes. , 
= . Independence > (Jur -+.\" "Control. over Fenton n.s, 
oo . Recognition: - ‘4: + + € ' Control over ‘Fenton ns‘, 
ee ae jf d ie 2 ~. & 8 7 
& re ee ey a ae ¥ 
ne GRADE ELEVEN / - . "2 en 
Po. “STEP . ‘ <2 ee ee 5 Baitom, grok cantiel 0S 
Bs ~ * Gritican ‘thin ing — a a, aie é 2 Fenton over Control n.S. 
a * EconomicyUnderstanding. ~.© \ .« ¢  '|-Fénton over-Control .01) 
: ~ Principles. of Democracy a ce 2 pe Control over Fenton nos, 
= ” SUEvey OF Igterpersonal Values 2% 3 a 
be. _ Conformity. eo a Ae A emi Fenton over Control n.s. 
p- ~ Benevolence © ; “ee 5 we eg te . Fenton over ‘Control Nl. Sy: 
ma “ ‘Supportive Bina ‘ ee Control ap eid N.S,. 
E ~ Leadership . er 20) 7 a Fenton over Control NG 
ee » Independencé a ee ee i+ ( -Fenton* over Control n.s. 
a o Recognition ic. 7, + Te gs Fenton. over Control n.s. 
- ee. - on ce . ‘ , x ‘: a L ; a a _ 
jae oe 1 ” 
ee statistically not: a significant difference in charige score. 


Fenton Control Comparison and 


Change Change Level. of Significance 


Instrument - 


GRADE TWELVE 


STEP - + Control over Fenton n.s. 

Critical Thinking © ae + Control over Fenton n.s. 

Economic Understanding + > Fenton over Control .01 

Principles cf Democracy © a al + Fenton over Control .01 

Survey of Interpersonal Values 

- Conformity | - - Fenton over Control n.s 
Benevolence . 8 i Fenton over Control n.s 
Supportive. None - Control over Fenton n.s 
Leadership + + control over Fenton n.s 
Independence + * Fenton over Control n.s. 
Recognition ~ = Control over Fenton n.s 


f 
\ 


XX 


, 


Pree 


Be " nificantly greater positive change (.01 _ : 
‘en level) in score on the STEP test, the Test . - 4 


owe “: .°. of Economic Understanding, and the "Support" 3 
ye Uk UU UM SeCtIOn OF the Survey of oP Interpersonal gs . «4 _ 4 
“.°e =.3 . Valués.” They showed a greater negative Ss a: 
id i> «- . change Rez! Tével). on the “Conformity” See 
a eee section of the ‘Survey of Interpersonal 7 2 , 
RK be 80 8, Vadués. The ninth-grade controls showed — = 
a a, Significantly- greater positive changé — my * & ae 
_ ms ae - (01 level) onthe Critical Thinking — “© 3 


ae S, * ve J Appraisal and “Benevolence” section of the . | 
_ en ee Survey. oF oF I Interpersonal Values. Soe me, 7 Af ; 3 


d . : ve . ! a aie - ) me Lye ; * . i . ‘ e 
Bee Ae ge, -(Theré were no statistically significant ~ an Lo 
oS et differences between the changes in scores — a or 


ee Ge ig ie the tenth grade. ae i, 4 2 


Be ' The ninth “grade Fenton students had a Sig-. - i 


ae : “4 
’ ae 4 ‘ 
.% - — 7 


» r : z 
oo ae oe ’ Bleventh- ~grade Feiten ‘suiaeats: showed. a. oe 7 ue 
Piet fe bok F Be Cet aa ie4 greater change score on the _ a 

eg ,” ,.. STEP test: (405: “level) and the Test of 2°, . 3 
BN s” _ Economic Understanding’ (. 01. levely .— - 6. 4 


ae ae os “Fenton, twelfth- -gtade students. scored sig- ra ae 4 
Fe ifr“. |. nificantly | igréater gains. on the Principles  —-_—- eae oF 
Bor 4 of Democracy-Tést (.01 level) and the test . te PS 
DO gh ee aya oF conomic - nderstatiding’ (.01 Tevel), 7 (ee ge 
a 2 ee SS : i 
ue oa An analysis -of the résults Loft ‘each asséssmeiit ees” ey 
‘Ca ae ment: showed that on the: STEP test ‘the Fenton stidents™~, - 4 
E. ee “< changed more. ‘positively than’ the controls in grades pine, ., Poe seu ae: 
Pay GG. * ten,~and eleven, and slightly. less” than the controls in’ = 
igh! & grade twelve. In ali, areas- “measured by the STEP ‘instrument, Par 
aoe the. Fenton’ Program: on the who? e had a positive effect. — - _ &§ 
oe /The geheral. results’ of :the ‘STEP test indicate that the. pe se 

; _ Fenton ‘students, in this ns a well as Or. aia 4 
ae oo ca than; ‘the controls. en ~ ee ok of 
a, he ee ee a © fe, of 3g - 4 oo 
oe Le ae thd vesuita Of the, ‘Griticat Thinkifg A raigal showed  ., "3 
aia i ‘no: trend. an, the compan teon ‘of change” scores for grades - , 4 


Br es did- ‘score ‘Significantly ‘greater sositive. change ‘in mean? | - cg 

a aad ‘score than the Ferton group. ‘This difference is ex- _— ne: 

rn plained, chowever, bythe. fact that’ ‘the- ninth-gradé -_ j 
eee aki Students “scored significantly higher: (.01 tevel) “aay 

Rosn, : Gthe pre-test, ‘than the’ controls. Since the. Fenton .’. on “ae 

pT CA -0 “‘studenés initially ecored™ significantly Higher than . 

BE Oyo Othe controls, they had less oe ‘in which ‘to increase. 


ee re. r ¥ 
ity 
B 
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-__ On the Survey of Interpersonal Values significant. 
_ differences in mean change scores between Fenton students 


are permanent. "° 


It should also be noted that this difference in pre- 
test scores might be attributed to the fact that the 
pre-tests were given up to several weeks after the 
start of the pilot. The results on the whole do not 
show that the program had any significant effect, as 
compared to the controls, in changing the ability of 
students to think c7”itically. 
Cn the Test of Economic Understanding the Fenton 

students showed statistically significant (beyond the 
.01 level). positive change scores over the controls at 


all levéls (grades 9, 11, and 12). This result shows 


that the Fenton students' proficiency on this instrument 
increased more than the controls’ at all levels. 


~ The Principlés,‘of Democracy Test showed the twelfth- 
‘grade Fenton students in the Comparative Political . 


Systems course made more positive change (.0I Tevel) 


on their mean scores than the controls. This result 
shows. that the pilot students learned more of the infor- 
mation that this test included. 


~~ 


and controls were recorded only,at the nirth-grade level. 
At this gradé level the Fenton students changed to value 


- "conformity" and "benevolence" less and to value. "support" 
more. All three changes were at. the .01 level of signifi- 


cance. Across grade levels, non-significant trends also 
appeared within some of the traits. The pilot group 4 
tended ‘te decrease their value on "conformity" and to 
increase their value on "support," "leadership," and . 
"recognition." No across-grade-level trend was evident 
for "benevolence" and "independence." There is no‘ ’ 


~ 


rx 


* assurance from the evidence that any of the changes 


t. 4 @ : ; ; 
‘Teacher Results. - . - 
 . The peed teachers. showed significant differences 
from the controls on only two measures, and even these 
results caticel out each other to some extent and are 
clouded by’the fact~.that the in-service training that 
emphasized ,teaciler-pupil classroom interaction occurred ——— 
before the first classroom taping. A comp4rison of ~ og 


the pre-test of the Self-perception Inventory and the 
pre-tape showed that the bonton teachers were signifi-  _ 


' cantly more aware of their classroom behavior than the 


{ 


a 


controls (.05 level). When the changes between pre-test 

and post-test for the Fenton teachers were matched with 

the same changes in the controls, only one area showed ne 

: a statistically significant difference in changé scores. 2 3 

_ The Fenton teachers' dist¢repancy ‘score concerning teacher Sf 
lecture changed significantly less than the -controls.. 

z This means that the control teachers changed more than 

: the Fenton teachers to become more aware of how. much 

they lectured. -Since the Fenton teachers were ‘originally 7 ee 

more aware of their total classroom behavior, this © f 2% 

ce result was not unexpected. The comparison of the pre- 

RS post. changes. between Fenton teachers and controls: on 


= 3 the: Self-perception Inventory and on the analysis of 


: classroom _tapes showed no Significant difference. - - 


ow , -Based on an analysis of pre-test and post-test, | - swe 
. 92 the Fenton teachers tefided to change to become non~- a 
q _ Tecture oriented.,in -their™ teaching. (Remember,~the 
3 oo pre-test was administered after the initial workshop.) ~ ,. . 
ie “ The ‘initial data showed.that. they were more non- divective; oe 
~~ . lectured less, and encouraged. more student talk than-the ne: 
J controls. Then during the year they changed to approach — coe 
oe | the interaction patterns of the control group,. Since... * .! 

ae *. the first- series ‘Of. workshops stressed the ‘techniqiie of _ ~ «- r 

yo ' teachér-directed discussion rather than ‘lecture ‘and the _ : 
PO remainder emphisized content, this. result seems” logical. ’ 
EB / If. permanent changes _in~ teacher behavior and awaréness | _ 3 
"|| ake desired, it seems advisable’ to continue. to re-_ » ge 
Po ‘ enforce desiréd-classroom techniques in workshops held 2 7 
ae during the year while. the pilot Roecuaes are. working © igae 36 ° a 
es in the classroon. “y 7 ao — = ; Z 
3 wef ' On. all other: measures. of change in’ perception, : na | 
B+ ))06UlUl Observed ‘behavior. “and discrepancy - ‘scores, no Signifi- 4 
ae cant differences or, trends appeared. . For "the Test Of * * 25%, tu 
oe ' Interpersonal Values and’ thé: Rokeach. Dogmatism Sci ale 5 2 VU ; 
an analysis ‘of Change scores showed no statistically eT ga 
significant. differ ences between the Fenton and the ae 4 at Foe 


4 . control group.— pe ye sy ©, Pao 
fe Say 7 4 ry « e. 7 Lan 74 


woe vee " + Y -..* : , . 7 7 
4 Ta ; + 
_ 
ea 
- 


i 


: \ we ~ , 7 . y Pe . at : ae 
ie ‘| f .» 2) ee : s . (reg, % . . a: 
. . ‘Summary. 5. om 2 an a cas 


7 - = The~ Fenton 1 Program prepared. the. students for the” 
ec STEP test as well as or bétter jthan the traditional 4 4, A 
a programs. “It did not produce a significant differenté’ ©.  ¥ 

+" — on Critical thinking. It may haves produced _ minor _ Fas 
4: changes in student ‘values as cots a eutver:22 of — _ ( _ 


POON 
14> .. Interpersonal Values. -An obvious strength in the 
4 ' Fenton curriculum appears in the area of economics 


since the experimental groups scored a greater’ change 
¢ _. on the Test of Economic Understanding at all grade 
, levels. At the twelfth grade, Fenton students showed ; = 
a greater change on the Principles of Democracy Test:.. _* L 
ad The tenth-grdde materials did not produce a. significant 2 
- difference from the controls on the “World History" 
- instrument. - : -— - 
The Fenton teachers were more- aware. of their _ / 
teaching behavior and were less lecture oriented than 
-the controls at the end of their initial workshop, but 
during the year they regressed on both points. At the 


\ "" « time’ of the post-test, they were still more aware of . =~ 
/ ' - their behavior and less lecture oriented than the controls, ~~ 
= . but the distance between them and the controls might rie is 
roo.» > have been, maintained. if teaching techniques would have _ : 
p-°  . . . been more of a concern of-the-workshops: during the year. § ~ I 
aoa On other medsures of “change the Fenton teachers did. not : 4 
change Significantly from pre-.to post-test, and the. a @ 
. 1 Changes’ that.did occur were not significantly different. cI 
-.  ¢-* -from those,of thé controls.- ~~ co, ‘ a ee ee 
FG ep ad -* = ef Pas ae a | ae a 
mes Pn a anne ah : st on ‘ - ‘3 : * ne 
I 7 ‘ a ee ~. a pe ae i ’ ‘. : = . ' q 
* _ Assessment Procedures, fon Eleméntary Pilots; | ' « . ’ < 
Bee OU ee ee i ; cq 
ae - The selection of pilot districts, teachers, and | eee 
, Glasses for the elementary pilots were based. on a- variety 
_ of priorities set-by the districts of the area. The ' a : 
j sélection was not random. When .the chief school admin- 
. istrators received information on the four elementary’ - : ; 
a0 social studies programs, they, informed SPEEDIER concerning - 
. .. , stheiz willingness tc establish pilots. In the districts: 2 } 
~, ° that indicdted a willingness to participate, the admin- i 
= istrator.decided which programs would-be piloted, deters: co7 Y 
’ \ minéd the number of teachers. and classes that would be .- ~ ‘ 
~Gnvolved, and selectéd the teachers. SPEEDIER recommended — 
. that at least two classes at each grade”level-be.selected, - )  - ~-¥% 
_— but. beyond that the. individual districts made their own 9 ~~ “a 
\ . selection. The‘ teachers and classes selected constituted rs: 
7 the experimental, groups. - 6 = gy 3 
~ Pog at eg 7” “ \ ; "> oe) 


wk 7 : 
, ‘ ~ > / 


E For the elementary control groups, it was deter- ie 
; mined that two classes at each.grade-level would be a. e 
sufficient sample. It was also decided that all control - = 
; groups must come from school districts that were not 
q ‘already participating in the elementary social studies - 3 
; r experimental groups. School districts not involved were ie 
x then randomly sampled.- After the selection of school 
: districts was made,/two grade levels were randomly a 
assigned to each of the’ eight districts sampled. This . 
° assured two classes each at grades one- through eight. 
‘Then, teachers were randomly sampled at the particular 
grade level:-by using-directories available for each of. —_ Baz 
‘the four counties. Each directory listed the names of — ~ 
pa all ‘the teachers within that county. The control BrCUPs: 
fk are déscribed on Tablé V. v Pa gg 


a ae -- For the students of | ‘Both the paeeeriachtsl and the aR 


_— tontrol groups, two grade-level divisions wére made | 
Bg ee because the testing materials available for primary ao a 


es. ~and intermediate grades were. different. Grades 1-3 
q ~ were e placed in, ‘one. group and grades a 8 in another. pe = 
Pewee eo SO” The: pupils. in grades I- 3 were: given “the Pring 
t 77  Secial Studies Test, published by. Houghton Mifflin 
- Company. It is a non-verbal test where, the. teacher 
. ' sxeads the questions..and the studénts put marks—on a ’ ¢ ee 
on - pictures. The second test given.to the students ,at Sy 
foc. 6 4° this- level.is,an adaptation of the Five Faces Attitude ee 
: developed by Scott’ and Jeffress’ and the >. Z, 
: = Public Schools Office of Education, Pitts- 
eS - burgh, ‘Pennsylvania. It is‘ described ‘as a non-verbal~ 
oe * attitude. scabe: Another modification“of it was used = =. . 
_€ 4 ,.aS a post-test to. determine attitude scores: by Research . 
oe apbicnal Schools in their I.P.t. “Prggrans es es ra ee 
a ; : , f . a aii 
ws oe All ‘éf the students ' Bs the grade 428 gectn, both: if a 
a _- «control‘and experimental, were given the Sequential - . & ee ; 
OX} -Test of Educational: Progréss. (STEP) at the appropriate : dg 
a > grade’ Tever3 7Norms aré availabie for grades. 4 8 with fi : 


, e 
xf Be: 


i the appropriate. testing ‘form: © ; o “3 oe 
ET a ' ee 4 an Sa cs 
Be Tedcher qagencovie®. and ‘procedures, were thie sainé 
be _-tor experimental and. aie haa groups as. ney were for et 
we, «oO the Fenton. Pilot. . oak” £, A 


a ¢ oe . 
ry ~~ ‘ 


Efe pees : . 
f - 4 = 2 i as 
a bel ’ 2 4S ; : ‘ 
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TABLE V = re 

< ’ Elementary Controls e a 

. : , a Number of Number: of a4 

7 os Cornwall- Lebanon School District | - ; 

Ebenezer Elementary: . =» * 1 * 28. 4 

z South Lebanon Middle School. — 8~ 32 . a 

4 Cornwall Middle School - 8 © ' 1 30 ~ ea 

‘ Eastern Lancaster. School District: - § 

: - Brecknock Elementary _ 1 1 -. ~- 25 | eg * 4 
Cz. » Brecknock ey: = ~  & 1 * ‘21 i 

; | Manheim Central $chiool District | : _ oO ne rn * we 


- He Cx Burgard Elementary- a? oa " J 28 ; : 
H.-C, Burgard Elementary a 1 ro. ~" 30 = . & 


on -Middletown Area. School. District, ae 


= ~. LL. J. Fink Elementary 7 5 an 23 , i 


1 

— _Middietown Junior. High ‘School . 7 1~ . (26 it 

r ve - ° - , ~ _ ; — ; 
ae? Northern } jebanon School. ea “— _# a , 4 
= Jonestown Elementary oo 6 ry > | — ae 
oy : mk - ~ Aes a . / 7 Me 
BO Northern York School District ae BO me. 
Pe! Northern York Elementary- e “ae Roo 7 et BB, be 
es Northern York\Elementary ~ 4 loos 37. ¢ 
: 4" i a 8 — tp .* : 
bs Penn Nanor-Schoo!. usstrice 7 ‘2 et 2 * Be eee las ae 
fever” 8 Conestoga Elementary |; -_ 2 2 ay ai: | 
Be: ‘- Penn Manor’ Junior. High School’ “ an Cee 15 7 { 
a - e > oe ~* .@ a i - _ 174 
Pet, f Southeastern York School District’: => ie 4M oe ey Se = = 


"4" §gutheastern Elementary 4 ee en Ye , 
Bl | Southeastern. lene re - (3 7-8 77 rn. ee = 


Assessment Results for Elementary Pilots 
Student Results 


The comparisons of experimental group and control 
-group..change scores from pre-test to post-test are listed 
‘on Tables VI, VII, and VIII. A summary of the statis- 

tically significant results follows. 


On the Primary Social Studies Test all - 
experimental groups showed a pesitive 

change over the pre-test, but the change 3 
was Significantly greater than the controls 4 
only at_grade one and this was true for d 
only three of the four programs. At  - : 
_grade three, the amount of, increase for : - 
the Taba students was significantly less ‘ 4 
than that of the controls. — -? 


On the STEP test all experimental groups - 
showed a positive change over the pre- E 
test, but none of the changes were sig- | ¥ 
nificant when compared to the controls. 


On the Five Faces Attitude Inventory | 
experimental change scores were not sig-- 
nificantly different from those of the, 1 @ 


ee” controls. 


_. A comparison of the change scores for each of -- . - 2 
the four pilot programs shows no significant difference~ 
between the pilot programs at any grade level on any 

: test instrument. When each pilot’ group is. compared ' ee 
with the controls, the differences that are.significant | 
are the exception rather than the rule. The only sig- 
nificant difference between the Taba students and the ‘ 
_ controls was on the Primary Social Studies Test at grade. - 
three where the nes tive change for the Taba group was: 4 
‘Significantly less’ than that of the controls’ ‘at the .01 | oe & 


Basronssts yin 


level. .The only significant differences for Minnesota, . 
Greater Cleveland, and Senesh students occurred at grade 3! & 
one. The Minnesota and Senesh level of significance was. 4 
.at the .05 level, and the Greater Cleveland level was .01. ~ 4 
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Y 
; In. the first grade the elementary control groups ; 
Z showed the lowest mean change score on the Primary ; 
Poo Social Studies Test. Even though the Taba first grade : 
=a 2 showed a greater mean change score, it was not enough _ 
ee to be statistically significant. The other three pilot. 3 
_ groups: were significantly higher than the controls. _- ¥ 
a . ‘Based on-this result, it appears that the Minnesota, . 
fo, Greater Cleveland, and Senesh students incréased their 
‘. level of performance because they received more content 7 
aa - measured by this. particular instrument. oO 
“The second grade results revealéd no significant __ 
difference in mean change score on the Primary Social 
Co Studies, Test and ino apparent. trend appeared In a com- : 
|. parison of the mean scores.” ~ ; ' . . 
- . . : / Mo . ; - : 4 : 
a ab > In the. third grade the only statistically signif- ss 
7 - , icant difference in-mean change score on the Primary . a: 
Bs ‘Social Studies Test appeared between the Taba group == ° —~ - 4 
ei N, ~and the controls. The.Taba group scored a smaller ~ es 4 
a Lo deo ate "a7 ~ : . fog oy cg te : ; . = = : ' 
EB : mean change at the .01 level.” The other three programs . oe 
nn ‘were.all iower than the controls but the difference was | a 
c= -hot statistically Significant. This result might mean, 
to,  & that, since the Taba Program is’technique oriented, the . 2 
p> > Students did-not receive as much content as is .usually . " ose 
E ... included in the“third grade. ~ Also the teachers might _ ca, He 
py have been ‘concerned more with method than content; --  ~ “Se © eS 
nae oe ae i Wy ‘ a eS ; . 4 i = - me, a 
3 a se ‘The Five Faces: Attitude Inventory showed no_'sig- g 
r .\.. «nificant Gifference inmean change sceves in the first, |. 5 3 
- . . I, second, or third grades; However, a nofi-statistical | 7 - OY 
Boo trend appeared when the ‘mean_change ‘scores on each 1 wt , NG 
7 : _gradé Yevel were caiculated.- The ichange in positive — Se ts 
pe 4 attitude toward’ school for both experimental.» and con- - = yo 4 
5 _ ~ trols -decréased with increasing grade level. - a ee 
a a . f ee . 2s 7 ee 3 JO ¢ ’ ay? a 
4 ~ > On the STEP Social Studies Test, Form.B, there. , ee oe 
Fo. - were no: statistically significant differences in mean. oe ae 
+ , vi | ‘change scorés between’any pilot group and the coritrols ‘ - 
- u,_- for any grade, fcut- through eight. - However, a trend - “4 
A el - was evident. At each grade. the mean change.scores of «_ ob 
Pi... , the pilot groups were either tie same.as or slightly: - ~ = 
a . greater than the controls. This indicates that the 4 ¢ iA 
7° - = ‘pilot ‘students change- in achievement on the skills — - . ; 
or , and content tested: by this instrument compared favorably <a ane 
: with the controls. _ 2 ee (| = 7 iF 
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Teacher Results 
Because there were too few seventh and eighth ~ 
"grade teachers to provide accurate results, only ” ~ 
‘teachers of grades one through six-were given.the — 
teachey assessment instruments. ~All four pilot pro- 
grams were represented. — - a a 
: 2 : . 7 
_. In essence, the results showed no significant _. ~ has 
changes, ‘pre-' to post-test, and no Significant change poe 
score. comparisons with the ‘controls. ~ There was no ~— - . 
- Significant pre-test difference from the. controls on. 
the: Rokeach Dogmatism Scale, the Survey of Interpersonal . 
‘Values, and in o served verbal classroom behavior. "Sag ao 
There was. no significant difference.in change. scor 4 Sg 
_on the Rokeach Dogmatism Scaie andthe Survey of oe “ms 
Interpersonal Values. Also there ‘were no significant - fh ey 
changes, pre-' tc post-test, in self-perception of ~+.:_' 
classroom behavior and‘discrepanty between the per-. ~ | °°. 
ception and observed behavior.. this ténds to show | 7 
that the study had similar effects on the -teachers of ~~ . 
all four pilot programs and that there was no signifi-~ o 
cant effect of the programs or the in-service workshops. - 
on the teachers in thé areas. assessed. ‘It is possible af" 
that-any changes that might have occurred: were not , % 
measured by the ,instruments used. - a fy ee, ™ Pe 
a os _ a . eS oA ea SS aa 
- Summaryv 0 7 ? - = & 2 ; - fe 


‘\y» In general, the 


a eS ee aes eee ee : 
elementary pilot programs prepared», ~ 


| the students for the Primary Social Studies Test and « : 
the STEP'test as well as or better. than the traditionai 
. =o ” * we Se P 2 BO es ae gs = ape osre ,£: x pete 
programs. On the Five’ Faces’ Attitude, Ifiventory no . . - - 
significant differences from f e controls were noted. ~ < - ; 
Neithes the programs nor’ the in-service workshops ) _ a oe at 
‘changed the’ teachers significantly nor produced any —~ - 2 4 
Significant differences. from the ‘controls in.-the areas’ :, a 6 mG 
measured. = == — sig. of a a ae 2 oe & 
f ° pola, Pt Se, iy ee eS eo _— 
sigh F — . - i | ne me / 
\ ee coe Sy . 4 ; ; = ~ : r 7 . 
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© oe Conclusions ain Terms of Purposes, of the Pilots | 


‘Purpose One 


ae Neatly all of. the participating teachers, the 

a ee district administrators; and the SPEEDIER staff felt _ 

Re. ae the pilots led to definite improvement in social . 

a _ studies instruction in the participating districts. — - 
peg The teachers were most positive of the three groups. 

a _ - . The ‘elementary teachers in particular feit the pilot. 

4 “ programs théy were using were much better than their 
Ft ~~ traditional social studies. A large majority of all 

_ + the teachers recommended Continued use of the new -'. 


ees eg prograns_ and recommended that their districts expand 
isan - the pilots. - However, thé SPEEDIER staff feels that . 
Be og _ * the “Hawthorne Effect" was a factor in teacher reaction 


-+.  -to- all. five pilots. It is looking toward a more valid: 
reaction after the teachers use the programs for a 
‘second year.. : 


ee c Outsidé sociat™ studies axberes who. ‘worked with - 
ee _ the teachers also felt. that the pilots were valuabile 
ea, «= © in improving social studies instruction. Their limited 3 
_ #4 “ts -, knowledge of the instruction traditionally pursued in d 
BE ae ' the area, however, limits as value of their assessment. 

si oe Purpose Two Oe : - 24 " 4G Lo 


” ~ 


q 


ee ew LS <= The. teachers, nde tess SPEEDIER staff, and _ 

a ae outside. social studies. experts who. have worked with — 

ca PSO , . the pilots. all felt .that. teacher classroom behavior 2. : 

is. ig _ was modified positively by the pilot experience. The’. — ‘4 

“asSessment procedures used also. reinforced: this con- 

_ clusion. It must be pointed out, however, that the - 

: oe. a Bh Me ‘most! significant change in teacher classroom behavicr 

ee '.. occurred after the’ initial workshop. In most cases, 

Te -when the performance of teachers was matched with their 
eo ( perception of their classroom behavior and with the _ 

. type of classroom’ behavior expected of the new programs 

5 . & 23 j ANY: were using, the teachers regressed during the year. 

oe ee a It seems clear that if teacher classroom behavior <a & 

Ef a is to. be modified permanently, in-service workshops must ~ °° . j 

pee ee continue to reinforce the-expected change in behavior 

eo .. . during the school year and specific training should be Ps 

Fo. . |, + devoted to: mastering new teaching strategies and tech- - 

Eo doe. Pe niques. The use of new social studies programs alone ‘ 
ee Fe without emphasis on cha anged teaching strategies and 3 

aa - téchniques will not assuré a permancnt change in teacher 
3 behavior. 


~ ‘ / 


Ped 


4 
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van Purpose Three 


~All ‘of the teachers and. administrators who worked 
directly with the new pilots came in contact with new 
sociai studies content, ideas, and teaching approaches. 
So 2 - Only a few. of the participating districts and -teachers 
| had known anything about the five social studies pilot pg 
ae ' programs. before they were approached by SPEEDIER. Other o. 
.. educators in the area who visited the pilot teachers, =. wt 
ae who participated in shorter-term in-service workshops oe at 
a and information sessions, conducted by SPEEDIER, and who E 
‘a received printed information about the pilots also gained . FY 
_— ‘in their understanding’ of the ‘new social studies. A ; 
: - multiplier effect is expected in this dissemination of 


a“ 


Hos = new. social studies infcrmation each year. - es 


ba - 


3 4 . ? Pu 
: a : = a Z 7 - : —~ . ¥ 
- The. participating. teachers 


rpose Four 
did develop new teaching 

ae skills. As was pointed out. earlier, ‘however, evidence . 3 

a = that they mastered these new skills to a degree that - | 

would assure their permanent use.was.not demonstrated. : os 


a Cc. = ¥ See on 3 : de ieee ea : oe 
; . AS. a result,. modifications in the pilot model, which 
j - include heavier emphasis and practice in the use-.of new a = 
y .'... ‘teathing strategies; have been added for 1969-1970... ~- 4 
" iPurpose Five .. | Pe ard 4 


9 nee ; 
a the change process. , a ; 


a é «The “use of the pilot~modei seems to have changed - poof 


“ . the perceptions of many “educators on all. of these: points. 
vt ’ There is considerable evidence that actual practice in 
cirriculum revision is being modified. -The extént of. - 

- . the impact.and the permanency of its,effect can only | _ 

1. be determined after a longer period of time. . por : 


, . . e 
/ f a * a e m=? 
2 ; : 


; bial da Six eo 
ee ~ = : ; ‘ 
a ~ “A positive. attitude. toward curriculum experimen- _ 3 
as tation and change on the part of participating teachers 7 : 
es >. and administrators seems- apparent. During the course - we 
2 44 of thé pilots, nearly all teachers indicated that the. 3 
a _, amount of work involved was more than they had expected . 
2-  .  . ° * ‘and nearly all administrators expressed apprehension Pa ; 
pi ‘~~ ~-about. the cost,- particularly that. spent for in-service . Aa 
eee ' training of teachers.” By the end of the school year, . 9 
- . |. nearly all-members of both groups felt the pilot efforts . 
: .+ | ‘were worthwhile, and they indicated an-intention to . a 
ane - continue the experimentation. an a : _ é 


- : 


BAS one Ty 3. me x ~ -— - 
7 a “Purpose: Seven "4e “= Me an a 


ae wwf Be F . ea “ ‘5 
nn 1s “ All of the eddcatare of - the area "ho. perticipated™ 

a a a with the pilots received new insights concerning social - : - 
4 yt = 2} ' studies* and-curriculum change. This is particularly. Ss > 
Sa ae true of the teachers, who weré involved: directly, since | i 
Bom 8 many. of then traditionally had ‘played. little or no’role ~~ | 
- . - an the process of -curriculum,change , At this point, it ; 
er! a “sé€ems that.these people are bétter prepared to;improve : 
i." <the-curriculum of their own school systems, but, consultant — 
nn aid from SPEEDIER © and other outside papente seems to be. 


7 , Ree see for the near. future. | a ee 
t oe “fg or 4¢ ous er 2. - ae Bele a 2 
 & % e, * Purpose Bight Hee = & q ; c. 
ce a? Maity. of the ee that’ .' paiticipated in: the. | ‘ 
. a * | bMoe have~modified procedures and policies for handling» 
ee and promoting curriculum change.. . The inclusion of -. oa 
ee os eS significant. in-service training. of ‘teachers as. part. - ,; ~ 
Poa oo" Sof curriculum revision and the view that. curriculum ~ ts 
eo ke “revision is a continuous process-are ‘probably, the two: _ 
p; - f * “ most significant | changes... _ In addition, many’ districts, eS 
poe | began for the first-time to. make budgetary provisions ae ae; 
ae. (for the: payment of “teachers | to work in curriculum re 24 - 
s > ‘wision or for the provision of substitute teachers TOo-~  * | 
Py ca. | free then: ‘al a eauasmagey . eH =. a ese ie, 
: i is - os \ S 4 a —" ae a. 7 f ye e “y e a ‘ 7 A 
a a ~Coné1us ions about. the- General Assimptions. of the Pilots « 2 
er ee eso be 
RD sR None. of the thirtes; assumptions upon. which the ee - 
an ae _ pilots were’ based. were refuted by ‘the experiences of 5 
Ul, fh 1968 - 1969... However, four _Of the: assumptions should be — ; : 
.. 6 2 restated in. light of the year's experiences and .one | 2 ; 
2s SB sae . additional assumption should be added to ne list. _ The ; 
to changes shotild be as follows: ~~ - ae ty Pe ro 
: se Ses a, 7 ‘ : 4 . : 3.0 ey , m 


* 


. ¢ owe * ~ * ary 
| be _ J , ~ . 
4 A : ~ Be 2 ‘° ~ 7 i 
2 : ‘ - _— ‘ —_ a = 2 ~ , Ls . i ; 
¢ 5 


Assumption five, which originally read: 


One or two-day in-service programs would be 
similarly ineffective. “ : 


should be restated to read: 


Short term in-service programs that do not tie 
directly into classroom activities of the teachers ; 
involved would be similarly ineffective. “ 


Assumption seven, which originally read: 


“These materials can be used as vehicles for up-. 
dating social studies curriculum contents, 
_ . teaching strategies, and administrative pro- 


“cedures. 


should be restated to read: : E 
aaa ' These materials can be uséd as vehicles for up- 
dating social studies curriculum contents, | ; 
‘teaching strategies, and administrative pro- 
‘cedures as long as’ the types. of changes are 
' ddentified and in-service programs. are directed 
toward the producing of these changes. The 
™ materials: alone will not produce the most 
effective change. : "3 : 


f . | aa _ - 

“Assumption tén, which originally read: 

"By piloting the programs in their own schools, . | 

local teachers and ‘administrators will be able ; % 

to make 4, valid assessment of the programs in - : 
terms of their own priorities. 


' rd - % ‘x 
should be restated ‘to read: 7 . ws 
3 . } ‘ j ° ; a 
By piloting the programs in their own schools, d 
“local teachers and administrators will be able - ; Z 
ae _ to wake a valid assessment of the programs in 3 
sa terms of their own prior experience. If the 
districts do not have clearly established | iy 
priorities, the pilot will provide information 
that can be used to set the priorities. How- 
ever, if the assessment is to be valid, the - 4 
' possibility of a strong “Hawthorne Effect" .- - “4 
a ‘ concerning the new program should be taken -  &¥ 
into. consideration. » 2 j 


~ , % i 


re 
Z ? 


E or LA Fourteenth RaSnEP ern that should ‘be added should . 
a “bet i 4 - xe ct = 
j a 2 i 3 an % 
ve -14,. New Social studies programs ‘do not serve as 

, . ’ efficient vehicles for changing teacher be- 
wt... havior. unless the specific desired behavior 
LS ae r 3 . changes aré determined and workshop sessions 
Bt . ® ; are: rovided ‘to instruct the pilot teachers 
y ta = in tl ie desired. teaching ‘strategies: 7 


fee” ° . 7 : ! ~ ° . - ~ 
. 


PT fp i 4 Conclusions Concerning: the the Pilot Model “—“. #% 
ag of = On the basis of one year! $S experiénce the eedet. jee 
v- > «> Seems..to ‘be effective.» The five phases seem to represent a 


te i+ five different steps in the process of producing effective. 
= _. €urriculum change in social studies in the four-counties 
ue =: served by SPEEDIER. It should be noted,. however, - that 

- 3. - “the amount’ of time and effort placed on "each one of the. 
cg = five phases often varies according: to. the district ‘and 

ag es @ the ‘people involved. For instance, some situations ra 
é = require a rather extensive "'Climatizing" stage while # 
; ™ _ others permit initiating a. pilot father quickly. eee ee 


a 


eo ee 8 Determining factors that affect ‘he amount. of = 
_ +; time and effort necessary for climatizing are. the per- , mer 
oe Tm . -- ; ceptions of the éducators concerning “curriculum revision ae) 4 
BN , «cand the- degree to which they are satisified with their =: - -: ; 
Se 2 _ current program. It appears that one “innovator" within | + i 
pte TONS a district. can produce’ a significant change if- the people: : rc 
os >. ‘with whom he works are not negative toward change. “If; ~~ , 
7 a 2 | However, one strategically placéd, person jis committed _ 
 gorthe ‘Status quo, the possibility of producing signif- 
cane change within one. year’ ‘s time ~ is severely ‘Limited. L 


ee, ” : ae 
a the “selection. of piogeans for piloting in ‘Phase ti 2 UG 
Vy +f of the. pilot requires @ caution that. SPEEDIER had not 7 ~ 
ye ee ~ expected. Under the original conception of Phasé II,é © ~ § 


-". 4 - « SPEEDTER would present .to districts’ information about ea 

7. a variety of programs that the. staff felt. ‘would be _ : 

i _ possible improvements for the districts.” These were —_ 
ah ee 7 ' presented | as alternatives !from which the district’ would | 

he - w seiect the particular: program or programs that seemed a 

_v to be most valuable and- appropriate’ for ‘it. “However, 

many of the district administrators aiid. teachers—did 


_ ~ * not’ feet confident toi makei a-selection and often -in--- =~. = Y 
a dicated that. they were willing to work with any program  - | % 
+) that SPEEDIER would 1 suggest. This | reaction indicated oe we 


rile to the SPEEDIER staff that the recommendations to the 
oa district should be more thoroughly studied than had 
. been anticipated and should be more specific. It also 


pointed out that the pilot should incorporate instruction 
‘ in a process of program selection for teachers and ad- 
1 2 ministrators. 


ae Within Phase III, the Pilot Implementation Stage, 

3 where the pilot is used in the classroom under the 
observation and with the consultation of SPEEDIER staff 
members, is the most critical part of the entire pilot. 
The implementation staff member assigned to each pilot : 
inust be abie: (1) to see that the teacher is imple- is 
menting the program effectively, (Z2} to provide support 

3 , £or the teacher, (3) to provide direction so that the 

: ' implementation process and the use of the program are 

; not distorted, (4) to determine the type of advice and 

= a assistance that is needed, and: (5) to secure that 

assistance in a very short period of time. At the 

E ' same time, he must be able to use his contact with the 

EB - - teacher and observation in the classroom to determine 

- the direction and pace of the entire pilot. 


Within the Pilot Implementation Stage, the segment 
that emphasizes refinement cf teaching techniques is | 
po UT 7 most difficult. It is here that all of the skills of 
pf. the. Implementation Director are called upon. He: must. 
: ’ be able to provide support, direction, instruction in 


new techniques, and-constructive criticism. 
‘The Critical Evaluation part of Phase _III was not 

pursued in as much depth as was originally expected. 

The SPEEDIER staff decided near the end of the school 

year that the degree of sophistication of the partici- 

pants: and. the amount of work that had already been put j 

oY gS into the pilots by many of the teachers made the post- 

q ; ponement. of a rather thorough critical evaluation  . 

7 ae. advisable. : : 


‘ None of the districts working with SPEEDIER func- 
tioned in Phase IV during 1968-1969. It does appear, 
however, that much work in Phase IV must be devoted to 
4 the development of instructional leadership skills in 
Bn . the administrators in each district if the transfer of* 
-" responsibility for curriculum experimentation and change 
. is to be shifted from SPEEDIER to people within the 
districts. _— 


7 


Unexpected by SPEEDIER, several districts moved 
into Phase: V at the end of 1968-1969 by informing 
“ SPEEDIER that they Were adopting the pilot program .. 
. they used during the year. SPEEDIER feels that to 7 
‘Some. extent this rather quick step resulted from dis- 4 
. satisfaction with the traditional social studies pro- 
3 . _ _gram that the districts had used, but it also believes _ 3 
a EO that it might be part-of the oider percéption of — -~ 
: : curriculum revision under which the entire process © 
‘ae _ is viewéd as a one-step change from something old to 
Poo - something new. Because of these factors and because 
7 the "Hawthorne Effect" appeared to be present, SPEEDIER —~ : 
rp OU found- it necessary to caution districts that the pro- we 
% , grams they had been piloting are only a few (in many: ~ gee 
: “cases only one) of many new social studies programs 
te _  “ and that other programs not used during the first year 
a - of the pilot might prove even more satisfactory to the / 
a _ : ° @istrict.- - 4 ee "os 


owt ns 


ae s aa . 3 {~ » 7 
| With the changes in emphasis described above, the 

_ pilot model is now. being used for a second year. Reports 
a‘. . Of the effectiveness of the- model as revised will be. _ 
Es. _ reported during the year. A preliminary report for - “© =-~ : } 
pie” ._ 1969~1970 will be: available in February or early March, . a eo 
Ee _°. +. and a second-year report on pilot operations will be... 
Eat os available after the conclusion of the 1969-1970 opera- 
a tional year in ‘July. ; _ 2 
ie ( ‘ = : ° oO - ce ‘ an , = | 
oa ’ . Conclusions Concérning the Five Pilot Programs | 
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co “..+ Fenton Program “_ , 
eg a fe a 


poo 2 .# ce 4 ; 
- __¢. The. Fenton Program served as an effective vehicle: —* 
, for change in.terms of ‘the~purposes established for thé _‘ 
q social studies pilots. In general, the participating. _— 
aa . iteachers, and administrators of -the districts in which . _ 
[8 it was. used felt it was a significant .improvement ‘over © = + 
2S _. their traditional social studies programs. The use of  ~ 
- » “the program did require adjustments; in. teacher strategies, -— 
a ee . district policies, and student performance. The teachers nf 
“5 felt that the program as a whole’was teaching more Sig- 
nificant information and skills then their traditional . os 
program; but they said the lessons had to be revised and ee 
_used flexibly or it, like all programs, could become . 3 
boring. Students who were highly conscYous of grades ~ 2 2% 
B often commented that they felt more secure with more .._ or 
i . factual learning. Thirteen of the fifteen pilot teachers - _ 
«are continuing with the program for 1969-1970. In one ~~ if 


ra 


\ 


_ 


_ — 


pL 
; / 
F _ district where the Fenton studéntsS moved “into an i 
eleventh-grade research-6riented American history : 
q course. in the 1969-1970 school year, the teacher : 
a noticed-a significant improvement over passed years i 
_. in the ability of the students to analyze historical : 
information. . ; / , : I 
: i. ; ; 
; ee _* The research studies conducted during the pilot ~ _ ; 
BON show that the program was as effective in teaching 1 aa: 
RT social studies information as the traditional social . : 
Go studies. The students whc participated in Comparative - 5 
.  s. Economic Systems~did significantly better than the ; 
PP. / Controts. , There was nc significant difference in ~ h 
: critical thinking or.in over-all changes of values i 
2 “ between ‘the Fenton students and the controls. 
ae, _ Taba Program . 7 : 
i ; oe NOY ee i ; _ ; : , a ; 
ries . The Taba Program was effective in producing change ee 8 
= in terms of the pilot purposes. All the participating 
Pho teachers and administrators felt it was a_significant _ - 
Ee 5: improvement over their. traditional social studies. The ~~ G 
pe: !l, use of the program did recuire changes in. teaching ; 
es . . strategies, district ‘policies, and student performance. 
| "+t was probably the most effective of all the programs rm 
y | . Gin producing change in the teacher behavVior,-which has) - ~ . 
E been attributed to its complete and specific_in-service . 
Z training component. . oe es -. * nr: 
aa _~ Participating teachers and administrators of the,  — : ae 
fo. “districts in which it was used were unanimous in their~' : 
=. support. of the program. Every teacher is continuing A ; 
po swith the program and-it has the largest increase in ae : 
ps participants ‘for 1969-1970 of ali'the pilots. Two _ 
rp UN schools within the area and two other districts outside. = : 
oe the four counties served by SPEEDIER are presently en-_ = : 
EO ~ gaged in using the program with all. teachers in -a single 7 
" -School., There ‘are indications that séveral districts. , : 
- . aré moving. toward district-wide adoption. Generally, ae : 
) / the teSt instruments do not show ‘significant differences (8 
— between the. Taba students and-the controls. ot ; 
ae ne Ne “ae : , a vhs i 
i ; ae ; fp & od a 
re ee *  Minnésota Program * “ee , 2 
- on c a" “5 % i. . ; e é 
EO 2 The Minnesota Program seems to be an effective = 
.\ ce vehicle, for producing the changes outlined in the pilot  & 
BS = purposes. Most-of the participating teachers and their ; i 
_— \ administrators felt it ‘‘as. an improvement over their 4 
a traditional social st.‘‘es. The use of the program 4 
ROT Se ; fy ‘ Z 


= “ « . rg 


has enabied teachers £4 expand the’ ‘content they - ‘taught. 
and become much more flexible in ‘their ,teaching, but 
change in teacher behavior. was oniy slighti y evident. 

_ SPEEDIER: attributes . this small degree of ange, to the 
way in which the Minnesota Program was ix ,lemented - under 
the pilot. rather than.in the program itself. It believes =: 

~ that if the specific ‘teaching strategies to be used with the 
program are identified as part of-the pilot and” if ins eservice 

~ training of teachers is directed toward producing these ~ 
_ changes, the program will be a very efficient vehicle _ 
for changing . teacher behavicr. i. 
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. » A majority of the ‘teachers ‘and districts - that used 

~ the Minnesota Program recommended that it he ‘continued _- 
in. their district. Two. ‘districts ‘chose to expand, the: 

; pilot, one of which is “now using - it district-wide™ in 

_ grades’ ‘K-3 and will expand it. to include all elementary 
grades in 1970- 1971. ‘On the testing instruments, there - 
was. no- ‘significant differ_ice- between the performance 2 
ok the. students. as compared to the ‘controls. _ 
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a a w Gkeater Cleveland’ Pyogram\ = 7 : De as noe = 
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The Greater Clévex: and: ‘Program ‘served’ effectively _ 
as-.a, vehicle for change in. teras of the pilot Burposes + 
All participating teachers, and-their administrators felt 
.. |: it.was-an improvement. over their traditional/soc cial > - 

. ‘studies. “It enabled. the teachers to-expand ‘the content “ 
- they covered but~it did not produce a significantly ~ 
_: greater! degree ‘of flexible teaching; : and, like the 
\ Minnesota Program, it did not: produce: “Significant 7 
” changes in ‘teacher. behavior ., Here, also; it appears 
‘the changesi in. téacher behavior/ require. additions to, 
the pilot training sessions. i ee ee ba 
~ 7 ve ae athe 
} All -of the participating ee ees distticts 
recommended continuation avy oi the' program and ‘several, 7 
; expanded | ‘its use for 71969-1970. One: “district Yneluded'> 
it in aly its pfimary grades and will expand<it to. 
“Other, elementary: grade. levéls in 1970- 1971. ‘ Results”, - 
-of the“aSsessment instruments of, thé program. show no es 
- Significant difference between ‘the performance of the 
, Students in the program and the controls. = Pad 
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= ‘Senesh Program | = 
i . Because of a series of administrative problems 
| within some of the pilot districts and the unwillingness 
a) - of some teachers to have their classroom performance 
“ah observed by an outside consultant, the Senesh Program 
— was not given as thorough a trial, as had been hoped. 
It does appear, however, that the Senesh Program is an 
efficient vehicle for change in terms of the pilot ~ 
ad purposes. As in the case of tke Minnesota and Greater - 
-. ;. ° Cleveland Programs, the program without specifically 
determined instruction. in particular teaching strategies 
does not: produce. significant changes in teaching be- 
_’ « > havior. ‘Where the program was given a valid trial, Z 
: the teachers and district’ administrators recommended _ 
“its. continuation and expansion. Most of the expansion,,. 
’ _ however, was done on a district basis because the. . : 
-»f people involved felt that it could be accomplished 
_ without the consultation assistance of SPEEDIER..~ 
_- * | Results of the assessment on student performance in- 
a. _ . ,dleaté no significant difference between the Senesh 
+" " / students and the ‘controls. | . 
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ie a “SOCIAL STUDIES PILOTS -- 1969-1970 

a ee . - PRELIMINARY REPORT : 
RB ; July-December, 1969 

Me Introduction. . ro = 
eo ‘The ‘social Studies pilots for 1969- 1970 are a 
pO continuation of the first-year pilots’ listed in the 


preceding: report. SPEEDIER staff membérs serving 
Coe | the pilots are the same as in 1968-1969 except for _ 
See the: Group Dynamics Specialist who. is no longer mo 
ie Lia oe hs pene he - . 2° , 


eo 7 id be ‘t = 
“4 ra ~ 4 nies =~ . 
\ f 


f : Purposes of of the Pilots a ; a | 
& ia : | 

| : = ‘ The purposes of the social studies pilots for 
cle 1969-1970 are the same as the eight purposes established ' : 
- for the first year. The thirteen underlying assumptions od 
- on which the pilotsiare based are also being maintained as @ 
“. . into. the. second. year, ‘but a fourteenth ices aaa has -_. # 4 


eo qe been added: = ~ | Oy oy 7 ; 


* 


ae ae - ‘do. not “serve as efficient ‘vehicles for) © . / 
ie J, %% > . changing teachet behavior unless specific. as, : 3 
a _ desired behavior changes ‘are determined. ° eS ; (ky 
fe _~. ‘’"and workshop..sessions. are provided to.. ee ae a 
77, ° ¥". “Qnstruct the pilot teachers, in thé: desired. : - * _ 
ee 8 Oe. teaching strategies’, ie Se is | ae 


. : y f of "at ; " 
. : ! < 3 e 2 
Pa : § 


ES ‘eat r ane aie . 
Px ‘ . 14 Néw social studies: curriculum projects. | 2 


r i _ * - 2 ae Fe a= Ae Sa" 2 & y ) 
oe. ‘Pilot ‘Programs pe Se a “ee 4 i | 
ae "  ghe five social studies. pilot “programs used in EN 
a, - the £irst year are“being continued into 1969-1970,/The = _ . 22 
‘~~ *—s programs. and grade levels in. which they are being ‘piloted — “\ ¢ 
2° ' * are Tisted ‘below, A few of the pilot, teachers from last 2 
pt MUG" year are working directly. with, these, pilots, but many. a 
* uv Of: last. year" “Ss participating teachers are continuing - 

So re their work, with the programs with’only periodic consul-- 
} oe tation, from . the SPEEDIER- staff. Only. the teachers in-. - 
volved. directly) are: ‘included below. : ’ \ 


: : 
- | os _.* °° Grade level-for ; a" 
ee , 2 3 which materials Grade levels 
Program . . were designed in pilots . 
‘Fenton, Social Science — : 
Program (Holt, Rinehart ~ wi 3 4 
and Winston). . 9,10,11 9,10,11. 
Greater Cleveland Social = 8 — 4 | 8 
Science aie - 1-8- 41-8 - E 
University of Minnesota a, . 7 ; _ — _ * 
‘Project Social Studies. op fe a @ OS pos. 
Program feo > K-12 - K-35 : 
‘ Taba Social Studies ; a : = = : a 
Curriculum ne Oe ae - 1-8-7" W-7- 
ae f Ge ae a ae oe . 2 
: ?- : oo ae . H - 
-!* Senesh Social Science 4 = 2 ‘f° | 
Program. (Science Research ~:~ a ak wh % ~~ gam 
eo Working -. — a a 4 
ae (Hora) a RB BG 
yh : Originally, pies for che secon’, year “social - studies’ = 
ae a ee “pilots, included: expansion in ‘two ‘directions. More schools, a 
La ge oe > steachers, students, and grade levels were. to be added to - 3 - : 
ae the five pilots: already: begun, -and additional pilot pro- 
ae grams. ‘were to: be-added.. The ‘programs ,to be added were J ei 
my ts ‘mainly newssocial studies programs that involved teaching e 
Pom time. of one year or: less. Many of; those.tentatively + ..,4 
he i, " selected were unit- ‘length programs or’ programs for which : 
a a ‘single unit-pilots could: have been: ponauctes . Prograns pee 
a a ae emente chy selected for use were: os Pete ae ye E 
: a 7 . . fan 28 Z - _ 2 : - er © 7 7 a 
Re yo a | 2. eg ay ee “Grade levels of a a: 
WN a. _Prdgrans, oe ee. yo «te. be. in p lot a eee 
ao ‘ ~ ~, : : . i, pony )y > , } a is 7 DPA - . ; ; : a “4 
Te ge Oe “ GRCONDARE ae i ae, nen 2. ae ~ A 
(| ee ov . ot : “ey 7 : . a woo 20S f OF nee 7 * “e - - ee, 
toe ae Sees ‘Harvard Project-~Public issues ie ee ee ee _ = 
hue te oe ‘Series. f :. . 99120 eee LL 
-. 4 ? aaa % Ps . ff (ae of “™ 5 yt | 
a 4 ; : ;: Ce ou ee ag rad ; 
Pee ee ‘High School ‘Geography Project —* 80-125 > Ze sa he 
[> 0 wey, 7 American Political Behavior = is -— 4 
‘nn 3 Course’ (High School. Curriculum ae xe Sd 
on er ‘Center in “Government, ‘Indiana © a ns 1% 
a a ~ University) i | ae _ gf * & r 4 


» 
— 5 oon 


‘ane ce Simulations. — * aoe | - . -Tr12 
eo ae eos ~~ arg = . 


, saeandlllccalinentionad 
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Grade levels 


Programs - ; - to be in piiot 


ELEMENTARY - - - 7 


Man: A Course of Study = : . ; 
etpeuee exons? Development Center) 5 - 72 


Social Science Laboratory Units. . 
(Science Research Associates) # 4-6 


_ Intetgroup Relations Curriculum. 
- (Lincoln-Filene Center for - i a 7 4 
" Gitizenship eee Public Affairs) 3-6, .. oo ‘ 


"Man in Nevion Series 


~ 


’ 


.. = Why United States Space. Exploration. . 
a evgt Educational Systems) » © 2s ot es ; 
an - 3 - ; Sey - ¢ ‘ . ; { ° - ; y i ‘ ; 


al 
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Pilots of these programs were not begun at -the a 
start of ‘the school year because of the forty percent A 
reduction in Titie III funds. Because of the cutback, 
the, SPEEDIER staff decided to proceed with the expansion . 
On ' of ‘the.present pilots. but not to begin working with - 

" ‘néw programs in September. -The decision was based on” * ae Bk 


the fact that SPEEDIER had assured districts who had ; es 


i begun: using: the original, five programs ‘in 1968. that | it' a % 


would continue. -these- ‘pilots and train additional teachers’ 


where-requested., ake € BRO x aa se af 


~ ‘| . 


- SPEEDIER/ is now ‘planning to pilot onia very smail | is 


scale three social studies ‘curriculum programs se tan OL 


the spring. of - ‘the” (4963- ie school. poet. These are 


Three. dati 6£) the: course ‘entitled American 


Political Behavior developed for ninth, grade - LA 


q by the High: School Curriculum Center in. ae +4, 
ae aa Government, Indiana Yniversity. 7 7 gee G Yas 
ne Two: oF three units of the High School Geo- 

- graphy. Project developed for secondary grades 
ro.) ‘by the High School Geography Project, Boulder, 
: 8 Colorado, ;published by Macmillan Company .. ie * ¥ 
4 : ey 
The gimulation / game "Crisis in. the Balkans". ‘i 
developed. by the Foreign Policy Association 7 oe 
for ce ale school use. . ; - ae 


—— (Prentice: -Hall} 7 . 1-3 i rr 


= a 
‘i ~ 
= 


r= « oe Each of the three programs will be used oy four 
. to six teachers who. will work directly with a SPEEDIER 
ae a staff memser assigned to work with that particular pro- 
. _&ram. - It is anticipated that the in-service. workshop 
“titie would involve only’ one full — plus short- -term | 


consultation sessions. - 
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: The Pilot: Model ae ae 


-e.. 
| -The pilot, model is. the same as uged in 1968- 1969. ae 
‘For some districts Phase IV -- Pilot Opération ~ “Second 7 

- Year has begun./. Other districts are using a pilot for 
=. y the first, year in Phase Ili =3 Pilot Estero First .° . 
“|. + Year. , on 7 
_ — / ( : 3 
a : " Although the nddel- itself has not heenscianpens oe: 
bey ta 2 considerably more emphasis will-be placed upon the re- 2 
i ee 'finement of teaching, techniques in both Phases ‘THI and- ‘ E 
voN- *% ° AW... The results of the pilots. for 1968-1969. indicate - = 
| i ne . clearly. that change "n-teacher classroom behavior. toward ; 
ir, ~ he use. of newer. social studies teaching strategies was _ 
‘oars not successful..when' the. new, programs were expected tof 5 7 
t+ “serve as vehicles for change without heavy:.in:service : | | 
i ° instruction and consultation ‘Ol: thé new atratégies. — le 
P .aa 0? Y TBs. emphasis will réceive most 6f the attention of __- _ 4 
aa, on the piist impleméntation directors. ‘daring Januaryi, — : 
cf _ February ; ‘and. March... ‘Demonstrations | of particular new, — 
a ae a social Studies. Strategies, instruction in those strategies, 
re oS _ and teacher practice with them will be. part. of the- ¢ffort.. e a 
ey See £ “Audio and - video tapes used: in:the Classtoom ‘as. ‘welli.as. 7 : 
; - « in-micro-teaching- Situations will be usedto-provide _ 4 
Pep. eee: ~feedback to teachers, in anyeffort to have’ them develop "8 
oo - new oe and jrefitie their. use of ‘them, x ‘ 3 
‘ , -\ : a : 3 
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[..  £ & Pildt) Pré aration ; ; 
OT oe ee te ee an a 
ty et A .” Pilot. <reparation for. all: social studies pilots | 

na i ‘for: 1969-1970 actually. bégan with the dissémination pe 
s. ¢ ., °° phase: of the pilots’ for. 1968-1969. ° In ‘February ‘and e a 
Ie 63 Sly |. Mareh,-2969, ald educators in-the foiir counties were ~ 
a invited, to wisit the classrooms. of the: current | pilot, ” = 
eM - be . feachers.: In‘ addition, Pilot Information Sessions were ee 
ma 7 - ischéduled'weekly; during the visitation period in order ~ 4 
a an ae to explain the five programs. being pete he v 8 
“woe. nature of. the pilot pegereaye) 2. oe ee 4 
i ‘y ees ~ ju . 7 : _— = aa ; : x A - a q a Z oo : 
4 oO ; » #e - i ts Age ; a ae _ i a we é a 3 ee 

, ees 7 ° : aay * : “4 f *y ON 8 ’ > att 
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2 Original plans called for a series of information F: 
a sessions to be held in April during which the pilot- : - 3 
- programs that would be begun for the first time-in | ; 

1969-1970 would be presented so interested eooeetene 

a. could make thoroughly-studied decisions concernin ; ‘ 
: ) . » expanded pilot participation. As was explained earlier ,- ; | 


Sing citi 


a these sessions were not held because SPEEDIER was. in- 
z ~ 4 formed that the Federal appropriations-for ESEA Title 
ef III would be forty percent less than that expected. 
7. _It was the understanding of SPEEDIER staff at that — 
J time that according to Department of Pubiic Instruction 4 
: policy this cutback in federal funding would be~applied ; 
: : in Pennsylvania to all Title III centers equally... 
: ; Because of the cutback, SPEEDIER felt that it would - 
B. not ‘be able to expand. pilots to include new programs. -- 
A oe Instead it concentrated only on the expansion of its 
presént pilot programs. / ‘ 
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a In May all chief school administrators in. the four i a. 
a “ -s ¢€ountiés received an invitation to add teachers to the. . 
Bo... . five social’ studies piiots.- The _invitation included a e 
response ‘cart ‘on which the - ‘administrators could indicate 7. 
f. 4 their.interest in any one. or“more of the pilot programs. é : 
vy J. © Upon receiving the return cards, SPEEDIER staff members _ aa. ; 
4 . visited the administtators individually. and ‘developed- oo "4 
fe agreements that would-guide the participation of their - 
Ee _, teachers during the following school year. ~ = . S at 
: .,; eon XQ ° . g 
3 ; The only significant difference in, the ‘agreement, i Ts 
Bf . fron the previous year was that each district was to . \ . ; 
PL P&S ‘be charged $50 per participating teacher. The cost. °. . 
a a en was intended to, cover’ approximately one-fourth of thé - fe 
cost” to SPEEDIER for the in-service training. and-was 5° e+ ; 
| necéssary because of the reduction in.Title IIL funds. | a 
“ As a result of. this. change, some of the districts that - a. 
_ * , originally, eu ceeed interest chose not to participate. 7 ae. 
Be ee: (as eo @ 
ty = A1I administrators ‘in the. foiir ‘Counties. who did: | : po § 
‘2 not respond favorably to the invitation to’ ‘ddd; pilot . ge na” 
Bes 38 teachers were visited by a representative of the i 4 
5 pan SPEEDIER staff. Originally the- purpose of -these’ ho 
: 7 visits. fit under: the Climatizing Phase of the ] pilot —. . ata 
po model. ‘ The intention of the visit was to "sell" the | | . 
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, 
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ft . cz, 
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idea of curriculum change through pilot: participation i 

- to the’ administrator. By the time the visits were :- he s 
_—- ‘scheduled in May and June. » however, thé purposes were ‘ el te 
. nodified because SPEEDIER tealizéd that with a reduced , et es 
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- mm eS 
a : ~ budget- it would not be able. 1 to handle a. eaacge increase — see 
_ in pilot participants. In view of this change, ‘the... < 
—_ ~. administrators were simply asked if they had-any: es a: 
an "questions. ‘Concerning the pilots and if they ‘wanted tow : 
‘ “S .- have ‘people within. their districts. participate. -If | - we 
Po) |) their response,was. "no," the matter was not pursued ae “G& 
2 a _by.. ‘the SPEEDIER ‘representative. et, a ne ae ae 
te C # : F ~ . xo a - . 
ag, ae nee During. April and May, “SPEEDIER was contacted. by og TS 
RoC, 7°06 Ff geveral. school. districts outside the four- -county area .. : MG 
ae wee concerning possible in+service training of their teachérs ws 
FH pt 0 SA Some ‘of the programs- that SPEEDIER (was already <., yy 
-a , ° . piloting.-—SPEEDIER developed general ‘guidelines under a a 
“8 “Which this:-kind of activity cou2d be pursued as:’ Long . as. _ fu sa 
oe ee: ‘the. districts _wére Willing. to absorb- the entire costs. a 
Vo arm 2 since’ SPEEDIER'S.- ‘federal funding covild not, be applied ~ sy é 
Fo. qutside: the four counties. Eventually, Wilkes-Barre... yo ee 
—,. , 2 ity Schools: and, the Public Schools of. the tareylonis, ' gh we Oe 
Ue _ New. fork signed”-agreements to work with SPEEDIER. for < ie 3 
ieee a the training: ‘of teachers’ ‘in the Taba- Programs... is ae -  . We 8 
Fo a - er ~  &y See Sy Sg “ue . ee ie toe gE 
- YS v- - tt - ra L- rae Ge. si = ‘5 “y- ee = hae * a _ a. neg OP a ey : fas a 4 
Er ae SF = ell : es a Sy \- vr oa os a a 4a 2 . 2 % : 
ee Aft — a 2 i a rhe ; = eer a - | - oy in ee - . ; Eis oe ft ce 
Pee tee ge ee po a  o = ee Py ee ~~ 
ee ae / ae ee : - > pe SS | Jory an , 4 
gor ie en s SECONDARY PILOT ACTIVITIE - oe Oe te a: 
es {! : A is Fenton. Pig . , a : a ce ap Pee 2 aa io ie oe 
ae re, . Bran - a a Ee Oe Ps ; a 7 ae, 
a, ee be es - a 2 Bae a a, Oe te 
ig Oa, ae “Ror. the secbad Fear ‘the Fontes ‘Progtam: ais the only, 7 
ef. S$ * program piloted -at.. the secondary/ level... The: districts | a oo 
2 7 thee have teachers. working “in-the pilot for the first . i\t. ,.¥ 
ea ‘time, plus-:a’ breakdown by ‘grade’jlevel, Number: of. Toachai, Se ee 
,>‘-  ., “f-andytiumber of Students .aré Listed on Table Il. In addition” : -— 
be 4 ee on to these teachers} ten’Fenton teachers who- began.’ ‘working — — Ce 
7 ee (with the-program iny1968- 1969. continued with the. progran, pug 
Ee ol ee ‘> SPEEDIER-“As providing these: teachers. with consultant. |“ Ooo Ud 
WW 7 . 4 services when asked, fbut the, teachers: ate; not involved | rr: eee 
ee he ~ “directly Ap-MoF shops «/ eo ae For ioe. ee ee ee ee 
ee . ; oy ; y 2 o sf iy : “y pit: iy eae = Se “4 "4 
_— a ae ane i a ‘ts “ ee 4d io oo -} Pe Ce ee eae: 
ee oh. eh au ste P pees AY, oo ee EN L .. 78 
ee (> Pilot Peoparétion for, Fentoh Pr pogran eee rae oka 
i, ee ; a id ‘ ae u 
ar ae 2 ; Several districts indicated Hdbrest in. adding” 2 ag oe 
Po ae teachers: ‘to. ‘the ‘Fenton Program"on, thetr \response card! =" Zoe a. 
RT Gr)” te: thie. letter of inquiry:. FRE school administrators,.../...  ° .€ 
Ets - ky of each. of,‘these districts were visited by SPEEDIER th, Cie. Oe 
an. a = staff membérs and the détails of a tentative ‘agreement ~ a. 
a rr were discussed. of the districts thatLexpressed gm- oy, Z 
vey ‘terest,’ two changed their. minds- before agreements. were ’ see oy eG 
4 : tee | a‘ - _ voye i 5 7 igh ; ‘ = , iar a e aon a tf ~s ° mr _ “s , 4 
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signed because the ceachare within their system. who had. 
= worked with the first-year pilot had informed them that — _ 
' | . they, had accepted new teaching positions in other dis-) ~ = 
eo tricts.. The administrators had planned to rely -heavily : : 
on these second-year teachers in working with the new 
~ -' teachers. Two other districts that planned to add 2 2 
= teachers reported later that. they were unable: to find 
: ‘ _ teachers within their system who wanted to participate. a 
fs = As a result only four new teachers began the Fenton Ss : 
pilot. in- August. HoweVer, two others were added after . _ 


di =. a start of mney eae Se i ee \ 24 
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ae _ The addition .of the ‘tw: ‘teachers came about when a ok? %. oye 
a ' -SPEEDIER learned that three teachers in the-area who. ©. * 
oe were using the Fenton materials in districts that'chose  . 
7 oe {hot to work directly with SPEEDIER were having diffi- .- - 
Py oy | ealty and wished to work-within'the SPEEDIER pilot.- . =. ie 4 
: ot ADP. Hamill sent. letters to. their administrators, an- fi os . 
/f _ ydicating that this. information had come. to’ SPEEDIER’S . ~ 72 3 
' 4.’attention and asking! if they would: like SPEEDIER to ;. . © 
be, of assistance.(/ Two of the districts'indicated that, ~~ , 
eee. -— they would like their new teacher to. work within the ~ A ae 
.. a ee pilot; ” Thése teachers were-contacted by Mr. Baer and” | a0 8 
a , Were’ added “as: regular pilot teachers ‘for the remainder . ’ tie | 
2 ae of the year. In. the~other district, although the’ dis~~ - = 
ieee trict administrator has not responded to date, the ,: - 4 
a. 2 oe , teacher has received ‘some assistance uipon Visa fang a a re 
pene | the SPEEDIER: of fite? oT ae a ae ’ 4 
= ead « eg oo zi Sag : { 
- Se ay - - oF ~ : _ ¥ 
ni 2 2 . - 7 ce: : f re 4 ae i 7 a2, * i , i “ 


fo, af : Introductory Workshop 


. . 
ers ~ On. August. 25. 26 the Fenton eeachees. attended a. Ae ye Be 
ae yfour-day. workshop. “(The first two\.days dealt with the. yal a oe 
Py, acre 2 - Fenton idea of. inquiry. teaching, the overall - Tationale: .-— “§ «ea 
ae ae for the ‘Fenton Program, the use. of a nodified form of)/ 3 ge 
72 ; , fhe Flanders" Interaction Analysis System, the use of eee ee 
Re yD thee Self-perception Invéntory, the, use of video-tape- om Ue 
Le ae” recording ‘of lessons'-for eedback- information to iw eo 4 4 
a7 ee teacher," ‘and ‘the analyzing ‘ef teacher classroom behavior. ne tay 8 
BO The sécond two- days were ‘devoted to instruction:on, ' |, /' . ... 
a gy ‘behavioral, objectives and to modifying of ‘the objectives. ~ ee i 4 
". "stated in ‘the. Fenton. teaching guides to. make then more, / | - Ue Bates 
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- " Pilet Implementation -- George M. Baer, Implementation 
A } Director : 


_ Introduction of Materials 


~ Although delivery from the publisher of the Fenton 

i, | _ materials for grade eleven was slightly delayed, the . 

aa pilots. were able to begin within a few days of the start 

: of school. The teachers expressed little difficulty in 

q becoming. familiar with the new materials. When diffi- 

BO culties did arise they had an opportunity to talk with 

E- other teachers in their building who had participated 

Ee in the pilot the year before: This communication a 

: | apparently enabled the teachers to become familiar with 
the materials and the nature of the program rather quickly 

' and-to move into the refinement of their newly- -triéd 
aa "| teaching techniques. Mr. Baer visited each teacher within 
ae the first month of the pilot. 


3 Refinement of. Teaching Techniques - -- First-Year 
— a ~ Teachers 
; Inuediately after Mr. Baer! s first visit to the 
‘,; .  . teachers he began to’ emphasize the refinément ‘of. the 
. teaching téechniques.used in the program. Video™ taping 
ps of regular classroom sessions was begun in October. © 
a . . The teachers were then given the opportunity to View . 
- | \the taping of their class and-to comment upon their: own. 
- 4 = “performance. - In the first school-year workshop,-held 
on, November 24, Dr. ‘Kendrick McCall’ explained to the 
~ teachers the use of micro-teaching asa device for ré- 
‘ fining their teaching techniques, and he showed how, the. 
‘modified| Flanders' Interaction Analysis System and the 
= . ¢  Self-perception Inventor: could be used with micro- 
: . ling. The afternoon. session. of the meeting.was - 
a ‘devoted: to: further analysis of: the classtoon yideo =~ 


ay yf 3 ax 
4 In Jamiary each £irst- -year Fenton teacher” Witt - 
Fo '' “pafeicipate in micro-teaching conducted. by. Dr. McCall. 
re The téachers will be asked to prepare a five to ‘ten r 
ae: Aninute lesson on a. specific objective/ that can be 
2 ae taught to’ approximately! six students. They wil teach 4 
Ey! the lesson ‘before a. video- taping camera without any | 
eet other adults in the room. Following the teaching of 


the lesson they will view the tapes,,make suggestions 


Bo for change, and,-if they wish, ask the SPEEDIER con- ,, 


ae . sultant for his comments. Following. ‘the viewing of ~ 

4 / this’ first tape,’ the teacher will decide which items- 

is as in his presentation he wishes to. modify and will re- 

Bos , teach the lesson \to! a second group of students. Then 
the teacher will view/the playback of his second mnicro- 
teaching session. Tentative. plans call. for other ; | 
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micro- teaching séssiotis in succeeding months . " 
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. _. Refinément of Teaching Techniques ~- ‘Second- ~Year ~ 
ie bs ee oe . - . Teachers . "oe oe 
i oe = : The refinement. of teaching- epee ques ‘for ‘the _ > - “ 4 
oy 2 _ second-year teachers does not follow a specific. plane  ... j 
Roc "Early in the school year all second-year Fenton teachers. a S 
rm. fC ‘were: asked ‘to respond to. a‘ questionnaire concerning . Loe 
' a / ™ the typeof assistance they would like to have from Z i re 
Bt '  SPEEDIER tthis_year. Most of: the teachers indicated  -. _. .é 
rie ee ‘that. _they: ‘felt confident to function with the -Fenton- ‘ 4 
RO) op _ Program -on their own but wished to have consultant ~ .=*< - «© 
bE ‘ _ assistance available from/SPEEDIER whén needed, Several - %. : 
Bop _ teachers.‘also. _specifically mentioned. hélp in. securing . ae ; a 
i " supplementary. material. When these teachers. ‘contact. a, ies 
-.)' 5 SPEEDIER; consultant. assistance is provided. In addition, : ae 
- —_ toa for: January’ and February include a visit [by Mra. 2 a, 8) @ 
oe % 8 ‘Baer, to alt of them. oA : ae. oes yg 
 - ’ é } A “¢ ye ee Pe ; . - i - hace : 2 
i ae Dissemination | ‘eee : 3% gL ; 4 
iz Be eae? 3 ‘ Me : : Zé ae c . ne a { ae cae 
poy eS The: Alsieniuat ois clees OF the pilot for first. Gg eG 
. year teachers will be. conducted during thé second half 4 4 
(le (4: Of the year; ‘The: procedure: uséd will bé similar to 0 4 
TS that used in’ 1968-1969. (For the: sécond- -year(Fenton : 7’ ae 
Pt A a teachers: ‘dissemingtion. Will be les’s’fornal.. _ hy generai,. ~ 3 
eee ithe. ‘visiting of. second-year teachers will be left to. oot non 
are, “the: districts involved; ‘but, when, SPEEDIER is contacted: “1, wi He 
foe by: potential, visitors, ‘it will. work. wi th: the districts. _ 2 oe 
ee ae Eo uaal cial ee k, Ka i, i re a ae 
z Pens \ a J ~ ht ° -. - a : ‘ -, eee be va “~ oon a i ; : j 
pT . - Griticar ‘Evaluation . ££ 2 ee oe Say Ca, ee 
E sg @ ha oe / aa Te, aan ; ~ “i 3 . “yor, me 7 r ne ews ae 
pox oy he J ‘At. the present time there are tentative plans. to. 2 7". 
oe, Gh work withsboth:' ‘first and second-year Fenton teachers ca ~~ 4 
po 0 UY near the end Of thé year in :the: use of the. Curriculum: ue yo _ fd 
an. oe Ansty sts System developed by the. Social - ‘Science Educa= ~ ~ — 
RO, tone ‘Consortium. The désire of Fenton ‘teachers. to, On O& ae 
t+ “participate and the: availability of funds; will-deter-° 5 1/250 
76m (= 3 mine if this is’ carried out./. In: any- event, “evaluation _ G54 
J sessions: will be heldat which the. value ‘of the Fenton poe 
yn Fe OM » Program wall’ be: discussed:by_ the- Fenton teachers ain rae. 
7 i terms of the” objectives ‘of the Participating ‘districts’. _, < 
Uf "for. the coming year, | - Co no 6 woe NIK, 4 
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“ELEMENTARY PILOT ACTIVITIES : 
During. 1969-1970. the four elementary social studies 
pilot programs are being used in thirteen school districts 
by. 174 participating teachers. Grades one through eight 
_aré: includéd., A breakdown by district’, grade level, 
“number of teachers, and number of students is reported 
on-Table II. Two of the districts involved are not within 
the four-county area of SPEEDIER's. primary responsibility. : 
oe Although federal funds are not used to finance SPEEDIER 2 
. work with these districts, they are included in the re- 7 
Ls port.  , Se ; aa ae 
'  _° * As was explained earlier, original plans included ~ 
the addition of several new, shorter-length elementary . = ; 
“', g0cial studies programs, but thé reduction in Title II1 
funds necessitated the postponement of work with these’ 
"programs until a later date. At this time there ave no ; 
- plans to ‘add new elementary social studies programs to 
ah ae the pilots before the end of this school year. , . , #3 
oer ee ‘ When school administrators indicated, their interest ; 
—~  (-.in-anceleméntary pilot on the response card sent out in 7 I 
_May., they,were visited by SPEEDIER sitaff members who k 
t 


- grranged for the participation and drew-up“an agreement. . = 4 
. > From this point the implementation of each elementary . . 


|, ‘pi¥ot.was' conducted independently. ° Separate descrip- , | 
‘° tions of each appear below. ~ . . = “Gy ¢ ; ~ aa ae 
 ¢€ es ; wt . aye 
a We las ina Seles z Ea ' - - & 4 ; 
*) ve 4 “ # . a, 8 : 3 
ch ape 8 _-’. During ‘the spring of 1969 plans were developed f6r 7 a a 
(Ca a beginning "full school" pilots with the Taba Program. - , 
The ‘plans called for, a.self=contained pilot for the q 
hs |. , teachers from a, single. school as: long as the number © ~ dani 
“fo ° scof teachers would be -large.enough to <make the pilot’ , | a, 
: practical ~ The. Cost to the district/was assessed as an 4 
-, 7%. -@ total package rather than at the $50 per participating = ~ /° j 
ply fo" Ly teacher. The plan resulted’from a contact. to Dr. Myers a 
Lo by Frederick Kepner, Assistant Superintendent ~, 4 
ae : Elementary, Wilkés-Barre City Schools, ’whd expressed a: 
wy > oo, , dniterestsin having all the teachers cf one school pilot - ? z 
‘a (, ““the Taba Program.. Dr. Myers, Mr. Kepner, and Mr. Walter | _ 4 
ck Wood, Superintendent of Wilkes-Barre Schools, developed i aa. 
Oe aoa - an agreement to serve the needs specified by the. Wilkes; 3 
ao Sy Barre administrators. Dr. Hamili.approved the agree- ~ ~ = 4 
7 S “-. ent and it was signed by Wilkes-Barre City Schools © - tg 
Go) _ " and “SPEEDIER. ree eg ae ee oy 
ae e a _ ‘ a Pi - e J ~ t ~ a SS : a = 
) i ge ne C3 ra ys : 4 : 
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; ar = : ots 7 eee ; sa 
Districts Involved in Elementary. Pilots - 7 ; _ 

shee < - ee ~ . a 7 _ ; | : “, - 2 : 

oo -  e 8 ae Grade - ‘Number of "Number of - mar 

~7 District - Level ' Teachers Pupiis . . aa 

- . of _ « . ae a ; : Ft re " a: , 4 7 ef + 

: . TABA . — oe o oS ae 
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ee While the ‘agreement with Wilkes - Barre was. being 
* developed, Dr. Myers was also “contacted-by David Durfee, 
- Social Studies Coordinator, The Public Schools of the 
_. Tarrytowns, New York, who indicated an interest in the . 
Taba Program and asked to visit some of the SPEEDIER 
ae pilot teachers and ‘to discuss a possible working rela- 
tionship between Tarrytown and SPEEDIER. Mr. Durfee 
and several teachers visited the area during May and 
a % discussed general plans for an agreement. Discussions 
. |. continued by phone and an agreement was developed that 
a | followed the: pian designed for Wilkes-Barre. ; 
a SPEEDIER also presented the “full school" plan to 
d . the districts of the four counties. Several districts 
a ae expresséd: ‘interest and. eventually. two approved partici- 
= ee vation’ under thé plan for 1969-1970. Full Taba’ schools 
Pos, , were ‘begun by Hempfield School District at the Rohrer- 
Eo. - ) town Blementary School and by Penn Manor School District 
, at. the Conestoga Elementary School. ‘In the ‘case: of the 
‘Pern Manor agreement, financial shortages became crit- 
* ical, end _the- entire. plan was laid aside for several 
_ + .* weeks, during, the summer. But, because of a’ change in 
net tax base. within the district,, funds were secured.. 


a7 


= ‘Nig Six_other school ‘districts, chose’ to: add new. 


}-.' °° teachers: to the Taba pilot in smallér numbers. than would 


PE} +> . be neces'sary under the "full school" plan.” There 
a teachers have worked together, in a group referred to — 
joc | “as the "Miscellaneous: Taba Pilot. " Genéral plans in- 
re oo working with this group are the ‘same as/ those. used | 
F, © , , during thée-first year of: pilot operation excepe: for the 
p charge of $50 per partici pating Foaeee 
4 oe ~ Y. ji I 


ste fF ‘ 
a J = - Ptior, td the begianing’ “of the pilots in, mid yy 

poe Mee August, Dr. Myers attended a two-week workshop fer the 
2 f .7. trainers. of’ Taba teachers conducted by the Institute , 
= os ‘for Staff Development. at thé University: of Colorado, ~ 
ar a _ Boulder,: Colorade. -A subsequent two-week session. awat? 
Je be held in January at El Paso, Texas. 2 i i 
oat fey a Je iy \ x 2 Y , | aa , as ; ‘i 25 
2 . cr oe 1 ' of . a 
Be ig susuceory ¥ Wo ovkshp ~ 
3 cae _ Intrd je * — = = gt 
eS. 4 , Initial £five- - day. workshops ‘for the tive Taba groups 


- were. conducted during the last two weeks. of August and 

' 2 | ° - early September.; Trainers for the ‘sessions were 
fF oN‘ Dr. Myers’, Mr, Baer, ‘Lyle Ehrenberg, Director of the 
a - Institute -for' Staff Development, and- Dr. John D. McCuldy, 
ey | Professor of” Eee antsy coeyevene State. University. 
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Each workshop included an overview of the Taba Social 
Studies Curriculum, specific training in Taba teach- 
ing strategies, and instruction on the nature of be- 
havioral objectives and their use with the Taba Progran. 
The-schedule for. each :of the five groups. was as follows: 


a” 


Tarrytown : - August 21, 22, 23, 255.°26 
Miscellaneous Group August 25- 29 
Wilkes-Barre’ August 26-29, September ad 
- Rohrerstown School August 27, 28, 29. <. 
-_ ; September. 3, 6 : 
~ Conestoga School - September 3, 6, 13, 20 .. = 
- October as . ro 
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_ Pilot Implementation — oan . — = _ : 


3 nee ton of Materials Le _— : - a 


“introduction of Taba materials followed the same 
"general plan‘as in 1968-1969. “Because the lead time 
was longer than in the first, year, few 1 tToblems were. oe 
,ehcounteréd. Both. Wilkes-Barre and Tarrytown Schools . 
zsked that additional sets of materials’ be ‘purchased 
for their jteachers beyond those originally agreed. 
‘upon. “SPEEDIER complied immediately and. the. additional 


materials were delivered’ to the teachers: within a; few: a 
~ weeks. ¢ ih a a. ot a 
Rot : , A a ra} ne 


ca For. districts ‘within the_ four counties, Special © 
' agreements: bidieale made for the securing of audio- visual = 
_~ materials required by ‘the program. The _supplying of - 
these materials was handled by Mrs. Suzette Arnold, - . 3 
~Mrs. Mary Caldwell, Miss Caroline, Sixsmith, and | := i aot oe 
_Mrs.: Joan- Smith of the SPEEDIER staff. : edict a 
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a Becausé of the nature: “of the Taba Program, the , 
development of teacher familiarity with the program ~ 4 8 
requires several weeks. ‘The process. seems to be. ~~ yk 
developing as expected. ee +s g 
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sens of Teaching Techniques -- First-Year, Teachers ae 
- oe — Z 
“i /For- the Taba Program the refinement: of: “teaching i: aon uf 

techniques. is. not clearly separated from. ‘the Introduc- . tua 

tion of Materials phase. Mr. Baer, has Deen visiting d 
~ the ‘Tabateachers and saw’ virtually, all of them at least 
' twice, ‘and. many of the miscellaneous. group. three times | 
before. Christmas. This aoe? not include the Tafrytown ee ee 


_ —, < oi 


Oe - group for ace SPEEDIER does not heve a Jisiting con- | 
Pgs 0 Se sultant. In this case, David Durfeé functions inthe’ é 
ar role.. ‘which Mr. Baer jhandles for the other’ groups. In : a: 
~ . general,:.the refinement of teaching techniques is pro- mG 
ant é ceeding «as. expected. ‘A large majority of the teachers _— | 
a" f appear to be satisfied with their own progress although : 3 
a . ft there-are a few who-are somewhat anxious. about their ~ § 
e : ‘understanding of the Taba teaching strategies and their ee 9 
pf ay to- handié. them in. a@.classrooms =. st _ q 


hs 
au 


eg oe - = All of the- -five groups thaye had two £ull days of - . : 
~ a workshop sessions following the initial introductory ~ , ¥ 
Bp FO * workshop. In some cases these sessions were five and ~ . / - 4 
we one-half‘ to six-hour sessions held for an entire day. = 
; . Tn other cases they are two and one-half to three hour . 
a “sessions. héld in successive weeks. Three more sessions, : . 
et OF five and one-half- hours. each (or six, two and one= ~ na I~ 
Foe 2 ~ half to. three’hour sessions) will be scheduled for ey 
pF | each’ group. in February, March, and April. - All of these ss 
| ae sessions will. continue to. emphasize the- refinenent of | So. 
BAS Fs teaching strategies. fete Oe fee kt 
. 1 7 i ‘ “Nim Af 7 = : iy 3 
ae = : Th additicn to:the worksh of atid to Mr. Baerts 7 + - -. 4 
eae _ Miskting of classes and. providing ~ feedback information - = “| 
Po - to the teachers, the Taba teachers have ‘been asked o", : (3 
: a tape record their classes. and to analyze the ‘tapes ( au de 
= oe ‘using , two: analysis forms that are included within the ee 2 « te 
2 7 / An-service program. Mr. Baer has been critiqueing ey - “8 4 a 
_o - ” Llessén plans, the-essoi's that ‘he, Sees, plus the. two no | 
en Janalysis forms completed by ‘the teachers{ Hé will do,~ 
BN) 3” the ‘sathe type of analysis for. each of the four ‘thinking. — , 
Bw ‘tasks. in the Taba. Program, At. the present time we’ > ~ a 
7 - .expect- the. analysis. for Concept Development (the. first —. q 
2 4, .; ‘thinking task) to, be completed by: ‘the end’ of January _ ~- 3 
owe jand. the anatysis for Interpretation, of Data (the Sec-. ~ 4 
phy ee “ond task)''to be completed by the end of February, The. | 
a f other! two’ ‘tasks. wil] be dealt: with ‘in. ‘the: ‘future work- v i 
shops to-be heid. during the. ear and amalysigyw§t sO a - ¥ 
em ee follow hose workshops. ~ | an # : i 
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\ Refinenent of Teadhing Techniques - - Seéond; teat Teachers f 
* / _ 8s 
a the. refinement of teaching Aechaigues. for sécond \ 
year. teachers does. not. fotlow a specific plan. Several - 
teachers, who had. worked. with.the program last’ year are. Ye. ae 
a working directly in the pilot for ‘the few teachers. - = 
*.' These people teach in’school districts where-there - + — - 
a was only one to. two teachers working in the program a ae 
= : dast. year and where, there has Been, a rather Significan it ; \ 4 
" increase aia! the second years i a J 


@f » i. 
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Early in the school year all second-year Taba . 
: teachers were. asked to respond to a questionnaire = 
concerning the type of assistance they would like to = 
: have from SPEEDIER in 1969-1970. Those that did not 
= indicate that they wanted to- -participate directly - - 
ae with the new pilot expressed interest in maintaining 
._ contact with SPEEDIER when they feit they were in ; 2 
specific need of help. Mr. Baer has worked with sev-- 
ae eral of these teachers when called upon to do so and 
pot has visited many of them informally. Present plans 
i ‘call for him to visit all second-year Taba teachers 
= during January and_ February. 


Dissemination 
. As. in the case of the Fenton Prograu, the dissem- 
E-2 ' imation stage of all elementary pilots. for first-year — 
R : ’ teachers will be conducted during the second half of 
| the year. The procedures used will be Similar to ~ 
those uséd in 1968-1969. However, already this year 
ee a Significant number: of requests’ for visits to —* 
_aee _ elementary teachers, particularly Taba“teachérs, have 
os been received by SPEEDIER; and visitations have "been. | 
"- scheduled. Inquiries » concerning the Taba ‘pilot iiave gee 
_. been received from Upper Merion School District, King _! : 
- Of Prussia, Pennsylvania; Scarsdale, New York; Rye. 
~ *' Neck; New’ York; and other school districts within ‘and 
outside the four-county area. / 4 y 7 


_ po “ . For’ the ‘second-year elementary pilet deathere 
Be yt dissemination will be less formal. In general, visits: | ~ 

re to second-year teachers will bé. arranged by the dis- - 

ae - tricts involved, ‘but. SPEEDIER will work with the dis- 4 
EF a tricts to arrange visits when it. As’ pmegueete? to bo! so. 4 
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{7 aa -CFitical Evaluation a : 

: ; - . Po ae _ 7 

a a ee |: the present ‘time tentative plans for. a critical ; 

7 ; ' evaluation for both first and second-year. elementary ’ an: 

. social studies teachers include discussions with the 

teacher and administrators . of each of the pilot dis- 

-¢  ' tricts’ concerning their plans for next year. The exact 
aes nature of these discussions will be determined ‘later 

Pall Pw in the -year by the implementation directors for each re 

: | pilot. The Curriculum Analysis System déveloped by - 8 


( : ' the’ Social Science Education ‘Consortium might be used. SO 
; ; 
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There are tentative plans to invite the fourth-. 
— po grade Taba teachers to develop a bibliography for © =) 
F  - 7.  , Pennsylvania for the Taba Program. The material that : 
' these teachers are now using does: not have a biblio- Ps 
. graphy, and they and their ‘administrators have been . fs. 
pe selecting and ordering their own Classroom materials i 
© ey 3 to fit;the activities suggested in-the teaching guides, -- ~ 


-.  .  . If finances permit, this part of thepilot will be . ; : 

: » + scheduled in June; ee oo : : 
74 eo ae "de _ ~ a, . LY, . s 

14 @ 2, tees w = s ee . k a Be we - Ke 

4 - Minnesota Program~ ~~ - ae 7 _ a 

; ‘ } ( 7 - , ; ’ = te 7 as a ; ; . ? J e. . 
Pod ape ‘Two school districts, Cocalico and Annville-Cleona, © - eR 
aa - indicated interest in adding teachers. to the Minnesota. gg eta 
Be Program ‘for 1969-1970. | Cocalico installed the program ee 


L, .°, |, throughout its, systen at the kindergarten through J ae 
Py _ third-grade leveis.‘and plans to expand it through grade ca ae 
Be *4$ix in. 1970-1971. Its. pilot includés five élementary | 

an schools: and: thirty-two. teachers with approximately 955 -. 
— | Studénts.. Three of the teachers, one-in ‘each grade, 'J) ~° | 
-—. « one through ‘three, had piloted the“Minnesota Program ~/{ ° aa 
eS in 1968-1969, One fourth-grade'téacher who. worked oo a 
Cp RO Rian ,An/1968-1969 is also ‘comtinuing this year. — ad 2 


a: : 4 i r Bee . ? es 2 y 7 "a. a 
j - 4... + Annville-Cleond added three new Minnesota teachers. jp 3 
<1, £0 1969-1970, aT in grade five, . All three ‘teachers. ~ 
ae ie " Work Closely with. the two. fifth-gr dé ‘teacKers. wlio “had - _ 8 4 
Pos. a piloted-the Minnesota Program in 1968-1969 and who aré. - eS ee 
p { | » “Continuing to use it, “Eighty-five students. attend, - \ ~~ ° 
re a [the classes; of the three néw pilot teachers. ”. t, gt 3 : 
are - ee , a. a ; > : ( - oe ee 5 e \ 
vw 72. The Minnesota, pilot has been ender the direction _ ae 
pO OS Of three different, members of the SPEEDIER staff. Will-\ ° ; zi 
ry fam R. Thomas worked with the original arrangement for - 
te ie the’ pilot for 1969-1970 “and begah the’preliminary os Ey 
“eee ‘sCheduling’ of the introductory workshop. ‘In July he’ * : oe 
<.-_, Was-feplaced on the SPEEDIER staff by Mr. Charles > 
.. . “>>. Hostetler, who comp eted plans for, the workshop and ee = 
eae Was In charge of '\the'introductory workshops. - Following 7 ie 
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3 t 
Ba Ss °c. the workshops, E: Norman Adams joined the SPEEDIER " ae 4 
_ _~ staff as Implementation Director for both the ‘Minne/~-'_~ une 
ac. , "Sota and Greater’ Cleveland projects. /. Ben Go 2 eg i» wa 
aa a - m ;> _ . - pou: : : 7 ; : : - . : : oe oo : 
ay 4 = a — 7 Me ys iS - : a / : ns ~ , “Yo: . : 
1 ‘ 7 ; a Ce” gt ee 
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= 4 Introductory Workshop 


Fy The Minnesota introductory workshop for Cocaiico 
: was held on August 19 and 20 for K-3 teachers and on 
August 21 and 22 for teachers in grades 4-6. The x“ 
: ~. sessions for -the teachers in 4, 5, and 6 were general 4 
) ' orientation meetings designed to look forward to the : 

extension of the Minnesota Program in 1970-1971. The 

teachers who attended are not working directly with 

4 the program at the present time. Charles Mitsakos, 
7 _ Social Studies Coordinator, of the Chelmsford Public 

Schools, North Chelmsford, Massachusétts, and Mr. Charles ~ 

; . Hostetler of SPEEDIER. served as the workshop leaders 

we. Ss and- were assisted by Barry Miller, Curriculum Coordi- 
nator, and Paul Gensemer, Social Studies Chairman, ~of 
Cocalico. .The workshop featured general orientation 


eo - - “to the Minnesota Social Studies Program, including the 

Re - - Yationale, objectives , teaching strategies, and the . . 
-- 2. _use.of teacher resources. Time was also devoted toa ~—- 
Lae “ -s«spresentation and analysis of a demonstration lesson, 7 


fo, a teacher- -prepared demonstration lessson, and a _general 
ae an discussion of the AEP een tet sen of the program. 


a. ae ; 

_—— : _Du¥ing the: second week cf School, September 8-11; 4 

a . four’ consecutive. afternoons: were- ‘used for oiie and one- a } 
~ ~- halfchour meetings attended by the teachers. in grades a 
if “ K-4. ¢ Discussions were organized and directed by Charles “ 

7 ps a Hostétler with the. assistance of Dr. Myers, Mr. Adams ; 

‘), r¢ “ «.* My, Miller, and Mr. Gensemer, During the session the 

We conceptual and inquiry ‘emphases of the program were __ . 

rp ov  ; -~ ¢ discussed and grade- ~level meetings were held to plan ,- 

Fo Oat hot ye go the initial. lessons- for. the year and to discuss the | 

\‘ + 54+ £irst unit of the program.” Some attention was also - 

ee F directed toward. evaluation of student léarning. 


at a - The three. Annville +Cleona teachers attended the, 

bv workshop at Coéaliico on August .19 and 20, On August - " 
Po gd ' 21 :they. attendéd_ ‘a session directed by Charles Hostetler). ~ 
J ¢ whitch déait directly with the Minnesota Program for 

» f£ «=. grade five and its implementation’ in the Annville- Cleona 

mw 2.4 -elenentary Schools: © . » we 
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~ Pilot Implementation -- L. Norman Adams, Implementation 
é. Director 
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Intrbduction of Materials - 
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The. introduction of ma terials for the Minnesota - So , 
Program. proceeded rather smoothly.. Unlike the previous - ; i 
: _ year, classroom materials, had been ordered far enough ; 24 
Ze advance so that the large. portion of - the materials , 
aaa * were available for délivery to. the teachers at the oe, 
beginning of the program. The procedure | for ordering a # ; ae 
PO and delivering the materials was the same as in 1968- — 

“aatly 1969. Special arrangements were made for’ the securing | 

> . of audio-visual materials required by the program.’ / 7 ee 
FU ~The supplying of these materials, as with the Taba. . dl 
ee pilet, was handled by several members of the, SPEEDIER- ae 
j -*- staff; © Gerald Collins, Director’ of Library Services,’ . 7 
a and Paul Gensenet at. Coéalico ae in. this process. 
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BS eeue deve tarieat Of oak wh the, Minnesota’ ot Ge 
Pm. ' atetials ‘proceeded rathex* smoothly during. the. first :- = i. 
— several weeks ‘of: the pilot. “ During this time Mr. Adams ie 4 ; 
3 . "Visited alt of the ‘pilot - teachers. a a 
i ‘Refinenerit of Teaching Techniques »-- First- _ po ee 
Aan oT. P. a _ Spachets eS a 
# eae 7 5 AS ie? of, is i 7 ao 
a aes Mr. Adams has Been visiting ‘the (macs teachers. 2 ae 2 
2 _ vo © one full-day ‘each ‘week. The building principals with 7 ae Ss 
i 2 ‘whom hé*works have scheduied his visitation so that; - ° { \ /— 
af = “he séés approximately, six’ ‘teachers on each visit. At i a 
are the present time/he has seen all. of the teachers twice. — . 
Gao | During. the. visits he observes classes! and.provides ’ ae eee 
SS . . feedback for the teachers. concerning their performance. ; _* we 
- , ¢.° He hgs also visited the Annville- Cleona) teachers twice Ur oO 
a Ot to date. 4 i. + “ 44 . Tee Ss oe ae : , aes 
eee EP » er = Ss os - oe | 
a en 'PYans. for January . include the identification. ‘of ! a ee 
_—_ ey particular teaching techniques and strategies to be “used | a 
- . {| \ by the Minnesota teachers... These strategies, will “be - 
ca) ..' , discussed with the teachers at in-service days already ' . 
POO tentatively scheduled., Mr... Adams ‘will ‘then look for 2 Be 
a the’ use, of these. strategies: during his classroom visits / 
-, - arid: will provide "eriticism’ of them. There | are plans to - Be, at 
, introdute to the teachers, the. technique, of micro- -teaching eg, © 4 
phe and t6/use it as a‘tool for helping them refine their. ° a. 
es use: of ener ‘particular techniqueland strategies: selected. a ne 
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Refinement of Teaching Techniques -- Second-Year 
. e Teachers 

_ Refinement of teaching techniques for second-year 
teachers, as for the Taba pilot, is rather informal. 
On the response to the questionnaire to second-year 
Minnésota teachers at the beginning of the year, all 

- teachers indicated that they felt comfortable in working 

with the-Minnesota Program and that the only area in 
which they felt they needed direct hélp was assistance 
‘in proctiring’ additional student materials. SPEEDIER 
_ has provided them with consultation assistance when 
requested. Each of the teachers will be visited during~ 
Toney ‘and MeDreery: 


Dissemination and Critical Evaluation 
The dissemination and: critical evaluation stages 
of the-Mirnnesota pilot for first-year teachers will be 
_Conducted during the second half of the year. The pro- 
“cedures used with both the first and second-year teachers 
will be similar to those described in the. dissemination 
- and critiéal evaluation sections of ene Taba section of | 
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‘Greatér’ Cleveland Program 


\ 4 1 fp 


7 ~ The’ Gréater Cleveland Social Studies pilot was. 


expanded’ in. the Eastern Lebanon County School District 


3/,; to’ include-all kindergarten through third-grade teachers * 


plus all-fourth,‘ fifth, -and sixth-grade teachers in the 
Schaefferstown- Elementary School, one ‘of the six ele- - . 
_mentary Schools”: in the system. Altogether theré are - i 
_ forty participating teachers with approximately 1180 
students. ~ Three of the teachers are participating in . 


'~ the program for. the. second year. The same program is 


also being used | district-wide by all the first. and 
second* “grade teachers of ‘the, Derry. ‘Township, School - 

\ District. Nine first-grade and eight second- -grade ~ 
.teachers are. ‘involved. Iwo of the teachers are working 
with‘ tthe. program for the second-year and two others had 
used the Minnesota Program during 1968- 4969. ; * 


4 


As in: ‘the: Case with the Minnesota Program, “the | 5 
initial plans for the“inclusion ofthese districts. were 
_ ‘made, by Mr. Thomas , ’ When. Mr. Hostetler succeeded Mr. ~* 
| Thomas, he. continued with the plans and was in charge 
of ‘the introductory workshop. - Following~the introductory 
workshops, (Mr. Adams assumed the role of Implementation 
a oe ie ae, . 


fe g 


-teachers'' guides, ‘pupil materials, and teaching ela aa / 


-September 12 and I3. 
_ Mr... Adams: and Dr. Myers assisted.~- Miss Elaine Wrisley ~~. 


ito in¢lude an orientation to the Greater Clevéland Pro-”. ; 
‘gram, its rationale, objectives ,. ‘teacher guides ,\and at 


~7 of the: meeting: on Saturday. 


ciculty im having the teachers understand thém- and begin’ . - (es 


cipal and assistant elementary principal within the , 4 2 23 


Visits and helped in. ene the ; implementation activities. . ‘2 


a 
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Introductory Workshop oo a ae 


‘On August 26-28 the introductory workshop for the es 
ELCO teachers was held. Half- -day sessions were con- ae: 
ducted ‘on August 26 and 28 with a full-day session on ~  g 


August 27. The workshop was organized. and directed by - 
Charles: Hostetler of SPEEDIER-with Miss Marlene Sell 

of the Educational Research Council of Ametican serving my 
as consultant. on August :27. The workshop featured an ~ 7 
orientation to the.Greater CJsveland rationale, objectives, ~~ “3 


“Demonstration: lessons were presented by Miss ‘Sell and 7 a 
Mr. Hostetler, -and grade-level meétings to work with i 
the materials and deyelop lesson plans were held. The~ ; aa 
‘imtroductory workshop. for Derry Township was held on. 2 Oe 
-Mr< Hostetler was in charge and : 


wy 


of the Educational Research Council of America served _ oo 
as consultant on September 1Z; ‘The workshop was. planned : i 


student materials, - "Grade- level meetings to discuss \- . a 
course materials and teaching’ strategies were also ad ne oe 4 
planned. The September 12 meeting was held. as- scheduled; — % 


but only seven of the. seventeen teachers attended the - a : ji 


_seéssion planned for’ Séptember 13 because of a -disagree-: pe" swat 
“Rent with their administrators ‘concerning :the scheduling , a. eee 
‘Mr. Hostetler chose not . a 
to~conduct thei ‘session as ‘planned. . He and Mr. Adams ee b 
- did meet. informally with the Seven teachers and two. . a La 
administrators Be for r approxinately one ‘hour. e _ 23 
\ Pg oe : / - a) 
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"Pilot Implenéntation -=°L, Norman Adanis , Implementation 


-" 2 ee. Director ; C. Gad a .,3 & 
\ Tatroduction of Materials “J os ns ae 
ad j (ses ; ie oa 

i All Greater Cleveland materials were on hand for the a : 
start’ of the school year and there was very little’ diff- - 


Sy 


He 


to use them in. the classtoom. “Mr. Adams arranged to - Sas 
work with the ELCO schools one day each week observing ues , 3 
classés and providing! teachers with feedback ‘information ‘ CC % 

concerning’ the lessons he viewed.- The elementary prin-' 7 ‘3 


district arranged for--the- scheduling of /his ‘classroom ; S : 
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"ig. # Mr. Adams used a-similar plan for observations for 4 
’ Derry Township. However, difficulties arose concerning oy 

é the scheduling of the visits and during the period ona 
Séptember’ 25 through October 9 only nine teachers were = i 


visited. On October 15 a short meeting was held with ; 

all the pilot teachers where Mr. Adams. attempted to - a 

: : Clarify his rolé as the consultant in-implementing the. 4 

_ Greater Cleveland Program at Derry Township. Specific © - — - : 
—_ reference was made ‘to the difficulty in scheduling his x # 


E oC” COWGSitSs. After the conclusion of. the meeting, the ele- 

mentary supervisor for the district indicated to Mr. 

, % Adams. that various internal problems existed which he _. = : 
: felt he needed to deal with” internally before further~ - | shed 
' - | visitations by a SPEEDIER representative would be | ‘ — 
= a fruitful .- The difficulties_centered around the re- - 3 aa 
aa luctance on'the part of some. teachers to have a class- . 

_Toom visitor from SPEEDIER observe. their teaching. .. .. > 


f 
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Nip “ During the following week, Me. Adams and Dr. Hamil’ i . 
 : . of SPEEDIER met with. administrators of Derry. Township, x 
ay. “eee ' and the elementary. Supervisor indicated. that he wished se Se 
eee & ‘to call a meéting with his own pilot teachers on Noverber oe 
BO 7 to work out the intetnal problems.) ‘It was suggested sf ge 
7 - , at that time: that SPEEDIER personnel would be. contacted oy E 
P= | €or’ their assistance .after that meeting was held... After oe 
yf  - the meeting, 5 EEDIER was informed that Derry Township: _ 
Ae would handle their sown supervision , of the pilot’ teachers - " 
Da but would attempt to arrange .in- servicé workshops and ;.. ‘ rn: 
BON, grade- -level iheetings under the direction of Mr. Adams... se 2 
oo ae Grade-level meetings were requested by Derry Township. ° Fo mf 
fw. © for December ’3 and 4,, but because of previous -commit- YY 4 
= eo - ments ‘Mr. Acans was unable-to conduct “them at that time’... ” ae 
ty7 . At ‘the’ present time, ,the people within Derry Township ee eo 
poy -are attempting to schedule meetings for January .. . 
Pee Gy 4 ‘Refinement. of Teaching Techniques 3, ‘Fiyst- Year 2 g | ee 
, «teas _ «3 . , Teachers i. a a 
bos oo sity oS : . 7 y x me 
Pa Fa Since very. little has been “done with ‘the teachers 
7 at! Dervy Township since the initial visits” by Mr.- Adams, - _— 
ae, 1 efforts” at the refinement of- teaching strategies has: not | ae 
wm ‘begun.’ SPEEDER. plans to; provide -assistance to thé . i , | 
— _" ~ district as Tequested' by their administrators, but spe- cc an, 
po '  * ~ CAfic plans ‘on how the refinement 6f teaching techniques ~ ~. @ 
Pe” will he “pursued'at this pore remains in Aue et rons » Ue a Be 
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7 : At ELCO’Mr. Adams has continued his weekly visits 

7 : # and is in the process of developing an in-service day 

4 program to be held on January 12. All teachsrs will be oo 4 
| involved during the three-hour morning session dnd during | Leas 
oe . part of the afternoon the K-3-teachers will discuss the . ne: 
= next. steps in using the Greater Cieveland Program. eee , 4 
ae -Details of the agenda have not been completely formulated 


‘4 ‘however. ~~ = 


ra a 
tee 


E oo used will. depend upon the amount of in-sérvice time P 
oe that-can be provided by the district. | 
. - 4 ; a » « * 
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«Mrs Adams will ‘continue his. weekly: visits to the a 
p44 “AL 3district~for classroom observation,. will continue the ~ - 
bo) ; = consultation with individual teachers', and will begin ~' ; ef 
ae tg _ to develop ‘grade-level and Single-school meetings with - 
q oe the pilot teachers... [ons a 2 ae * ds 4 
eco . *’ Refinement of Teaching Techniques ---.Second-Yéar - | . : 
Bg Bie Pe 7 ie , oo *  % "ks Teachers = 9° ~~ | ~~ 3 

y 2 . 3 a ae ee: ° re eg : _ . Fe 
oe, a “The refinement’ of teaching. techniques. by second- - 9° ts 
ia ae year ‘teachers has. been ‘informal. In response to ques- F 4p 2° 3 
Bee ie tionnaires ‘to participating ‘teachers from last. year; . = a 


pf 4. , a¥¥\of’ the teachers indicated that they felt confident:  / 


: | to continue~on their own with only periodical assistance . ‘,  ,4 
ae from SPEEDIER whén they réquest it..'One,district,@; — . >| - 

4 _ ,. ,Northeastern School District in York County, developed ‘' = = «4 
,0 j / a diréct relatiotiship with the Educational ReSéarch” =| E 


roy, Council “of America for‘their own in-service training. a 


pf Plans presently call for the visitation’ of all secend- |.’ -  . # 
PY , is sk ee, = * “.".. % = - = : = uy . t i , . 
< * ¢, . year teachérs during January ‘and February.'+. /. 0 ~' |, . 
ta f ie 7 , = i , 1 . 3 é ¢ sap 7 / . \ : : - * ¢ } if : a . ‘4 © ac a i 
a oy “s i mo ¢ 2 es Lf a 
By =n ; 3 4 a - , 7 ; oe eS 2 3 Lo po ; ( 
E : Me Fo a ~~ os oo - 7 : 
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Dissemination and Critical Evaluation | . ; na 


_ The-dissemination and critical evaluation stages 
; of the Greater Cleveland pilot_for rirst-year teachers ‘ 
a will bé- conducted during the second half of. the year. . 2 tee 
-  # -- The: procedures uséd will be similar to those used in - 
e.g 1968-1969. The general plan for. both.first and second- . 4 
f year Greatér Cleveland teachérs will follow the same i 
Ee pattern as that described in ae Taba section of ‘this : j 
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; . 3 . : . = = ge 
}~" fs Senesh Program - He - a y 
oe oe ‘The: second year of the Senesh- Proguati ine ded only - 
two_new. teachers. _ Several districts had indicated in- ~ 
. ‘terest in expanding the ,program but,all chose not te.do ~- 3 
» * 4, _ $0 before agréements were developed. “Two major reasons ~ 
‘ were responsible for this” change :_ apprehension on part 
- of Some’ teachers to having. outside observers in their 
/ 3 classes and the charge, of $50 per teacher. to worK with - oe 
“ SPEEDIER.,. Two districts that expandéd the use. of the - = ¥ 
a ae Senésh Program felt that they would be able to. proceed a 
ek _ withi the implementation by using “their first- -year teachers. 
a ; as consultants rather tae eo airectly with SPEEDIER = ° 
= | ee : , We is : - Bath & Yh 
7 :. * 2 val : ~f Up _ os aa a a % 
eee “Because only” tivo! new teachers were involved, a : ae 
ee general workshop Was not held. Mr. Hostetler, when a 
= ie _. still employed: full-time. by SPEEDIER, made preparations - ~ 
~ for working with these teachers directly. -After he -.—~ oo 
hy ‘- discontinued , full-time, work- -with SPEEDIER, he assumed—~ - -.- . 
the responsibility of-working with the two ‘Senesh- teachers | 
S43 os vas “3 part- >time employee. a Wy > a 7 eo we ae 
ae : / —— ‘ ey an . . eee aay 8 
- Ee = 7 43 ie 7 - a ne : é 
 * ; Pilot (I implementation ‘~=\€harles , wgeeioaad Implementation 
ae a ee Director, = ee 
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a 7 Introdustion. ‘of Materials a a a 22 Oy 
¥ L a rer _ = ene 

ae. oe The aétual “introduction of Senesh ag@terbals into | r 

~ ~ the. district.was -handled by the district personnel with 

rs Aittle< assistance’ from SPEEDIER. Since most of the books 

/ _were already on hand and” those that had to be ordered 

_ were done with a single order’ this process was rather ~~ 

oe easy. The area sales ‘representative for ‘Science Research e 
~ “e Associates, which, publishe sithe Senesh Program, met with eo i 
- si the teachers at~the request of the. district to explain —— 4 


7” 


a ; , the program ito them. , —_ 4 


= Refinement of Teaching Techniques -- First-Year 
E - Teachers 


_ Mr. Hostetler is now working with the two teaciers 
on an ixdividual basis emphasizing the refinement of 
the teaching techniques that they employ with the pro- 
gram. Because he is working in a one-to-one situation, 
he is able to make very specific and individualized 
suggestions for each of his meetings. He is meeting 
with each of the teachers approximately one-half day 
each month. 


Refinement of Teaching Techniques ~- Second-Year : 
Teachers. 5 


Bo _ All of the second-year teachers indicated in their | 
oe response to the questionnaire at the beginning of the _. 3 
year that they were able to continue with the Senesh — 

; “ss Program with only consultation assistance from SPEEDIER~ 

aoe when requested. To date the requests for assistance 

a have been minimal. SPEEDIER does plan to have a visitor 

a contact all of the second-year Senesh teachers during © 

a . January and February. 
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d ~ ~ Dissemination and Critical Evaiuation “ oe 


of the Senesh pilot for both first and second-year : A 

teachers are incomplete as of this date. Because of : 

the small number and the very informal contact between 

‘the teachers and SPEEDIER, it is questionable at this * - 

time if SPEEDIER will proceed with formalized dissem- 

ination and critical evaluation stagés. The decision | = 

on this matter will be madé later by the SPEEDIER staff — 
* - In consultation with district administrators and Mr. ~ 


rd 


Hostetler. 


_ The dissemination and critical evaluation stages : 
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RESEARCH REPORT ON SOCIAL STUDIES PILOTS -- 1968-1969 a 


Introduction ; Y 

This report describes the results of the testing. 
program that was developed to assess the effects of. 
five social studies. pilot programs on teachers and - 
pupils. These pilot programs were instituted to give’ . 
educators in the four counties of Dauphin, Lancaster, ys 
Lebanon, and York in Pennsylvania some alternative : a 
programs to those they have been using. The five pro- _ 
grams included four on the elementary and intermediate 
level and one for the secondary school. The programs ~- 
. included: : ‘ 


1.’ The Senesh Social Science Program for grades | 


1-3, published by Science Research Associates, 
Chicago, Illinois. : _ 


—_~ rs 


os * 2. The Greater Cleveland Social Science Program 
Bo & developed by the Educational Research Council ; 
: ys of America, Cleveland, Ohio, grades 1-8. - fF = 


: 3. .The Taba Social Studies Curriculum developed 
ae ‘by Hilda Taba at San Francisco State College, 
‘San.Francisco, California, grades 1-3 and = 


Pye 9-6, Se 

EF - - _. 4, The University of Minnesota Project Social 
ae '  , Studies Program developed by Edith West at 
- the University of Minnesota, Minneapolis, +f 


ae . ' Minnesota, gradés 1-8. 


ad e 5. The Fenton Social Science Program developed by 

. _ Edwin. Fenton-at the Carnegie-Mellon. University, , 

=< ; Pittsburgh, Pennsylvania, published by. Holt, re 
= “-  “ Rinehart and Winston, New York, New York, 
i -* grades 9-12. ° . ae 
ap - 1 o§ 


a Problem aid Its Significance | : 


The. basic problem was to develop an assessment 
procedure to measure the-change in scores ofi selected : c! 
.. > + instruments used with the pilot groups and. control | ; 
ae groups (both teachers and students). The desire was | , 
to determine the effect of the various programs on 


wa 


pf both pupils and teachers. 


we 


~-Sonetines™ new curricular programs. are developed ° 2 
and ‘institutionalized without proper assessment. - The L. 
significance of. this problem lies in an attempt to - 
aScertain, by use of ‘standardized instruments, if — 
teaciers and pupils are differentially affected as a ee 
result of Moraes with the 1 various pilot ‘Programs. 


_ &* a * a : 

| sypotheses. — _ ; oe . be 
“The following: statistical yaa were used to 
= the ‘test data ‘for students: and teachers.’ 


~ theze are no ‘significant differences Between 
the pilot students and the control students. ’ - «& 
= ce in grades 1-3 on change scores on the Five _ oo, 
: - Faces Attitude Inventory and the heer ; a ~ 
~ > Social- Studies Test. ~  - . mas : 


. 
* 


“> 2,. Théré are no significant differences between 

. the pilot students and the control. students in — ; i 

~ O grades: 4-8 on change scores ,on the Sequential | _ 
‘Test. of Educational. Progress (STEP). as ve 


_ 


y 


_There are no significant differences Hetween + . 
“the pilot. students - and’ the. control- Students © 
Noe 4n grades 9712 on change. scores: on the Seqen- 
“tial Test. ‘of: ‘Educational Progress (STEP), — 
‘Critical ‘Thinking Tést;. Inventcry: of Inter- 7° 2 - er: 
a 2 3 personal Values, Test of Economic Understanding, oe ee oe 
Principles Of. Democracy Test, and; The Monte: rs 
History oS os i. ae . _7 & _ 


Ca There are ~no significant digferences cecween ae 
7 - the _pilot teachers and the- control teachers 


~  , -On ‘Change Scores onthe Rokesch*Dogmatism - eo ee mS 
4”. Scale,~Survey. of Interpersonal - Values, Selected e ae 
.“:-; --areéeas ‘of vérbal behavior, ‘selected: aréas of= ~ ie 


7 sélf perception, and selected discrepancy ~'  —- ~. 
~ \: <7 georés between observed behavior and perceived on 


ae a behavior. = - tec es % . ~ 4 J 3 
Me fs ae ae « = Co &. oe ° ~ 3 
i ar — e YG 

Be | _ $e) “There are no significant differencés between | ae: 
i, ‘the Fenton teachers. and the’ “control‘teachers ~ -> | 

ae ee be on’ =e discrepaticy~ scores. sat Fe 

2 ee ae oe aie We Ge ge Eee ee ow eA / 

L. . ae 2 ee a ate rs - pe a a eke, =. Wes 

A : a \ os ee a , - 
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Procedure 
ee " Subjects. 


The sample used in this etady consists of teachers 
on.the elementary and secondary level in the four coun- 
ties of Dauphin, Lancaster, Lebanon, and York in Pennsyl- 
-vania. The teachers were selected by various methods Z 
by the chief-school administrators whc were interested 
—— in working with SPEEDIER in, a social studies pilot pro- 
_ gram. The slementary and intermediate pilots, grades 
'- 4-8, involved 51 teachers. On the secondary level, 
~ grades 9-12,-twelve teachers were involved in the Fenton ” 
".*  , program. - . . ts 
a 4 Along with the pilot groups, control teachers and - 
‘ . their students were randomly selected from districts ine - 
4 = the area not involved in one of the. Pilots. Sixteen 
: '  .°, elementary and’ intermediate teachers and their students 
; “ were selected as controls plus eleven secondary teachers 
~and a random sample of their students as controls. 


— 


Insturnents - : L 


- 


Los | The. following, instruments were used with the. students 
- *% at the indicated grade levels. 


¢ 


3 Grade Level Instrument © : _ ae 
- 1-30 1.° Ten item modification of the Five 
“= ' oe OF - Fdces fion-verbal Attitude Scale = : 
o£ 8 gf F 2 e 4 developed by Scott and Jeffrees, - . 
a ae 2 HO . >, ~The Board-of Public Education, 
in - es oo Pittsburgh, hat icla ag 15213.. ~ 


Ae SUSIE, Yess bys Sin 9 Ky 
5 


ee Cr Se : 2s Primary Social Studies Test, j a 3 
ey. F 7% =~. | s. ' Houghton Mifflin Company, Boston, 303 : 
F : _ Var os ‘ Massachusetts. | 

ca oo ya : an Sequential Test of Educational 
2 a De Progress, Social Studies, Educa- 7. 
} aa a tional Testing Service, Princeton, cf 4 


} New Jersey. “s 
Poe ts AGL OY} Form 48 ae _ 
7 4 a e i ~ rr 1 . 

| . fs 

7-9 e 3 Form 3A 
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10-12 Form 2A 
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9-12. 4; Watson-Giaser Critical Thinking a . + 
Appraisal, Harcourt, Brace and 
‘World, Tne sg New York, New York.. ; 
9-12. 7 cs Survey of “Interpersoval Values = * 
. we by Gordon, Science Research 7 oy 
as . _ Associates, Chicago, Illinois. J 
9,11,12 6. Test of Economic. Uriderstanding, : 
| Science Research Associates, —- Fi 
: Chicago, Illinois... es ‘ 
° Form A oe oS - a : ~ 
9,11,12 ives Principles of Democracy Tést, ©. = © uu 
ow ~- Science Research Associates, _ oe oS 
. wee ,~ Chicago, Illinois. © Fg 
10,11. 8. - World History Test, Educational . _ 
. sf ‘ Testing. Service, Princeton, ‘New oo 
wR 7 Jersey. -— - , % 4 < e 7 
| . ° Form 3B _ pe 
: The following instiusients and appraisals were used ee 
ith all teachers<” an a ee Pag, Pe 
a 1, The: Rokeach Dogmatisn oo Form .E,. 40- -item are : 
7 scale, by'-Milton ‘Rokeach. / Le 
a Z a . : ae 
e 28. , Self-Pérception Inventory devel nets by Ki-M” {7 Pun 
' - “ MeCalls (This Gs.a modification ofan inven- ~ a 
= ‘tory ‘developed. by: N: .Furst, Temple University, ' oe ween 
Philadelphia, Pennsylvania‘) ae “ "3 
3. “burvey: Of Intetpersonal Values, Science Re- Sa 
a af “search ph ima Chicago, Tlinois, . eee 4 
: Ce 1 
Le 4. , Fourteen Category Modification of the. Flazders re 
“-\/ _, System of Interaction Analysis: . (This.was used 28 
ne to describe the. verbal teaching behavior. ), ee aioe 
: a 7 ce. S o . a < . ; a ae 7 see 
. mee ee Pa ie _% er ae 
‘Wethodsof Méasurénent Ft, wv? _ ~ eg “eee 
Student jnstruncnts Ee ‘through. 8 were’ administered. F 
at ‘the. beginning andend of the program. - This involved. 4 aes 
either a year's’ pre- post procedure for items 1-5 and: 8 ~ 4 
while“a oné semester time span was used for thé Fenton na 
. ‘program tested by 6 and ‘7... The ‘Fenton programs in a$ 
Economics and Political, L_Systems are only, designed for a aan 
Angle semester’ of secondary school. , _. e | 
; ; - Cai ; c ; t, q 


x peace. 
es ses 


-'* \Phese five. absolute differences were then added and a 


gy Be P, 


‘The teachers wére assessed in the beginning of the 
school yéar and again near the end of the year. . 


4 


_ As the teachers were audio taping their lessons, 


they were asked to fill out the Self-Perception Inven- 
tory..~ Using the lesson aS analyzed by the Fourteen 


€repancy score was determined in five areas. This, 
score was calculated by finding the absolute difference 
- - ‘between’ the percentage of time spent in each area ac- 


‘cording to<the analysis of the behavior and the corres- gue) 


“. ponding self-perception percentage. The five areas 
_ _ Compared were: Total Teacher Talk (categories 1-7), 
': - " Total Student Talk (categories 8-10}, Teacher Indirect . 
Influence: (categories 1-4b), Teacher Direct Influence 
(categories 5-7), and Teacher Lecture (category 5)..  _ 


total discrepancy score was obtained for each teacher. ~ 
iG 2 / Z ~ ° a 
‘ . 3 - on { a oo . 7 
f 4 
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- \> havior, and discrepancy score’ the following symbols Coy oy ON 
were used: .,. rs a & ed 
~ * 4, - 7 4 Ge i 23 : 


, 


= Self-perception in each area before treatment, 


a vl os dh 
a . P, #.Self-perception in éach area, after the treat~ .- a % 
= L “ , ment « oe - “ ZZ - 7 og ,. “s, 3 : eS, . é : 
i. ae aes eee eee ee ae 
a B, = Analyzed behavior in each area from initial  * 7 2 
| J. © * j\taping. << 2% < “4 a = 4 
fs 3 3 bi id : . f : Fait f ~ = 3 ‘ oe F - ~ Lk 
LR a Ee a Sas roe OS eSee, 
me 3 B, = Analyzed behavior in eacharea_from final oe Ne 
ol. * tapingy OS | . hy 
ah . a z os a Nos - . Ss Ps ; i, ) * = * - Uv? - e+ - = pe 
Pants Sj # Discrepancy score in each area before treatment 
a ae Gs — a“ Ks 7 
‘gg determined by {P,- By} 1 4. - oe 
og oe ae Pe 4e. aq * ka aes cnet 
j e : 2 oy ie a, we ee tS f, . \ 
a S, = Discrepancy scoré in’each arga after treatment . 
ee of % ot nae ae 7 , = eal 
an: ee ee re ae es sees At ue 
i ee ty, tt \ "as. determined ‘by. |p a, a re 2 
Be a he ao Se a \ | iA ck, 2i- f 
¢ ii os / iy 4 yn , we r : 
, - j = g i - : 


ot Category System and the perceived percentages, a dis- re. 


riables included behavior change, ¥ sp oy 


ee er 


es mrien 


ma ° . 
ERA A ah ss en buatlln sect deatet 


= 
: : 
13 
. a 
>= ee 8 os 
é ~ ma + _ - 
TA ; os ‘ - = 7 
Ey as . - ; - a : 
q ‘ S ae : - : ; = ; : _ ~ 2 
- .  &P.= Change in perception in each area calculated by _ 
aie + 7 rae ~ : ed : a. 7 ‘ 7 7 , A 
Bo A Fs , Change in, behavior in. each. area; calculated by 2 # a4 
: 2 aS ~ hp “ = a. Te ee ae & 
‘i B2 ~- By a an eo ; se ~Y 
: | 7 aa a a x: - 7 2 


a ot aa © $ = Change in- -discreparicy._ score in each area ‘calcu- ae : 
nr 4 dated by Sy S20 . y. ge 


7 -- oa oe 


x < 


4 a ‘3b Sul = “Total change in discrepancy score calculated by. ~ a3 - in} 
. ie Sas 


- ban ; oe 2O% 
yO - ApS oe 7 ei: 3 
2 > tae : 3 A om a a ra 2 - pees f ay 4 
3 a 4 a a iy ae ‘ - . a - 9 
> 3 - ZIP, - Be ee ae 2 
; _ ae . . ~—\ 
oy, : ¥ q he Pe a HES? a 2 = Geet a 


Eee a. ad Si = Total’ pre- discrepancy’ score calculate edby - 3, oe 


Bd for the five areass, eej 

et ee ware ae sas - _ “ y a 
BOON ; Sap = Total post- discrepancy. score, calculated by as ee 
a j at &'S2 ‘for the five-areas, ne are y 
i pa? pa : +! 3 “ r ne Vs oe <a is 7 a -_— a : e. ee Ne ; 
= ; x foe , : - . - A a ae? a Poe ; 

oo ee ,. Behavior Change. "The ghangé in béhavion, rB, ‘Was on eee 

s : . ° ; determined for each of the fivel-areas of interest, for” .? ae a eS 
oi Fe , each of - Ahe ‘teachers in the’ following, manner: acs Pao 7 ae 
Sa) : f ey } a 7 - ae oa - = me 

5 rf. ran (ae : on . «ce = Ff. ~e | a. r , 

7 - : i: 2p . m ; i , 7 ‘ ; i bs - ” cee i 
ee ee | a . A B = _ Ba Ie Sy a : - 64 - . } ae te Ns : = 4 


Be . : Oe og + — ‘ 24 
deve ; : , r , : . nae * 
Jo ‘oof 


fe. °s 
pe . This humber_was assigned a positive value: if the ‘Follow he, 


‘ s \ 3 ‘ a 3 


a ee i por (i 7 ing ‘was: = o ; ‘4 ‘ 4 roy a - — p 2 | 4 ? 
f 4 —_ s 7 t . aes <?t ae _— : rf 
a. ee o ‘ 5 a ¢ ; ; . ‘ “s, a hy 5 . ' 14 7 _- ; fs 7 \ . a 


ae eee ig »é, : 8 fs ——~ - rr oe | : 
e oe a ; - 7 [Bg es Py] Bg, - Py |. aes 
: t8 {Py 1 * = ly . : ow Sd 


Ss 72 gOS te” kh 8G AG a fees ae fo te 
4 " 2 . . .r ‘ . i . 9 
Pie ey A positive value. shows “that. the subject's: behavior after’ 6S ©, he ae 


Ste ty the: treatment .. . (Ba). more closely approached his original - ? 
Ec J." peréeption (P3) . ‘than did) his pre-treatment behavior ~ Og 
pA (Bg). OA negative value indicates that his post-treat- ° a 

ae “ment behavior diverged more ‘from his’ original pérception rn 
ican a an than did his Pre- eas behavior.; e, . ° 


fe: ee a, i . 2 
i ae ~ q See 2 : a 
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Ky 
a es : ie / : ¢ 
EO ty ‘Perception Chan - “Ap was determined. for; gach of C ce 
aaa a ee the Five areas 0 “interest in. the following naniier}- Hn eh 


‘ i } 
t va . 
t é fe 7 
*y eg ae fF. 
a7 f ~ a : 


3a te 3 ~ a “y w x m wv 
+ = . - » y a 


; 
~ AP = Py - Py 
This value was positive if: : 
Pr ~ Bry jP2 - Bal. — ; 
. - aa an ' - 
ee A positive valué shows that the subject's perception 
_ after’ the treatment (P2) more closely approached his s 
original behavior (Bj) than did his pre-treatment per- m ; 
- ception (P}).. A negative value indicates that a ik 
.  sibjects post- -treatment perception diverged more . we 
from his original. behavior than did his pre- treatment 2 
perception. ; ; . 4 3 
) > 
a . Discrepancy Score. An original and final discrep- 
ite ancy’ score was determined for each of the five areas in - y 
re the following manner: . . se 9 | 
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‘students changed to ‘place less value on. conformity. 


Table 6 indicates the effects of the Fenton program 
on the change score on the Test of Economic Understand= 
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ence in mean change score was obtained (F = 
p.z-01): The Fenton students showed a greater positive 
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= Table 15. indicates the effects of the Fenton program - 
4 on tke. change in discrepancy score in the area of teacher 
a lecture. A-significant differerice was obtained in the -- 
: mean change in teacher lecture discrepancy score (F = 5. 76, 
z df 1/19, P< 05). The Fenton teachers. discrepancy score —_ 
a related to their lecturing changed less than the controls... i os 
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saa ey . Cam the Area of Indirect: Influence =a 
fas ae ~ ae oe = 
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. a Source _ Sum of . - Degrees Mean sy 
PST of-Variance ~ Squares - of aE peedon Square a ae 
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eee ca fan a | 7 i 
3 on : “The resilts of the analysis of student instruments. 2 _ 3 
~ .¢ indicates -that on, the 1-8 grade levels significant. © ~~) . 3 
ae . - differences in chafige score occurred on only the eerie _ = & , 4 
a oa _ané third grade levéls. ‘On _the first grade level oni - «| » p 
ee the. Primary: Sccial \Studies-Test, the Minnesota group oe : 
p)- ‘  _'. s¢ored a-greater.:change than. the control at-the..05. . oe 
en t evel, the’ Senesh. group “scored a greater change /than +, @ 9 oe 4 
Pes oe ee the control! at the .05 level, and the Cleveland group ee. 
eo be Gavel. ‘a greater charige than’ the control‘at the .01 se | OU cy 
“x. “ "  \ * Yevel. In all. cases, the control changed less ‘than the > ton 
BO - pilot groups. On the third grade levelj the’ Taba oa a - ew 
Fine ee . scored a significantly’ smaller change than the control - ~ 
“~ oe on the Primary Social. Studies Test. oe oe jt 3 
aaa Se ‘ ‘ . a at * pro, 
Pata * The students ‘in the Fenton program, grades /9- 12, Ae * 4 c, a 4 
> see a “showed the, following - ‘significant changes over the. | ip seh BS 
ep ae controls at the’ ‘levels’ and. on the instruments. listed: i tee 4g 
a ; . ( ” sy. ah FF 
ee ph ea Winth Grade Résults ] : . ae tO a 
7 oe fe | f | ~ oF se 2 AS 
EY . ae The Benton students” ‘showed a greater positive : ae , 3 
Fo: -' . “ ¢hange at the .01 Jevel on oe ‘STEP: Social a Ui 
ia ete. Studies Test, Form. i), Oa eg. j a see 
eo, Ae 4 - . # % 
Pe en, TS ar The Fenton eeaienes chee a smaller schange at “ak © wa 
Bo 5 7S ~ "thé 01 level én’ ‘the Critical ‘Thinking a »  . Ch 
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3 5. The Fenton students showed a greater positive 
A change at the .01 level on the Test of. 
a, Economic Understanding. 
4. The Fenton students showed a greater change on 
the Survey of Interpersonal Values in the 
: foliowing areas: 
e A. Fenton students changed to value conformity oe 
q less at the .01 level. 
oe | : oo 
E - | B. Fenton students changed to value benevolence ‘ 
; - less at the .01 level. 
d - ; C. Fenton students changed to value Support more i 
, at.the .01 level. ; 
aa * a “4 mi 5 
i cy . \ ; ss : n “ . : 2 3 
: i. ‘ Eleventh Grade Results 
74 _1.- The Fenton studeuts showed a greater positive 
aa - Change at the .01 level on the Test of : 
a 2, Economic Understanding. — fo 
7 2 me ¥ 3.> the Fenton students showed a greater positive ee 
. | ' Change’ at the .05 level on the STEP Social : ‘ - 
‘¢ a 2 Studies. Test, Form’2A. - , 
: ’ | . ) eae x ‘ i 
FO A “Twelfth Grade Results. ~ : : 4 
E ‘i , i ° wae : 
.. . ° , 1. The Fenton students showed a greater positive - ~- oS 
ro OS, Change -at the .01 level on the Test of - ,* 22 
aaa ~ “Economic Understanding. yi - 3 
i ae : i . af 
14 2. The Fenton students showed a greater positive : } : 
8 change at the .01 level on the Principles 4 
‘§ of Democracy Test.. a : . ; to 3 
. : ‘ a ; 4 ‘ Fi . ‘ ; 7 ; ; \ é 
3 - : o aa ea i ae 
» . ee _ The teachers showed significant differences , and Ss 
ae _ ChangeS’in their scores only in the ninth through ‘— / 
. twelfth grade. group’ using the Fenton-program., / ; . 
be ie 7 ; / ; * a : 7 : ; 
) a 1. The Fenton teachers. showed Significantly less | ‘ 
) ey discrepancy (at the .05 level) between ‘their 
giworl 4 original behavior. This means that they were~ - : 
ae ‘more aware of théir criginal behavior than the , 
> ee ; control group. So ‘ i 4 
By ‘. ’ ; i ; _ ; ' i ; / y 
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E 2 ‘that the discrepancy between teacher. lecture 
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E ee. a Fenton teachers. « . = of ye ; 
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-_ Se Oe “The Feritén teachers' behavior in the ‘area of x 
BAe qu. So indirect influence, changed more than the con- e a4 


Le - trois at the .01 level. This méans that the -  / - a4 4 
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( 3 Implications and Conclusions 
pS Student Instruments, Gradés 1-8 . > = * 
Hypothesis. number one had to be rejected with regard 
di . to:the Primary Social Studies Test on the first and 
third grade. jevels. On the-first grade level the elemen- 
P  . - ., tary control‘ group showed the lowest mean change score.» 
‘ Even though the Taba first grade showed a greater mean . 2 
: change Score it was” not enough to. be statistically 
oo significant, The other three pilot groups (Senesh, 7. eee a 
.“) “Minnesota and Greater Cleveiand) were significantly. | 
higher in mean change score dt the .C5, .05, and. .01 
7 levels respectively. Based on ‘this result, ‘it can, be : 
a Said that the students ° in the Greater Cleveland, .Sénesh, . ‘ - 
ae ‘and. Minnesota progranis. ‘increased the level of their ~ 
<S performance due » to receiving: more. of the content. measured 
ZY hts particular | instrument. : , # we 
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aS a 2 the second grade levél_revealed no- significant Nes / 
fs. 7 difference in. mean change. score on the . Primary Social’ ; eo ee 
ae cee ‘Test. ‘No. apparent ° trend appeared. ina colipari- 
x ‘son. ane ane mean ‘scores. me 4 ie oo ee, : I - 4 ’ 
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Bae, re ‘rahe progesmis ‘technique aetented. the students ic aa 
By. didnot. Teceive as\ muéh ‘content. dual y tached | on the ~ i 
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a, 


a ae concern 4 with method than-content. . fy oA _ = 
ae - # e h oa. road ¢ wh. 6 
WN “ ‘he z pe if 


a at ) “\ ~ The: Five Faces Attitude Inventory, showed ‘no, signi if= ; a 
Bly He: | icant’ difference an mean change scores on either the ~ ne 

fe (43 -first, second, ‘or third grade level. A non-Statistical-- | - : 
‘7 trend -appears: ‘when the: mean change, scores,on each grade _ , — 
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ew VS Bevel, ate cdiculated. ‘The change'in positive attitude 7 
a ~ vl re f ‘ 

fo. a5. jtoward school décreases- with increasing grade level. coe ke NE 
4 :  Teymay’ be that the positive attitude toward school «~. ~ 9. | : 
ry aoe decreases: as, eae progress ‘through: ‘the. Systems , a ~ % 
© eae ee . 4 
Rhys a \ Hypothes#s ‘number two: can: be accepted across ali 7 — eee 
(oc, . +, gzade levels from four to-eight. Thete were no- sO DE 
Bs / . Statistically Significant\ differences. betweén mean. _— 
fy) | change scores of, the STEP Social ‘Studies. Test, Form 4B,, ~—, (; 

BO ge ao 4 i ey any~ pilot.program over: the controls ‘for any, grade # ae 


_ Tevell.: A trend was evident. , At! each ‘Level the mean | - , 
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ee Change. scores of the pilot groups were. either the same. ee 

; or slightly greater than. the controls. ,. This indicated ~ . ~. a! 

= that the- pilot students change in achievement onthe «1-9 - + 

= ey Skills ‘and-content tested ‘by this instrument compare- - 
fargtably” ‘With the Conroe as ee “- . 
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Pe ee Student Instruments, Grade. 3 12 » oe Bat 
2a Me Hypothesis umber’ ‘three hed to ‘be: rejected-in several \ as 
ee, , measures. On the STEP Test, Form SA ‘for grade 9 and 2A ge 
tee, for’ gradé 11, the Fenton. students scored ‘significantly_ _— 
7 greater: ‘changes in.-mean. ‘score at. the «01 fevel (grade. 5) _ a 
-, - “cand the 65 level (grade Li). - The tenth grade showed _ ~-i' * 
the: “Feriton- ‘group. slightly higher While-in’ the twelfth — - / 
oe op grade the Fenton. Students were slightly - lower. These ~- | > Mele 
? o. ~ " tesults- tend te ‘Support: the statement that the Fenton $7, ~' ; 
i ‘Students. ain tics experiment. did aswell as- or ‘better’ ; 
(TU. than. the’ controls.~ The. Fenton’ students change/-in' pro- - a 
; ., ficiency,’ on the items measured by this instrument, owas” 
ie ioe “better, than” the-controls on. the ninth, tenth ; and “eleventh: / 
17% 5c grades and only slightly less‘ than, the controls. ‘at’ the... 
-'  F * * twekfth 3 <grade.. The program had-an‘ over-all positive - < 
oa, © % effect in areas measured. by the ee a sk 
oo as ae be 1 , ~ 
<<. ae the Crivica. Thinking ‘Kppraisal Showed ‘the ninth’ ~ 
Son ee. ‘\ grade- contxol, “group. scoring a,/significantly gréater so 
, a7 positive: change ia ‘Bean Score: ‘over. the Fenton, groups, at ae 
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Beh Fenton’ group. ar sighificantly higher. ‘than the con= am 


ara , trols at “the’,0F tevel (Table 5, Section JTL). , _ The - io 


a? Since- ‘the..conttols were “anitially- “significantly “YOwer¢. oe 
ee ke “they. had more room ini which to increasé..' These. fesiilts e, 
ee 2 show ‘that~the program had ‘fio. Significant’ efféct’;, as. 
‘So, % Compared ‘to. the controls, in} changing) the ability of: 


ae, els . ‘students: ee: aa areas a 


Va c 
ae "On ‘the: Test of. ‘Reonomie * Understanding, thei Fenton <- 7 
a ie oe = istudente- “showed, statistically significant positive .- be ; 
— ghee _ghange- scores over: the: Contiols at ‘all lével's (grades. i 
~ “9; 115 y-and-12):, * All ofthese. were Significant -be-. PF ade 
Me ” yond ‘the »0T-Tevel. “This: result ‘showed that the ~ = > 
: “Fenton -students “proficiency on’ this instrument’ incteased 
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eee 4 at alt levels sere eal sek controls,. 1° a pre 7 

ity pe a — z io fo ed se as . . 

ie cs nak the Phinciptes? of Demécracy. Test Showed the: twe1fth: a] ws 

aa gis ade ‘Fenton’ students in: the: ‘Comparative: Political ae. ree 
A Sy steims<course! making: @ more positive’ cidnge on. their. fe 5 eh eg 

2 mean «scores; than, the controls At ithe . 01, level. “This ~ A a ae 
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:. ae result showed that the pilot students were able to 
<< a absorb more of the material that this test included. ‘ 
a On the Survey of Interpersonal Values significant 
— - _ differences in mean change scores recorded only at the 
; Sa ninth-grade level. Changes were at the .01 level on 
_ conformity, benevolence, and support. On the first 
me ’hCU;Cw,C, «two, the Fenton students changed-to value these traits : 
_ ‘“ less while on the latter their value increased. Trends 
a a . = : : “ ‘ - 
: “+ appeared within some of the traits across the grade i 
. a- --s ° levels. The pilot group tended to decrease its value 
A ’ on conformity. On the traits of support, leadership, 
. 4 i, # and recognition the pilot students tended to increase : 
: @ - ~ ° their values. No trend was evident for either benevo- 
= lence or independence. Perhaps the teachers imbued . 
a: their students with the idea that this program,-being . 
_ «CO a break from. the traditional, was good: This could 
= have accounted. for the decrease in‘value of being a- 
_ 4 conformist. The other three traits may have. increased 
auCt«i‘( yC!«CN due to a highly positive emphasis on the part ef the. 
: ee teachers. The statistically significant changes — z= 
<a ‘occurring only at the ninth grade level, could be due | e 
4 a _ to. the ‘fact that this age group is véry~ impressicnable. = 
‘gue =6Cf ~~~. This change,might not“be permanent. 3 ~-- x ‘ , 
7 cr. feo eee : | 
a : ype * Summary .of Student Test Results ‘~~: , - Re Sf re - 
— . ' par sd 4 > | - : 
_ ‘ - , . Based:on the over-all test results, it can be said : , 
ae _ that the pilot programs on the first grade: level. appear. 3 
ey , | to achieve more on the selected instrument and that on » @ ; 
tm, ..-~ . the fourth through .eighth grade level the experimental —— ‘4 
. +, and control-groups achieved equally well. It is.,: ©. + ~, ~-- 
= ".*~ possible that the instruments selected did not actueliy , > 3 
—_— test, what was reported to have been the strong. and , a 
| i _ inmfovative’ part of the vilots. - Fi : Pa 
ss. ny oo See. ‘ ce a, 
4 ° _.' The: Fenton program prepared the students for the STEP “i 
E am test as well 4s/or' better than the traditional program. i 
—_— UU The Obvious) strength: in. the Fenton curriculum appears; , 
| Zi . in the area of Economics. Across all levels.the experi- 
me-6CtC<‘eé«C:~”«Somental groups: scored a greater change on the instrument. . 
[| an ‘ At the’senior level the [students scored the greatest | on 
— - change. This could have been due to the many discussions = 
,  ¥ »- concerning lowering the voting age and the national 
‘aa ~election held during the school year, ~ - J ( 
;. an ~ oo DF oe i ! 
, | ae The results of ,the'|Survey of Interpersonal Values 
:. 2 ' “ ~- tends to Show that very minor changes occurred in. —— “i 
ig ‘ student values suggesting this to be a very difficult . é 
ae ‘) area to teach and change. rn 4 
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—_ _ Teacher Instruments a ~ — @ Fea, Fe 


Za sgn - Hypothesis nuniber- fou was accented. for ‘the teachers a 


= / in grades one _through eight. Across all of the- measures os 
as _ , there were no significant .changes in the Dogmatism: Scale ek | 
Bh .. Survey of Interpersonal Values, selected areas of verbal . _ os 
Pe oe - behavior, selécted -reas of self-perception, and. selected - -{ 
BE. . . ” areas of discrepancy score, : This tends. to show thatthe: . 


oY ey ’ Sample. of (teachers involved in, the study were similar- in- 
the changes caused \by ‘the study.. It also showed that. 
“there was no differential effect of either ‘the .prograts- ~- ‘ 
[ae ‘or the-in-setvice. workshops on the téachers, ~ Et could - Ss. 5 
; - , be any changes that might have -occurréd were DoF mea-. aa 
ie ~° # * sured ‘by the instruments: used. . coe Sa . me a 
ae: ~ . ig . of aa ee ss 
ee - ~ The® ‘Fetiton teachers showed’ ‘significant statistical | - 
Zon ao - differences’ -on two: wnéasurés only: The ‘experimental 7 a 8 yee 
Poa BS 4 group ‘were. significantly more aware. -of their pres =. ~*~ > : 
4 x -' behavior, than the controls\.at the 05° ‘level... Thig was. -/ ~~ = 
- fi probably - “Caused. as <; ‘a réesult-of the. ins service trdining ~ ° ee 
s ", ,? that o¢curred before -schdol: ‘started: * The. Fenton ‘work= ~. Se 
oof. 7, Shop was the. only: one: which. emphasized teacher-pupil - be oe a a 
B N°) ., dateraction and the need for ‘understanding and/controls . . ° 
aN [= | ding it. “On: the. measures of change -in perception; bé=.) —— <a 
Jf : havior, : and discrepancy ‘score- enly one showed a statis-:-~ a 
a eal Z ‘tically -significant difference in change. score... “The. ’ j hae ad 
. §~> . Fenton teachers* discrepancy score in: the:area of- teacher — 8 eo 
4 . | lecture» changed ‘significantly less. than the controls... ~ a 
| (tx. . ,This- indicated that the, controis changed to: ‘be-moré aware 7 
pote of how" much they lectured.: Since the Fenton teachers a 
Boe were originally more- aware of their. ‘total behavior ~ ene Fe eS 
bees, 3 “this, result) was not unexpected. oh tg. tl ouay 3 
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oe iD enum 1A" aes 
. &f "+ Based on‘the - pre= test analysis. the: Fenton, feachérs in” 
aap * ‘tended. to’ change. ‘tu. become moyxeé traditional in their mt Wen } 
BA approach, On. ‘the anitial data they were: more. non- direcs..' A 4 
ay \ a 
Boy a | tive, idéctured™ less, land ‘used more, student -talk than the Ov Has eo 
Ewe ye te controls. The’ change approached. the: interaction: ‘PEUECINS , p24 
oe / of the-control group: Since- the first. series’ of work-, Ot 
«7, y 4 shops%stressed ‘the, technique and the remainder emphasized ba VPN 
pe content . this: result, séems logical, Tf_a™ positive: change: | 

ca. re | -in; teacher. behavior’ and awareness. are desired, - it Seems-s/  f 
i ; -Advisable to. incorporate. technique ‘sections in ald-cof be +, 
Bg “the. workshops: with the _Pitor aa ch eel vil a ann - * Be | 
Ey .. _~ } % re a ne t= o™ . Cay foe ; ar, ate oe =e VEL ; 7 


a ‘ . “ ~ . 4 7. : ee me S “ ee 4 o«d 
3 ‘Conclusions’ — 2 eet a . ee ee eee ae 
{ 1 2 , Spee - a ¥ of ° 


tow 


a a a ae he ae “results. it-cen bestated that the ¢ aa =a 
ph UT ER elementary and intermediate students (grades’ 9-8) ine. via, te..% 
Benn - ' volved an the pilot. program. scored as much change lt aa oo og 

= oe a > _ ao a —s . 


~ * 


qoF change on the selected instrumefits. It couid te that 
oo different techniques should be used to accurately 
r measure what thé pilot programs Pevpree to teach. 
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Bt On. the secondary Ttevel, the Fenton students scored 
ae - as much or more change on the ‘instruments used. Com- 

May Ft parative Economic Systems ‘caused the greatest positive 
: pe change in contert. acquisition. Change in values was 
- ° “negligible. : 


wo 


The. ‘Social Science Programs. selected appear to have 
"negligible effects on the behavior, perception, and 
a eT dwareness of the teachers, It seems evident from the © 
4 | test“séores that ithe key to’those modifications lies 
eS _ in _the workshops held for these teachers and follow-up 
. aa ‘observations. = \ 
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abe : In ‘addition to the. basic: State. ’ outside: resource ' 


-,'. 4.8 “LANGUAGE ARTS“PELOTS = % 


Nebraska curr icu : uy te 


~, = he as 
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a This repart includes activities related to the 


< All other ‘pertinent infordation: concerning ‘this - program 
as contained in’ oaae previous report.. 

- a a ta Oe bees | 

"| Tasky Forde as a ae ra - : 4 cy, OS 


=) ~ a ik 2 F 


of ‘ ALL “phases of this program are ‘coordinated. by — = 
. Edward A. “Teichert, .Jr.', Language.Arts Specialist. 


aa Drs. Kendrick ‘McGali,- Behavioral; Scientist, works with , - fat 


participating: teachers in teac vie al awareness and has the 
primary: -fesponsibibity for, de : : 
\.. the. -micro- gees fs Stages tie working with the tele- Se ee 


ee Ae pe eepeepating tf of oe re wits, ‘and fe ar a 


/ poeta of jaaditional pag cade tee for. prdents. 


_ pre- Peiice caatnene, sessions, sess rere heotings - ; 
such’ as P. iT. oA and‘departmental level ‘meetings. Lae * tee 


- i a! 


‘personnel ‘who have ° ‘taught the Nebraska‘ materials pre- © a 
( 4 viously ‘and. grade- -level, ‘teachers from. the: original= 7: 
> pilat Row jelp With. training programs for new. schools. a 
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" ddeatb teats be at Participating Schools - ~~. - 2 cs 
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-During“the. spring, all perticimtiag Schools. id 7 
2 iNe: “€our-county ‘area were contacted about the pessibi}- aoe o 
ity: of -impleménting: the Nebraska curriculum. /Most oe 
“districts | ‘contacted: expressed a desire to implement. e = 
the kinds: of ‘innovative programs 'SPEEDIER offered. P or 
“Some districts already working. with “social \scierice pro- —: 
grams ! aidinot choose: “‘to:-undertake new “Language arte, 
me, _ BEgatans as the- same, tAMe: os - Ly a 2 
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The financial arrangements for ‘1969-70 involvement 
4 - was a frequent reason given for not participating. - A. 
fifty dollar per teacher cost, plus payment for all - 

- materials, and the teachers salary for in-service train- 
a: ing was considered too much by districts participating 

Pa on a partial basis. The package program for full-school 
participation was considered practicaz since it did. offer 
a maximum services at. ‘@ minimal cost. ee : 2 4 


ia he ee - Other significant factors inffuencizg. implementation 
; yo of new language arts programs included the following: ~ - ” 


(" 


- A-reluctance. df secondary schools to change | from a sa 


: _ 7 traditional approach. - — ae se. © 
a | y A velucteace: to “switch to any ; program employing, . — . ’ wd 
a ee Linguistics.: - = oo ae ~ ©. oe 
aan “gem ,) An prevree by English departments. to-deterisine De Te 0 
a = a direction for their program. . . _. rs og 
os = .% Recent: adéption of. a ‘publi! shed program. = oe . ee 
E ia. | , % . Budget: problens. re oe ° — ane a : ae 4 
re “ a. xy, 1g 
ee, i “Dev lopment of. a eurriculun within the systen. a Pe 
<7 - ¢ “Lack of the kinds of. communication within a_system eet eg 


ae oe ge” necessary to effect sal a ‘change. ‘’ Ca 2 an 
a bg HO Sah ae i. a re me 


SO, | | District- wide resistance, to change. f — a a ee ‘3 


. ae j-< - we t ~ fs 
aa 7 . z - Fs A : os “i - “ Co. ‘ a y 
ae Rarticipating Districts . y ‘ PP pe 2 4° fi, E 
ao ae aa > - ° an - ta OE 
ee : : Ae 
a The. following ‘districts. decided to implement the. fats * V4 
a, . Nebraska Curriculum, or expand previously. existing . 7 ee 4 
a sexpbet “programs. °' mL. ae be Do te crt i ae 
: - ; - : i 2. . { a . “y } i a 
e +e es a * = , + ~ “ < Ss a wt ef a 21 . “ . - 
io ae ‘District _ | _-No. ef? Teachers. Gradé Level (0. 05 
Bee, + _ - . ne vA SI 7 fe 
3 j ’ 7 ¢ ‘ “ * : ae ie ee at ; sy ¢ fi - : ‘> : i “-¢ ae ., . : % y 
a Yate < ar 2. ee ee a 
ee ne aa. ree \y eee ae Fm 
oT Ge | “Byanktin , <'.°-, 20 YJ 1-60 7 Og 
4 . ‘ . se 6 Ay oe o4 fs, z 
oa A - \. Lincoln | ee “eb = 2 eo ee. 
i ey Oe Se ee Phineas Davis = @ 2B “Sr a Ein TAQ: Xe OM Tig 
3 a ; _ te fc. 2 ay 23 ? a a - a “sy eon; 
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3 4 Eastern Lancaster County 
4 . ‘ f ‘ : - - a 
re New Holland 7 oe 18 1-6 
yo x “4 y : ‘ : : 
—_— - Cornwai1-Lebanon. -', y 

a ; _: 


a -Cornwal 17 ae 
Ce as ga e “South Lebanon 5, ~ « #285 


= ~ 
bare ad ~ 
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Ephrata . : 


USS eS 


— | { ie i. 7 

. : ; uy { ‘S . nS ri 
ae 3 ya Fulton 2 a K-6 ~ 
f. & +. * »& ‘ SS 7 2 
eo ee Lower Dauphin . : - ae “4  4AKS ; 
ie _ - ae _ in SF | £e a 
Ses - Hempficn cS ae re ee a 
2 a ae ‘ . es : a ae _ ; 
—- os “Bast. Petersburg t 78 3@ =<, * 3-5 = 
Bn ~~ Hempfield) Jr. High - We! ~~ 7 : 
Bo G ; i ' Hempfield High © . ele “a IO. 
e po. an . if 3 ? ‘. i eg 

. , =. a a / = : . i ies . 

sky, eS 2 Ay ~AbnVil1e-CLecna 4) { . 
pe ee . Yr ‘  £ - 4 ‘35 ; 

Ms ~*~ 4, oe oa kg 

ee a Annville Elementary | S i 4,6 LG 
—_ o4 ae IK 3 North: Annville . { L ‘ a ar is 4 , \ 
as 8s -Clgona'- "e Ol ge eS i 
pO a aa | ete : 
a. a Cocali¢o = © os ge eg : -  . Da 
as z F . = mn - ‘ : ¥ a : ny . a 
Boo eh bow. c} Schoeneck pd Sy ES bs 8 : ee 
Bee Cocalico: ‘Jr. High - ty. 1 © GET ae Be Posy ¢ 
fue “he Ce  €ocatico. Sr. High Oa, Ss < 912 : - 
~~ oe a | . z -_ ; ; _—. 
3 m sf ay, ~ 
ar : “Conestoga, Valley’. . : Ya. - _ Supervisor 
’ ae é = : Wo . + ; 
a oC a . + 2 / 


over” 120 ate. participating when the group in Cone- . _ 
Busy & stoga Valley, being tnezined’ by. the supervisor, is , ae a 
pk 2 included. -~ Between _ twenty and thirty student teachers ee 
if hare also: involved in ss a i of. Nebraska ‘materials. . , i 
Pet. ‘aoe Sys f } ‘ a ae 
ae a It-Should be ridted that only ‘two disticts of the ie te ote 
Po) we original pilot schools did pot continue, although the ae: 
ees trained teachers still use ‘the scala either complete- a 
- pi OT as Supplemental materials. : : 
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Materials 


Eo Part of SPEEDIER's agreement with each district <7 

a included ordering all materials and delivery to the > 84 
4 schools. Cornwall-Lebanon, because of their experience : 
ee as a pilot school, elected to order their own materials. _ 
Included were library books, classroom books, and wi 


ae Nebraska manuals for the elementary level. Secondary 
3 materials included Nebraska units, paperback core selec- 
tions and supplemental meterials. A more complete 
description of the ordering process is included else- 
where in this report. 


_—ae | Pre-Service Training | : 


A five-day pre-service session was developed to : 
p , train the participating districts. For most efficient — 
a use of SPEEDIER's personnel and consultants, and mini- — . 
. *: - mal travel for those atténding, workshop ‘sites were 3 
Eee _ established in York City, Elizabethtown, New Holland, 2 
and Cornw2ll-Lebanon. Elizabethtown sessions were Lo 
Be - geared for schools implementing the program on a par- 4 
ae tial basis and included special presentations for. rs 
A - - secondary teachers. ~~ = | : - 3 
* = \ ; 7 
Nee _ Professionals were hired’to host. each workshop | 
‘ to free’ SPEEDIER staff members to conduct the sessions : 
a on a rotating basis. A . 


- fe te - , . 
"at ‘ Capitalizing on feedback received from training la 
. sessions for the pilot program and feedback from par- . 
an ticipating pilot teachers, the task force developed the ,e | 
; oe segments, each presented in a six-hour work _ * j 
aa ae 7 $) op: _ ‘ : : 


a . ¥ 
4 i “oo : . . . * 
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3 r f ~ 
= 2 ~ ~ . 
- ' A. "Nebraska Curriculum Overview" 
- - Objectives: 
i . . t 
; To curiderstand the backgzound and rationale : 
ie of the K-12 program. | ms 4 
var ea To understand how the program could improve 
pes ‘ language arts skills generally and be dével- yO 
- 2 oped to be appropriate for each district. = 
ae. ‘ - | 
be fied - To become ‘familiar with the materials: the 7 
Bo et three manuals and. books on the elementary 
2 ae 7 ; ybevels and the units ‘and paperbacks on the 
7 ee ~ s secondary’ level, : 
7 a -To become aware of general eeende in the | re © 
ae ; _ . development of programs by Project English, | : 
Pie 4 ee, publishers, and other ° a . ‘ f 
E ee . ‘ } 
7 J Consultant:~. Edward Teichert SPEEDIER Staff “4 
a r) ' , 
B.. . ro - - A 
po Pt B, “Mseig- Awareness" Ay 
Be ie 5 / a 
ie 2 & 7 7 " objectives: : _ = - 
‘ | 
ei 2, “See & - / Y 
z rn a re \.) identify a. need for teachers to becéne. more | 
a : y’ 
EY. a. : ‘aware: of the ways they function as teachers. “y 
Dig eR ws A 7 a 
co eee ‘To become aware af teacher and student verbal ae 
Jobe 4 ‘ : f : - 3 
a ;  * atterns., , - %) ve 
2 ge 8 = ; yoo. a o . ) c ( a 
Sa o : : ? it \ 
a eee - “To understand | (the process’ of micro- teaching / 
Bose, 0 |” .. and”how it can be used to improve the: teaching- 
SF Aa, 1? Learning pyocess. aa . ; . 
3 s. ? *y i \ 4 oe zy 7 / ‘a ‘ ell : 
mm, aaah a 7 - 
jen Z Consultant: ‘Dr. Kendrick HcCail, _ SPEEDIER Staff / 
a o : a, . ; j , 
Ga are "Linguistics and the. Nebraska curricuium" a — 
a - - AA ad ‘ : ; " _ : c 
pal ae ro - Objectives: = fi o an . 
by . 1 | ft id ie ] ve 
Rp .* . “To:understand a general linguistics approach ees 
a ae rs _ to language. = ; 
ee a . 
ss eg . To: relate a rudimentary knowledge of : Lin- . 4 2 
Tr 7 no guistics. to language activities in the | é 
Poe es \. »/Nebraska | Curriculum. ey 4 ; 
we” 4 ( To become aware of the need for a new ' approach | , 
t | : to the teaching of language. ~ : _ | 
- J 


(; vs > e Consultent: Dr "Paul Rice, Rlizabethtown esi iene 
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D. "Using the Nebraska Curriculum" 
Objectives: 


To know of specific procedures for using 
the program. 


To know how children might be expected to 
respond to the program. 


To understand the problems and successes 
of a teacher who has used the program for 
a full year. 


Doris Gable, Octorara ' 
School District 


‘Consultant: -Mrs. 


EB. "Creative Activities - Compositions" 


Objectives: 7 
To ‘develop ideas which can.be used to 
motivate students. 


To use, a 1 variety of techniques and tools , 
for stimulating student creative ‘thought 
and action in the areas of dramatics, and 
oral and written communication. 


To develop and capitalize on sharpened use 
of the senses for improved expression. 
Consultant: Edward Teichert, opspuakk Staff _ 

«The five- -day session was used by all teachers in 

‘York, Ephrata, Hempfield, Annville- -Cleona, Conestoga 

f Valley, and Cocalico. Eastern Lancaster and Cornwall- 

' Lebanon used three day sessions. The three-day plan 
was elected to decrease costs for paying teachers, | 
and to use more effectively in-service days estab- 
lished by’ these districts. Such districts completed 
the five session format by the. first week in November. 
~The evaluations of these. workshops indicate that 

'. they were successful. Some problems did occur with 
districts only using three sessions, however, because 
they did not receive the’ training in its proper se- 
quence. Also, some vital sessions were not received 

: until the program had been in effect for four to eight 

weeks. 
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i In: Service ‘Training ara os an a 2 28 


f oe 
, Additional training ses$ions were developed for 7— 


in-service workshops. during the yéar.,( To aid teachérs ; 
in Meveloping meaningful lessons and units; and to ~ . 
promote an_ understanding of the, necessity: o£! develop- 


ing: shorts ‘term and “Long - range goals, a behavioral ce ~ @* 
objectives workshop + Was. Meyeloped. i) : 
Objectives: ' ee es : 
xs 6. rn Le y. 


9. T6-be aware of the. goal “to, bé achieved 
Pa . ne isepy ppenney classroom: activities. 


Ee ee ay. ‘tives seater fen sbeg Sof grates cba v ee cae 
Poe, wit ee ee a. es ar 
~ sn aon ‘To be cable to write. a behavioral ‘objective. , 2 * 
8 wa oe rN Se op eK 
ta, 2 a2, to determine whether or not / an objective, ra — 


ae _ has. been achieved. - = a Oret. Fia Seg 

tes wed 1 - oes L ‘ . é i ? 
A aoe a. wre AG aaa 
aa he ee: Consultants! | Gédrge: Baer. “Susan. Beede> se coe. 
pre Se? 4g ay eons 7 Sc Hewes: Teichert, SPEEDIER Staff” A. 4° f & PS 
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7 . jn additional in- service séssion is inthe process. a oe 
By TPA 7 of devetspnent ‘to. ‘satisfy. needs expressed by participa- is : 
py se ting. teachers. A- half-day ‘session will concentrate’on 
foo "oy 8) the improvement. Of | ‘classtoom: questioning . ‘echniques. ae | 
Pee The other, half of the. day. will’ include grade. ‘level 
- 2a ( meetings for interchange of. ideas and | the dévellopment ~ oa 
rz, supplenentaty matefials. | > 4 ih ene a 
By _ s a ; ® ays ot F Lous = - . ( 
| ee Eee ee An<additionad ‘ins service session, or “sessions is. in te if @ 
a i 6 gl the > eee stage for developing techniques. for adapt- gt 
Pe _ ing the ,Nebraska: curriculum ‘to the. unique ;student = & pia 
eit OM NS needs of each district. : x i oe . 
oe ; * ‘y a . & i fs ~ i | uae : 
Paper Oe ‘ (Great ‘Flexibility by task force members: is: De gee | 
pt a a " sitated. by! the-variety of district yearly ‘in- service a eee 
ie, _y plans; or: by their attitude toward; when >and -how such ~- + 
4, c% - sessions ‘should occur. For example, some districts ~ Og BS 
reese \ have ‘scheduled. sufficipnt days for such training and = .~ ._. ) ; 
aro -, Tapge ‘group: sessions can, be. conducted. Other districts ie a ® 
a is have: after-school “sessions; others ‘schedule ‘Saturday J 
Bee a / sessions: “Groups: participating. in) such. sessions: may” ; Aye 
ane a ; 
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vary in size from four to fifty. Time So ants ‘avall- ° 

- j, able per session. range from one and oné-half hours to ; 
_‘a full: six-hour day. Many times it is’ necessary to con- 
| duct workshops. for two districts on the same day. “As p.* “4 
‘a result, task force members, have learned to expand - : ~ 3 

- their knowledge. of behavioral objectives, micro- teaching ame 
techniques, _ creative activities, and other- aspects of - : 

. the total operation .in, order to meet varying needs -and are 73 
Co ic of éach district. - 7 | ~ > 5 


f “Role of Building Principal x aa 2 1s 2 


Un During December all building principals, met. at he: eee 

; SPEEDIER office to. discuss: the role of the building: : _ ek 

‘principal in implementing the Nébraska program. Valu= : 

ablé information was revealéd which will help ‘the ~40k 

force conduct more meaningful .in- service progra: + <tr a 

. téachers. and administrators ;, esta iblish better observa- oo oe 

tion techniques, and improve the micro-‘teaching’ approach. : 

¢ Following aré ‘some suggestions made_by the aueive fea ss 
. administrators aac ot ~ = ee - : 


‘| / Pa eh 


. , a a _o J- = 
ay Time, spent -by task force ‘members in School could a 
ee ‘used.more. ‘effectively. More specific ‘suggestions. . ~ 
_ Should Se given by..the observer during the follow-up . ae 
discussion... :The task force members could organize and = 
participate in grade- -level meetings. Principals should _.'3 —; 


arrange for a: more flexible arrangement for observation »  £° wa 
~ and- discussion. Inter-district- grade-level meetings ‘- ee 
would be helpful for participating teachers and admin- Soe Se eel 
istrators, Me eg os ar | Lae «, ae 
a : r€.: t= w 
| “Modifications. should ‘be made in the micr6- ‘teaching = ss 
‘Sessions: a a ee Vy ns a 
£ ines - as a , . f - te oe oo ” . an y r ~ cr. = 7 ‘*- * 7 
-_ “Teachers should Be made aware that micro- teaching op. ee 
. = as. experimental rather than a: performance. re. 
a “ i sae rn a 
a , --w1L teachers. may now befiefit from the- Tee “teach yo . = 
: <-Segment,—._ a "ae 5. . a, wet Be 
ae Specific néw'Sitls to be ‘tried should je, suggested J. 
Ls for teachér use. _ i ee pr — a 
pt: Deer, ae “aA ok. ee oe a _ 
S ae the! teachers use, sfidents other thaw their, own, > 
- Teo na e Z _'_ . 4 a a . e 
-_s . _ * *. e. LF 
cae ey ok: Objective. BSsessrent’ tools would increase the th, ) pam 
“er, tO value of’ micro- ~sessions.- ’ _ * 02 J 8 
aes v4 - . 2 y ‘ | Son, Cx cr r a a a; . . : o . o ‘ 
pe tem 4 PO ' . = — 4 ‘ sy ; 
a a ae a ee y ; 
; : a ar , »! P nore om x ~ - E 
P ia Sf a . . fr. 4 ; a 7 : 4 . r r ( ou ; 
E> be, : m 1 eS ~ ) at 4 
aoaaee io a, i § ~7 < ss - + : 
7 ¢. ys = . . ae ° cs =, ‘ \ df es 3 
mG ‘es 2 a ie : a ae: — 4 
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Nebraska materials — to be modified amid ampli- es a : 
fied for greater success of the program. Teacher manual 
indices should be provided. Sequential languagé devel- - 
opment guidelines should be identified. Alternate edi-- | é 
tions of literature selections should be: identified. | ~ 3 
Teacher resource information for language’ study should 
be identified to accommodate transition fron traditional. - 
to linguistics approach. a oa rE 
oan Modifications: of teacher in-service training should . _& 

be'made. A sequence of sessions should ‘be made to in- a. 
sure understanding from % generai to specific use of — - 
materials. and ‘techniques. . Téachers' understanding of . 
the entire K-12 sequence should be emphasized. Expo'sure _ 
_to practical experiences of other teachers should.be ; . 
.~ increased..- seit A ‘topics should be. ante grates: - 
Inputs ‘for the principal, should be ‘examined care- ; 
fully and.include the following:.a list of suggestions a 
concerning organization. materials, teacher contacts ° . * 2h of 3 
which have previously contributed to the success of _. a 
the program, a list of materials information for: s & . 
budgetary purposes, end training sessions to provide. | , : 
administrators — an overall understanding of the; Le eo 
prograr. ee , 5 7 ee 
s! ~ . ~ ao —_ 
Finally, the principals aohkesres the need for y 4g 
continuing reenforcement’ on thé total change process _~ an ; 
which. occurs: when‘ an Lnever? Eineren is a ia a | oe Flee 
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£ Task force’ members will spend ten days in each - <a ; 
participating school consulting with teachers, resolv- ; f 3 
‘ing, materials problems, observing eLASseS, and conduc; _ Pas 


- ting | micro- teaching Sessions. , 3 Saar oe “a 
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7 oA first visit is made during ‘the first two weeks. ~ | 

“, The “purpose of this visit is to meet edch. teacher in- s 3 

‘dividually, chéck on matérials, set-up a time foria fs : 

~ Classroom, observation, arid establish.a FOU for sich _ a ech 

visits with the building principal. ar ge. te. ae 

' fe = Pad _f r é * . 3 

During a ‘clas$toom observation ae task force ~~ 

member iS looking ,for teacher strengths and weaknesses, . o & 

symptoms. of fright or frustration, with the new. venture, - Ff = 

; _ and possible areas of, concentration on following micro-~ - 
ae ‘teaching sessions.” ‘Each observation. is ‘followediby a 
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Ses fe So wih moe! ze _ 


ae . discussion with the Classtcon-teacke. to resolve ¢vi- 3 “ei 
Be _dent problems and -t6 discover: strengths. and weaknesses 
- of the program as the teacher: ‘perceives them. Such... - Loy OR 
‘ : observations occur , throughout the year. During ‘the. , ; ir i 
a discussions.,. task force members. ‘gather valuable infor- po 
“ «; ° - mation -to be used in structuring future in-service’ . ; 
eo 8 ' programs, improving” observation techniques, “and. _ 
- | | - identifying. resource ‘materials needed by the students | 
ee "and. teachers. ie ee [a eg ee Se 
ae Pg ae fe a > * of Je. i Se . wy > -_—s : 
Co eee wm Future’ Plans ae me ia =< a. at 
por Fa oO E  — psy po - ; 
>a See, Activities. for tiie. senpere! ‘now. ‘ partdtipating will, — * 
oo ee 2 continue as previously described.- Every effort will ts 
ote . “be’made to, achieve and -sustaia exceilence. in the pre-. 
-. 4 sent program. Observations jwill.continue, and ‘efforts 
will be made to improve observation techniques. | Micro- my 
. . ‘téaching _@pproaches will be: evaluated ‘and modified for -° ~—; 
ne a improvement: Ifthe project is “to expire, diligent a 
ae \: . efforts will be made to deveiop | techniques’ for, contin= =. | 
7 7 ing: curricular development, ising the. Nebraska a 
_% \ io, Curriculug as, a foundation, ‘Information for ordering oA 
- " materials’ wits be. given -to Schools. Every. effort’ will- . ay 
ee & be.made to insure continuation. and further development re 
pea Oe 5) OF the. program, : 2 ae we 2 oy. oo we Oe 
Eee . : | 7 + C, se ag 4 
ae srs TF ‘the project igo. continiie,. concentratioi of ~ ; ge 
a aa enérgies will [shift without affecting the participating 
; oat -districts. . An. ‘index will be compiled for thrée elemen- 
py EU tary manuals to facilitate the use-of the poétry “and / : 
: a ~ 8. language’ ‘exploration manual. “iTests’ of all materials, > Wes 
oe os, costs, publishers, and ordering. informat ion: will. ‘be |: 
coe . | compiled for districts. to use-when they develop. budgets. , 
i nS ‘Districts which. have already. agreed to. participate next Pan 
ae A Year-will be contacted to determine: the extent’ of par’ | rn 
‘ oS ticipation,; and plans will: ‘be made for implenentation. —_— 
Pe ; = cal : , , 
7 ee 7 eee ee - Klthough | not final at’ the time of this. ‘report, it _: € 
o_o — 7 Is ‘possible ‘that the task force will begin to train Auk 
¥ a ) , 300 teachers plus administrators for~implementation ~ %* 3 
\. -) . . tof the Nebraska Program in early 1970. Tentative pldns © - | ~}3 
- ie xe ee ¢aIl for training fourteen ‘administrators’ as the: first ; a 
eae ross steps ‘inva, Phased implementation in fourteen chomentary- . a 
; Chon & : sthools. , ) eo 2 po ¥ = -: ? ee 
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mak oe to ; - wt ,owme ) . 
Ce t "Ra ask pen némbers will continue to. develop. . Gi 
an a expertise: in. all phases, of the Nebraska ‘program. ° The’ ; ' - oy 
Tae = task force wiit continue: to meet with elementary groups’ 4. 3 
‘) « .andsecondadry groups to explain the role the Nebraska, , | -, * 3 
Cae. | Program. cay play, in continuing curgicular development. 7 a 
4 : , 4. { ‘ : fs 
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The micro-;teaching program is described in detail 


elsewhere in this report. _——- 
{ 7 Ps ' wo 
- 4 : ? ~~ ma? - 2 
General Observations - : a 
. + * 7 = x ra ‘ _- a - 2 - - : . § 
Pe 7 4 ra . = " ; 
The in-service programs are. essentie!l for effecting a. 
teachér change. Initially teachers are absorbed in the a 
, compléxities.of: a new program which demands new teaching . - ~ 
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strategies, and the use of new materials. Workshop pro~ 
grams are. geared to reinforce the idea that the use of - 
the Nebraska Curricuium is only _a step.toward the devel- _ 
opment of a language arts progrém which is appropriate _. 
- for a specific school district or school within a dis- ‘' ' 
’ trict. | a re a " A | 
a; & « & ~~ i? ¢ ee ae 
“A Serious- preblem exists in “cracking. the secondary 
fortress". In spite of varied-efforts, we- have not béen -Yie 
successful in implementing innovative programs on the. . - 
sécondary level. Teachers in the elementary school by - J 4 
comparison are very Teceptive to innovations.’ Apparently - | ~@ 
secondary teachers are’ far more attached to whatever it . . tH 
+ is. they are now teaching than are the more adaptable. — 4. ld 
_ Glementary teachers. The elementary's arte accustomed , eee a 
to a variety of classroom ‘techniques and objectives.:- — PUY eres 
Continued efforts will be made to resolve this. problem. 
- On the elementary level there is no doubt that the ‘'s _ 4 
literature phase of -the Nebraska Curriculum is Success-.. . 
\ful. Composition activities are acceptable. Linguistics §,  ¢ 
“poses the major problem. “Future training programs must 
ydevote moré attention’.to closing the gap which exists. - Fs 
‘ “‘petween "old" and "new" language teaching methods. — . ar 
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lesson while itis being taped. peered 37900 and * ' C: ON! 
£i. a / a 


Siréd skill, . The basic ‘purpose is to modify teacher 


‘behavior in ‘planned’ directions: - a 7 er 


‘A 
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problems were, anticipated when working with. 
teachers... ,/y 64 ae a i aa +e 4 

ne 2 ae { a { ; “7G : ‘ \ ‘ , 
Laboratoriés in Berkeley, California, used the micro~ 
téaching concept ‘with in-service teachers. It was. ws . 


~ found+that. teachers using; Mini-Course I liked the idea * ,‘ + -@ 
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felt they needed'a definitive tool with which?to dés~; 7: 


-This::combination gives an excellent descriptive feed-_ . 
_yba : , 


cribe\ their teaching. ‘The marriage of micro-teaching -- @ 
and-a' form of interaction,-analysis_has successfully. ~ 2 


been used at both Temple University in Philadelphie,. Ok BS es. 
Pennsylvania~and the University of California at Davis. ~~ *~-, 
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ck system to\help teachers: analyze -their Classroom" == 
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Pek Se ; Expérinental Phase Phase oF Micro-Teahing - a. & 4 2 == a - “Ss 
a An jatroductory éxperiment of nicro-teathing was 6 = >, 
BO developed. as. an, integral part of SPEEDIER's. Spring 1369- rae: 
BR piloting: ‘BE the Nebraska Language “Arts. Curriculum. ~ . oe 
ak - Since: the Nebraska approach differed-from the tradition- 
RO al} Taniguage arts strategies it was decided to use; the . 
es vidéo- -tape. equipment: in-an effort to. _ develop ’-an aware~,- St gg 
ee a ness. in. ‘the teacher of his interaction.patterns.. The; .  ¢:-. ae 
ee - thesis is that. before one can modify his: béhavior an. ao. lf” “4 
: nr ae determined direction, hé must be aware of his. present rar: 
Be '-dnterattion with the- students; Oncé this. awareness is SF © al 
or a obtained, ~then. desired/modifications can be suggested... ce & Tat 
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on; 


San paring the ‘gnitiel introductory ‘workshops, pilot _ he 
yo = téachers were presented. with an introduction tothe: | - ges 
Bee ‘I difference Letween: Yevaluating” and "describing". feach- - we 5g 


wee eh Flanders. system of Interaction Anglysis developed. by .-. | ma 


oe as an instrument, Piette ula be-uned to ‘describe bones Et; 
ee “kn explenation® of; nicro-teaching "and ,the rationale be-,° 2, VF, 
Pom pt hind ats development. + was: also. included, in this @is- eas . ae 
. Bas atc = “cussion. a , oo. ce - me Me fegne oe | eae = | : 
2 ‘ . i Sr ~ ~ 4 
ae Le 


-t =~ 
. , i me 
- es ¥- ¢ fy, » § a b? 4 z Ba 


=. - S pased on admi unistrator: interest, the’ Franklin abe ae 
cle al Shook. in Rio ba pacar was ¢ chosen. to” a ae 
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yy 7 Cesc ier aly inthe micro- 5 epaching abner pte = | 
ty beD -phase- of - ~involvement required. cooperation. of he eres Co” 
principal. *-") Gia oe eae st ear a a0 ee = [ae . 
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_- eS thé: Yecal schoolsinvolvement. included’ ati- the. ee eft 7 

PO i rogistical ‘problems: involving yeleasing teachers 16°"), . ** 

Pf ash * *y mbero- ~keach, coordinating . use of students: and securing a 

Spe _a room ‘for the: video=taping. ~- SPEEDIER. furnished the: ~ ia 

ee _ consultant. personne? and. necessary equipment ‘and wmater- ge * 4 

i ae | dads” ‘to complete: hae operation. crn 4 es iG roe : 
ae: £ f . “ 


’ y m Oe ie x . --¥ - 
Se a The: ‘first: two nicro- -teaching sessions were - sined 
os - “at examining aware sess. of. questioning . techniques: - —— 4 
| Several ‘days before the ‘lessons,were- taught, ‘the teachers ae ole 


oe ee uae the ‘following. information? _ 2 Ss ae Ue eS 


- Objectives for the Franklin Elementary Echool 
_ . Micro- Teaching Expersment o 
I To make the teachers more aware of their bs- ~ _ a3 
-- havior so they can accurately describe anes . 
teacher- -pupil | interaction. 


es Specific ‘Objectives: ee > a SO oe 


A: Prepare self-perception inventory of = 
lesson compjeted. . ee 
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‘B. oe iesson presented, re : d 


7 wee Cx Compare A and B(for congruency. 2% 
: cae 7 oe ~_— ae i . Bef 
Dy -Plan; for necessary, changes. a @ 7 . 
Se - : oe } . * a 
II ‘r6 ‘enable teachers . to aécurately ‘plan aad con- b> . 
trol their: questioning pecEnt aes! A. - 3 


wet #3 % 2m La 


Sta Speci€ ric Objectives: , ‘ . | 
‘A> ? Leh questions before lesson. is pre- "3 24 
: 1 sente - 
. . i + a / a ” o 


~ B. Assess student responses te oe ae 


_- at Deteraine. whether: questions pianned ~ 2 ee 4 


. +* were used appropriately. Be : -_ 

“ a . ’ - te oo, Ve | 
D. Determine what “preplanned questions { a . 
pro te, evolved. se z 1 | ¥ ms 

~ GMI . To help teachers éhange theit verbal intetac: _ 9 a 


tion patterns to be,more’ non-directive and - ~~» 2 , & 
open in. questioning, techniques. 7 eis oS va 


ao a a aie *F 
2% a atid Objectives: 4° 7s a pe ~ 
= Ae “ Assess teach and te- teach tapes to | — eo) 8 
a _ determine changed behavior. . - # . ee _ tod 
r y r ° _ 4 
ty ‘ ao « af 
(f- B. Assess changes te detesmine. ‘if they” 


"were the desired outcomes. / 


2 @nee mes 
mae Se a 


oe * t - 7 oF 2 : : _ - ae ue 
Be - e \ a - <7 “ 7 . 3 ‘ Ps 
i y e ve . 5 2 a r 
5 —, * 
NK \ mm oe - a 
: as 4 
= ‘— ~ ; . > . Aes _ oe " : 
= 2% 4 = z ae as 7 ~ Soe 
+ = o” = Foe. . L saad tee a 
‘ “ile ? ae z ™ 
* sate t + ie é 
; = a i } — o ~ : on ~ 
H * 7 ? = 7 = - . C ‘ ied oN - 
4. a ae i = ~ 
- >} y em me a 7 re af 
a & iz it on 7 Paes 
_} . } ‘ \ ~~ ~? ‘ a 
a ro : . 
~~ OC 7 joe q \ i - % = 4 = a ‘ . 
* + x ad x — ‘ * ~ a 
ae OE a - bd a \ : ea “ 
ee —_ ~ : ‘ \ t a x 7 = 4 
~, i «eS + : att eres a . is . 
ae - t ae f wy = = < ? ‘7 2 
ir 7 ifs 38 = ‘ oe = ; , + 


7 


pte es ‘The ‘following: is. ‘the suggested sequence for the i ee 


- . mi¢ro~teaching: experience? a ae CT Fe, oF 
= ° as Oe Sess 7 eae 2 Stee 
‘ 1 ~, . “w vs & os > 
Cee Ree ie es "Plan micto- -lesson. in detail-~with ‘easily, ob- oy, tS 
fe. ft - “ - +; served. objectives and. material written out, . ° ees a © 
: . . . : 2a Ss ae Ve 2 - o 7 ae {. Z 7% + ™ a n F 
ean OFS a — as alas Ae a ae er. x Oe aa 1 ze eee ee 
ee Sg fee . MON Re eo fee” Oe eee —o 
Pets gave : ae. “Teack lesson. = ge, Peet S * 2 ae. as 
al - - - Ki ~~ { . at om 4 - ‘ : e 7 cg Se * 4 
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- ae we | Perception, inventory... v = 7 orate 
- sg 7 a : ‘ ae 4 i ~ ~~ xy ot tf “~ - ” tr - 

— 4% 7 ‘ . - " . = - ? é me: ‘ r, % P ' ae _ $+). 

a he View or, Aisten-to. Lessors. ele ae eee 
on : s ‘= * J a ‘ — “7A pe Sy, if ia fg 


is , , aoe - : ; 

to ge A . ete _ ae A en 

» $e ‘Compare Jesson “objectiv res with observed out-_ SON ae Saas 
| os 


P comes, ae ae tse 4 x, 5 a 
a 7, 6. Compare perceived ‘anterdction: “witht epEeerey, bay eS 

>? ‘interaction. ee | —- ae Ye 0 : 
HM eof wal Le fe, . i ae y 7 ; 22. ee a ee, 
oe ee, ASsess'’ ‘comparisons’ in #5, and #6. 
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wom ft pet "RA ; ¢ 7) i. i % bs . ; y 
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ae ¢, % ty as nae A : ria - \ § "y 1 ~<_  - * * * ; og 
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perception inventory Would be“ to #ibecconsGmings,.~ ~ ONG 

Therefore: item 3 was. eliminated, - ‘The comparison. dés- ~  ¢ 

ag cribed instep. 6, involved: ‘the teachers! and observers” . 7 oa hs 
otal comments. \’ Often number 9’ was” ‘not ‘completed untit” <n 
after, both. the “teach and. reteach.. _This ‘form: follows: «p09 ° "7; 
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oes y+. Purpose: To hefp you assess: ‘your over- -all performance, “ 
waa 7 2° oy 2 «> oe . P- 3: : ; : 3 
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a BO py ti GE Your lesson. How well did ‘you carry. out. wi 
fee pe PE fete Y _ thes SEE HELE behavior(s} y you were Bttespting? a 
oe be Ps i Ae Mee ; 
Pier. bk. Seg 2s Sepp Did’y you ul-uge: the: — that. You ‘planned? a 
. ; 7 i (Sse 7] ee) Pee oe va My, >. 2 
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i oe “@ypia the students reaming 30° the questions,’ a ‘ 
De : See : : = 2 Z aan 4 aa i . : aekeay re ‘ ,! A . : + os aa, . . "7? “ ee . : 
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See + se a oo 
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: . 4b. Asks broad question ~~ ae a | 
. _- §, Lectures a s & —_ __ , 
2 . . . 6. Gives directions : — — 
; A ifs <3 ‘ - 2 
Po, ~7, Criticizes or justifies authority ee = - : 
q Student Talk = - a =. 
ee a2 “Ba. Predictable student respcase ee ie 
4 = . ae 8b. Unprédictable student response not | __ 
F ; 9. Student-Student: interaction | ee es a4 
ae 7 10. Student questions a re . : 
; a . a J : , 3 
. 3 7 . Other — _ a | “= . 
BAS, - /11. Silence. ee a : 
_ oo i, Confusion © - | oe. a = 


pone 7 2. To what extent did the teacher. achieve the ‘instructional A wh 
OU obgectiye pianned?. Tg 


wt } ' 

¥ , i? es a 

7, Gompteteiy as eee pertially Not at all ' 7 
Ly } ~ ‘ : ; ; E 
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A { ey t ° re . sie ; = 
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action patterns. 


The new forms and procedure has been used by each 
of the four team members with highly positive results. 
Both the teachers and specialists feel that a more 
positive sense of awareness results. The two forms used 
are still in the experimental stages of development. | 
It is felt that an adjustment must be made to allow for 
quantitative as well as qualitative assessment of inter- 


Future Outlook of Micro-Teaching 


“It is felt that since the overall acceptance of 
micro-teaching has been highly positive, it-should be. 


' incorporated in the other pilot programs. The base 


used can either-bé used for improving awareness. or 
can .be joined.with new strategy practice for technique- 


oriented programs. The micro-.corncept also has appli- 


* 


a 


cation to content areas other than language arts and 


social studies. 7 ‘ 


=e ws : / - e 
' Experience’ with the SPEEDIER fourteen category 
system-suggests further modifications to be used with 
eniphasis’ in the language arts. Still other modifica- 
tions’. could be made on social ‘studies and aJl other. 
desired areas. This, system coupled with micro-teaching, 
has vast implications for the potential of increasing © 
awareness ofi the classroom teacher. an ad 
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BEHAVIORAL OBJECTIVES 


In-Service Programs 


c 


~ 


The fourteen in-service programs dealing with 
behavioral_objectives ranged from a half- -day session 
involving approximately 150 teachers to severai day's 
with as few as seven teachers. The objectives for 
the isessions\varied from solely ‘a creation. of aware- 
ness and interest in behavioral objectives to the- 
vane of Phd eC raNe for ‘Specific courses of study. 


wit «4 
‘ 


| With few exceptions this was the Cizee time any : 
of the teachers had been exposed to the rationale for 
the use‘of behavioral objectivés. In fact, there was / 
much confusion as. to,what the: term "behavioral" meant 

when tied to the noun “objective”. Sh ee J} ee 


we 


The first workshop was: held June 16- 19 at the - 
' Northside Elementary School in. Palmyra... Seven teachers 
were présent’ representing elementary and secondary > : 


hovel = .08 instruction, in social Studies. — - ee. 2 
ee yf ~ 


/ 


. ag an introduction to the workshop / a. “brief des - . 
cription of the ‘background. behavioral . objectives’ . ss 
development pes the rationale for_ their use was presented. 


a 


Following ‘the introduction, a packet developed: by. . 


the SPEEDIER office on writing behavioral. objectives 

was used. ‘Selected ‘filmstrips: and audio-tapes fromthe | 
Vimcet collection developed by Dr. Papham, UCL. me 
were used throughout the ‘workshop. ~"- _ _ : 


ae : By: using the gbove mentioned néteriais, the parti-- 


_. €ipants-were able to define a. behavioral ‘objective, to' 
. correctly select objectives written in behavioral, terms, ~ 
“and to write objectivés. using the three criteria’ ‘in- | 
dicated EOREERECD Ss, performance, and extent) .. i : 


- ee 


 Akter deve éloping the. seceussary. “skills in defining, 

“selécting, and writing beha ioral objectives, the parti- 
capants.. then. i d'the, following: ~ 
F ms \ ee . : \ 5 ‘\ : { 
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t a Sx wy Ve 7 ’ . 
” fo f ; : J 
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.- Rewrote general objectives in behavioral terms .- 


Zi Wrote lesson plans for edch behavioral objec- 


wo «of + tive in¢luding: - ~- - 


Te NENT frets 
rots 
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ss 
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General objective - > 

Behavicral objective ne r 

Student preassessment : 

Learning activities ee 

Final evaluation ~ a ai ° 
we : ° 


Identified level of ‘thinking’ (cognitive domain) : — 
for each objective developed. =, 


at x 2 é 
¢ “ . - un +, ed ge ai _ 


-Wrote objectives to- include at least. four, ‘dévels” ee 

Deh |! UF . Of thinking. - | oe or 4 ae A Hp 

- aa Of Fe i e eae © ig _— 
oF Listed at “least threé of the five categories. in . 

the eee domains. ' = fs a 


man i f 


aa ae \ 
Rhee : ae “The following: is: aucted from the "Taterpretation’ of. 
—— —- _. Evaluation Sheets" prepared iby- Dr. Kendrick McCall. } 
ae Behavioral mereny sat, 708" PROM CrE CP oe ; — : 
_ a : : : a ee a ~ 
a or eZ "the conference was. ‘rated quite positively by* ‘the 
to - _participants. The part that apparently was ‘the oe 
- yo “most. ‘beneficial to’ them was: the use of the film- 
Ee es strips. relating the development ef instructional) , 
apne tel ‘There was no negative comment. appear> 

“4 ing on the evaluation sheets: It would appear | 
Bs tee ca? ne “from ‘the comments that Mr, Baer. did ‘an excéllent. ~ 
7 “Bobi tn outlining “and preparing this workshop. , 
Beet oy This. workshop “¢ can be- considered excellent,” “ 
a Nae ee \ «2 
See | Four Separate groups of’ tedchers,-as. part. ‘of the’ initial 
_ five day workshops for the Taba Social ‘Studiés Program; 
7 ‘had two. in-service Gays devoted to:. behavioral objectives. , 

___ (tok sspetitic dates see they chronologicat summary 'fol- ; -. __ 


;towing):. oo 4 Pa a a : 45 a ie aa =. aa - Ss. 
| oan - ee a A oe oe 

_ —— the ‘gour- groups were as. fotlows: ih a a thy, «Meet 
os rh ; -, " _ : mS rae a . _ 


Z ( © 2% y : ‘a r - 
tae: Ths . Mis€el taneous ou a a ans 
Vase sk yy “fa, Antiville-Cleona District = 8 teacheis ele 
ee er 2 “Ephrata, 4 ly tS 6 teachers 9) - td 
Poe See ye 2, Oe C0 fk jampetéer- Strasburg. ~ x 4. teachers ~’ as a i 
Ba i og he Eastern ‘York - : . °° 2 teachéys¢ - a Ty 
oo ee ae Spring Grove - rt ‘teacher ¥ 
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Mitton Hershey a —~ 3] teacher 4 tae @ : 
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Hempfield 18 teachers 


Penn Manor 12 teachers 
2 administrators 


Wilkes-Barre 17 teachers 
2 administrators 


The primary objectives for the workshops were to 
have the teachers be able to define a behavioral objec- 
tive; to identify objectives written in behavioral terms; 
to write behavioral objectives using the Taba Teacher's - 
Guide as a source; and to identify the thought levels 
of objectives as they had written. 

On September 22 a workshop was held at Messiah 
College for fifteen student teachers. The session, was 
devoted to their defining, identifying, and writing 
behavioral objectives. They identified and listéd the - 
elements which are recommended for inclusion’ in teach- 
ing units and lesson plans. = - r 


A comment by one of the student peacheds summed up 
the reaction of the: total group: "I feel I can now 
plan teaching -- learning experiences according to 
what Ivwant the pupils to become and not just. according 
to what I can do to fill .my time. Learning to write 
objectives helps me feel’ more confident about teaching. . 
It gives me some means of achieving security and stability." 

_ At the request of the Palmyra Area Schools a half- ~ 
day: sessioh was conducted for the total teaching staff 
‘with approxsmatety 125 teachers attending. 

This was the initial session of a two- day workshop 
planned by the district. The purpose of the first ses-. 
sion Was to make the total staff aware of behavioral 
objectives, including the background and’ rationale, and 
to create an interest in pea development of - Menge zene? 
objectives. 


ar . 
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The’ ‘presentation included the use, of two Vimcet 
filnstrips -and audio-tapes on curriculum rationale and 
writing educational objectives as well as an explanation 7 
of why behavioral objectives have come into such wide- 


spread use. 
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po £irst step. 
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‘The second “session was a question and answer period. 
For this session. small groups met to raise questions | 
which were preSented when the total group reconvened. 


- An analysis of the teachers! comments showed that 
the majority felt that the Vimcet filmstrips were very 
- valuable, as was the opportunity to discuss and have 
a question and answer period. 


~ 


; On Octobér 27 a session Similar to the one heid 

at Palmyra Ared# Schools was held at the School.District - 
of Hanover Borough ‘in. York County. The one exception- 
_to the morning session was substitution of the film 

"No Reason to Stay" for the filmstrip. "Curriculum. 
Rationale”. The purpose of the film was to. get the 
teachers to begin to question-what the schools are 


~ | - The afternoon session was conducted by Dr. McCall, . 


His presentation included the use of video-tape for - 


4 self-analysis, viewing Vided-tapes of teaching sessions. 


_ to identify the objective the teacher had for thé 


Yesson,.~and describing a teaching- session through . .. 
- interaction, analysis. Pye oF ; 


~ 


oa 


_As.a follow-up of the session at Hanover, several 
-sesstons-were planned to meet. with two separate groups... 
One group;was composed. of the social studies department 
| head. (secondary), an elementary teacher,<and an elemen-'- 
\ tary ‘principal, The other included’ the English départ- 
ment head (secondary), an elementary teacher, “and the 
‘| Junior_High principal. = —- | , en a 
‘ 3 R 2 ge , es ‘ 


the parti- 


= x e 


$8 _. 4 f . > 
: ‘ ‘ 2 ee ai « Ns - 7 4 : 
-. | The purpose of these-sessiois is to- make 


'_ ¢ipants knowledgeable about the many facéts of the © 


‘development and use of béhavioral objéctives in ‘their ;’. 


$4 = e 


ing force in initiating and-conducting workshops ~in 
their district. 7 rr oa 3 eg 
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Sy ; a » 3 on “ ae L ‘4 o . 7 i a 
i} ~ , , The first,such ‘session was held on December 8 
with the next session scheduled for January.7., —~ 
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' The reaction, as indicated-on the evaluation ~ 
sheets for the various introductory workshops, has 
ranged from good to.excellent, but this is just the 
, Teachers involved in a specific program. 
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are expected to develop objectives for that program, and 
are questioned about objectives they have for the lesson 
being observed. There is then a carry-over from the 
initial workshops. In visitations to those experiencing 
tne workshops but nct involved there is no evidence that 
they are writing and using behavioral objectives. 


It is. suggested that a core of people in the school. 
district be trained, especially the building principals, 
curriculum coordinators, and department heads. They 
then can be instrumental in the development and contin- 
ued use of behavioral objectives in their districts with 
eniy limited consultant help from the SPEEDIER staff. 


Tnseruetionad Objectives Exchange 


_ From July 7 to August 1 Mr. Baer attended an 
“institute in the preparation of instructional objectives 
conducted by the instructional Objective Exchange, a 
division of the Center for the Study of Evaluation held 
at U.C.L.A. 


The Institute had two phases. The first phase was 
the training of participants in writing instructional 
objectives and to qualify them to train others in the © 
development of objectives. 

The second phase’ was the writing and evaluation of 
objectives for the different disciplines in order to 
establish collections of objectives that could be dis- 
seminated throughout the country for the use of class- 


room teachers. aan 
/ - 


Objectives were developéd for mathematics, reading, 
English, literature, language arts, auto mechanics, social 
science, biology, health, music, and physical education. 


.~ O£ the forty educators involved, Mr. 3aer and -five 


‘ other co-workers were instrumental in writing or evaiu- 


ating the collection in social science. This collection 
dealt with geography for grades K-9 and contains +158 
objectives at present. 

As the colléctions are published sack participant 
receives sets of the objectives and measurement items. 
The collections recéived have been made available to 
interested districts. Several districts have. already 
ordered copies of the available collections for use and 
evaluation by their teachers. 
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Chronological’ Summary 2 
Date. ‘District ; Discipline . 
June 16-19 ~ Miscellaneous group Elementary Social 2 . 
= - Studies > . 
June 25% Conestoga Valley Nebraska Language 
: - ; : _ Arts — 
August 22* Annville-Cleona "Minnesota Social 
‘ . Studies - : 
August 27, 28 Miscellaneous group Taba Social Studies 
. 4 and Fenton Social 
: . ‘Studies - 
August ‘29 Wilkes-Barre. - ~ Taba ‘Social Studies 
7 Séptember 3, 6 Hempfield P Taba Social. Studies 
~. September a oe Penh Manor : Taba Social cradles = 
"September 22 “Messiah College _ Home Economics. - J 
o4 7 | (student teachers) - - 
september, 27 ‘Wilkes-Barre “Taba: Social Studies. E 
October Penn Manor .- | ~ ‘Taba Social Studies” , 7 
| Ostober 20 Palmyra. = if ‘Interdisciplinary - . J 
October’ 27. Hanover _} 2S Interdisciplinary - ~ 2 
_ November! 3*. “ New Holland_ “ Nebraska’ Langwage 2 
E Re oar ae 2 Arts., - a 
December 8 Hanover, | - -- ~ Engtish and'Social-* A 
= - oe : Studies-4° . bf 2 7 2 4% 
‘ > a - : - , a : i - . : ; 
J, : a ~ é j 
= - amd 7 . } 
a : i , - 7 - f j A 
* The. sessions are covered in the reports- ‘for the “Specific a4. % Z 
programs - anole’: ~ ~ F : 
ar, . 3 £ = coe . a 7. 
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SECURING OF DIVERSIFIED MATERIALS 


-_ 


Materials were obtained by SPEEDIER for the 

= = Nebraska Language Arts, Taba, and Minnesota Social 

J _ 4 Studies Curriculums as specified in their contracts. 

¥ This entailed approximately sixteen thousand dollars 
worth of books and filmstrips for all the school 
Systems participating in the programs. Each item 
was to be labeled as to program, grade, unit, activity, 
and school. 


7: Saving exdesed through a jobber last year and 
: having been dissatisfied with the tardiness of the 
second shipment, the librarian decided to send orders 
for this year's programs directly to the publishers. 
it is eatiaated that three months would -be needed 
E for receipt of all materials after the orders were. 
ne sent. i 


4 - . In order to facilitate the handling, we decided 
Z to use a McBee Key Sort Card for each item, listing 
title, publisher, program, grade, unit, activity, and 
schools to. receive~each book: - With this method it 
was easier to note problems, reports, and the step. 
es each book or filmstrip held in. the order to delsvery 
process. = » foc op 


Before orders could be sent, it was necessary 
to determine which of the necessary. books the school . 
libraries had in their holdings. — Lists were compiled ° 
7 of those items which were ‘specified for illustrating 
eG the objective of an activity and these lists-were 
Ze checked: against. the school catalogue. Problems “arose 
/ °° with schools which failed to return their lists by °— 
the specified deadline. One or two schools had -to 
start programs without all their materials because 


: a late ordering’ ; 
Poe ef eS Materials started arriving ten days after orders 7 
ae had. been posted. The avalanche and back-up of materials 


which we had anticipated never materialized. Each . 
item was unpacked | and Labeled within twenty-four hours | 
5 ' or less after delivery to SPEEDIER. Once labeled, the 
:$ _ * books. were ila aac in cartons according to sequence 

a 3 of use. 
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The success of our system was tested by the 
- number of questions we received once the books were 


delivered and schools were billed, which was done ~ ; 
in two phases. The _problems encountered were few 

and minor, requiring no more than consultation with 2 
the cards. for the items, all of which had been noted “ 


during. each step of the process. 


' There were one or two school systems which 
decided to order additional sets of materials or had 
switched grade levéls in the programs and needed 
other’ materials. One or two communications. errors 
occurred, but these were minimal. . a 


- 


-_ = Ordering films posed problems of a different | 
nature. -Once identified the fiims-had to be checked i 
for in the Regional Information Center Materials ~ 
- Catalogue which is supported by the area schools. 
‘., |. Arrangements for multiple bookings at one time had 
° to be made along with_a routing schedule so that the 
film could be delivered to. one school and then for- oie 
- warded to successive schools needing the same film. 
Such.a system Felies upon the adherence to the 7 - 
Yee schedule” by: the. participating schools. - 
- Those. films which were not available through - 
‘Ahe RIMC had substitutions made from among the IMC 
. holdings: There were films for which this was not = 
_ possible -because nothing IMC had covéred the required 
(.~ topic. In such cases, the schools conducted. the 
‘Brograms.- without these- films. 
< iad a _ i 
‘The bookings were done ‘through Novente None « 
_of the films for following units are available through 
‘the RIMC,~thus. procurement will have to be done through 
- other distributors. | 3 Z 


? 


-. , The materials aspect of the curriculum. programs oS 
x has-been handled in the easiest way possible. Cases 24 
can. be made equally for iOTSerane ‘books. directly or 2 
= a jobber. . _ - ; 


| With sufficient tine “~available,-using a jobber — os, 
is preferable bécause ; orily, one order forall materials — 


~ yieed be sent, When supplier-to-SPEEDIER delivery ~ , c 

-time is limited, direct ordering seems to be preferable a 2 

oe “ because of. jobber. policy of delivering the second 
ae | -shipment three months ‘after the first. If this 


: policy were otherwise, ordering through a jobber Pe 
-_ a ‘Would have the advantage. ; 4 
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"LIBRARY REPORT _ : 


Since the last report the library has been moved 
back to the smaller room where it was first housed. The 
quarters are more cramped, but they are functional. 


‘When first organized, the library was conceived as an 


information center for teachers in the area who could 
inspect materials and do research for themselves. The 
-call for such services has been slight. A quantity of 
factors can be at play here. Perhaps the availability 
of large collections at Millersville; Shippensburg and 
other colleges renders our collection unnecessary to 
‘the outside user. The fact that SPEEDIER covers a four- 
county, area, necessitates a long drive for ‘many people. 
Teachers. may also not-feel a need for the kind of 


_information we offer. Those who have come in have most 


often béen interested in specific curriculum programs 
sponsored by SPEEDIER.. . a 


- Due to the slight use made of the SPEEDIER library 
by outside users, we have reconsidered our library 
policy in regard to acquisition. We select in terms of 
’ in-house use rather than a potential. demands 
_ by outside users ~ 7 


Ss 


SCHOOL LIBRARY RESEARCH REPORT 


SPEEDIER's research librarian conducted a survey 
on the state of library services in local schools as 
viewed by the librarians. The following report is a 
partiai analysis of the findings. Greater detail is 
available to librarians on request. 


The curricilum programs of the sixties require 
students of all ages to spend more of their time than 
ever doing independent research before drawing con- 
clusions. The day of the single textbook with the 
chapter summaries is disappearing. A consequence of 
this is that the quality of library services had 
direct bearing on the scepe and validity of class- 
room investigation. 


, Because the success of the language arts and 
social studies programs depends in large part on the 
library services in our schools, a study was conducted 
in the spring to assay these services. The resuits . 
. range from the promising to the dismal. Per pupil - ‘ 
expenditures for books are generally substandard, ; 
being between three and five dollars, but close to 
seventy percent of the libraries have between seven 
and ten books per pupil which says something about 
librarians’ abilities to stretch the dollar. 


Adequate library service for two Libraries a 
week by one librarian is possible but when the number 
goes beyond that figure, it seems unlikely that she 
can do. anything more than supervise book circulation. 
Forty-six percent of the high school libraries sur- 
veyed and fifty-three of the elementary school 1i- 
braries have no clericaljhelp. On the elementary 
level, seventeen percent of the librarians work in 
two schools a week; twelve percent work in three 
schools per week; and nine percent work in four and 
six schools per week. Six percent work in five, seven, 
and nine school libraries. Certainly, there can be 
little creative or curriculum-oriented use of the _ 
library when the librarian is seldom there. 


Faculty use of the library is a good barometer 
“of its value to the school. On the elementary level, 
more than half of the librarians estimate that fifty 
percent or more of the faculty make regular use of’ 
the library. Fifteen percent of the high school 
librarians estimate that fifty percent of the teachers 
make regular use of the library. 


’ ’ 
? e ~ - 
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“of those: gathered, as a result of,.the survey which in~ ~- 


- When ‘asked to pinpoint the most pressing problens, _ os 
librarians mo§t often cited the problems of day-to- day: 
operations. Lack of space and-clerical help emerge in 
first place. This would indicate that librarians are - 
placing too much emphasis. on the mechanical aspects of 
librarianship, or that school. systems are supplying ~ 


truly inadequate facilities to properly fulfill the - 


library functions. After visiting numerous libraries, 

“ one is _anctaned towards the latter conclusion. 
.- Looking: ‘to: “the ‘brighter ‘side, ieee two. percent 7 
on the elementary level indicate that they have a . 
planned curriculum for teaching’ library skills and = : 
seventy-two percent indicate that they work with . | 


teachers in planning library _asSignments for. units ey Peles 
o 


being taught in. the classroom. -This is“ a healthy sign 
_ that the libraries are being used as adjuncts to—the 
‘curriculum. With-the mitigation of mechanical pro- 


‘ 


biems. this- figure would no. doubt ~ grow. , . 2. J es, 


+ 


ee 
e - oa? ’ cr 


~~ °: The statistics offered “hére are only~a sampler 


itself had close to séventy ‘percent return, reflecting ~ 
‘the interest librarians take “in: their work <« Considered 
as a whole , library Services in the area have their. . 


_ strong points, but, “as. teachers diplomatically oe it  —° - 
fon” ‘report cards, they "can do better,” 2 7 ae . 
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- INDIVIDUALIZED LEARNING SYSTEMS -- 


FON 


MARCH 31 - JULY 3. _ 
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“ ‘The time period March 31 to July 3 represents the 
final stages of acclimatizing the zo 


. ur-county area with 
ts. of individualization. 


Plans, for the sec~ 
specialists and “implanting” 
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techniques have been discarded because of the reduction ~~ 
of Title IlI-funds.’ Therefore, all previous’ planning 
for expansion and evaluation of this segment of . 
work was stopped, and the Individualized. , 
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than anticipated. © 
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‘Changing. Role of the Teacher" 


Future Schock Series. 
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he ‘conference’ entitied. "The: 
_€appendix) brought into . 


ors 


% ” 
+ 


‘focus: the relationship. df the teacher's role andthe , 


perations earlier’. 
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-- “fearner!s role, in-the assessment process. Standard-... 


‘ized tests, ‘self-evaluation of both the teacher and . - 
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- Jéctures gave the participants 4n opportuni: 


NN 


‘innovative .appro 


whe 


ional staff worked withthe |, 
brought into play.a . >. 


interact with, others’ about. the conce ts. 
ex « 


‘Richard 


ed Je 
\ wor 
a , er 
i? . 
‘ : ' i 
$ 4 } Fae ‘ 
' 7 ip ¢ Z 
-. . ' ri 
of; : ai ; 
7 } } a | 2 
* ee ae ; \ 
y ‘* 


fv 


soe oe 


‘ 4 


Yr 


wf 


~~ ee : ae 
— 

a is % 
ae 

ar: 

/ 2 
. a 
i i 


~ 5 
: 7 ii 
, a8 
‘ : 

4 — 

yf “oie ; 

? oy ‘ 7 
) 3 
Z i i 
2S 
7 - 
“| : 


z 7 
= high degree of involvement; thus, two evaluation forms 4 
a -“were developed, and the results (appendix) indicated a : 
4 90.4% of good-to-excelient rating, the highest rating “3 
' of any of the conferences. _ 4 
Ba The Future School Conferences were intended to 
as _ acquaint ‘the participants with the concepts involved “is 
as ‘ with individualization, to present some majer innovative : 
Ee _practices, and to stimulate: the participants. to think 
Ee Creatively about their own school system in terms of 4 
= < | the change process. The “conference” is not an end in : 
f °° { 3 aditself, and the success or failure of a conference / 
pe , should be measured by_the amount of change generated. 3 
Bes In order: to wéigh this notion, follow-up activities ~ Oe 
oo . . needéd.to be-pursued. Plans. to write a.questicnnaire, 
p. “~ .  ~" “make personal contacts, provide consultant services to - 3 
Ef oe -those participants aware of concepts but in need of 4 
“><” .°.-  ,$Skill development, assess the change generated, dis- a 
m " “"y ° ,  séeminate speeches in booklét form, and. cevelop multi- ; 
yw!) media packets collected from conference consultant . 4 
*- .* . . materials had to be disbanded.” It should be-noted, ~ 4 
Poo +f. however, that many favorable. comments. have- been made, _ a ee 
a educators are discussing individualization, and at least. + 3 
a 12. schdols have made attempts. to indivize. Video- tapes. kt . 
i ere from the conferences have been used and copied as have. | 
= > been’-the audio-tapes. The films shown have been rented, 4 
‘> °  . -yisitations’to:innovative school districts have been -_ s 
Con ' made, and concultantS/ at the Future School Series have A 
or ae. been used at local school districts. ‘It appears the... 
_— a conference; series. has, met its initial objectives‘: — ; “ § 
: ae ~ : . 7 = : 2 ‘ ~. . ; ’ a, 4 
re _, Demonstration School “ . . a an a 
eee 7 Sa ae -s N ne <2 . 4 
Bo 7° 9. *9The finel phase of training of the Susquehannock ~ a2 
F< - - -) — teachers concerned: ee 2 ad 
Yee ; a. *s ee re a a cy ia 
Bo! +e. ; eens Sees with concepts i, @ . : o> z 
foey eS aes ro. : yw? . a ° 2 oo ere : : , a 
_——- 3 es |! (2) “communication of. individualized goals to / E 
_ . of ' “.  ") sitaff, students, community, and other schools ; : 
Pe ee. ng ~¢ (3), continued packet production _ — of 
eo ‘yd : bo ee re + : =: . 3 . aan oad ; 
ite pie Ft “- 4) relationship to SPEEDIER - y= . ; 
E og : ° , be ; eo gh ao ‘ ° ‘ 3 
a a Cy me 1 AS) sensitivity. training ha 72a e i. 
Can” § “Minutes were kept through April only,-since’ the May : 
pee ig #, sessions concéfned T-group sessions, a conference, and. 3 
Po a a final session here at SPEEDIER (appendix). G 
ee ae Soha Pa a _ 4 ae. o - ; 
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cil was‘ established pri imarily to. sncrease. membership, re er 


The teachers have made eight presentations of their 
program to varied audiences. The basic format is the — 
one established and which appears in the April 16 minutes. 
Audio- and video-tapes of this presentation are avail- 
able. In addition, the teachers presented their program 
at the final Hershey Conference. 


| Since the conditions under which the Susquehannock~ z 
teachers were trained needed to be specified and iso- 
lated for research purposes and systematic publicity 


releases, detailed minutés were kept for analysis. An - : 
evaluative instrument might have been developed and ee 
tested under conditions similar to’ those at Susque- a me 
-hannock. However,’ since thé Learning’ Specialist's. , > 


services’ are crucial ‘to the interpretative data, this 


—segment_ of (the program has been discontinued. Pians | - | 5 
for taping further-~individualized instruction meetings : f Cs 
were also” eae conesnyer . ae ae a a 


e 57 , Bie 
+ ~ St x ry “ 


: Twenty packets: have been written. the ‘teachers. = ses 
‘have identified 190 packets to ‘be produced, and assigii- a 
ments havé. been made for their summer production. ~“More- _ _ 
over, identification has been made of Peter Marks and ~ 
Carolyn- Adams | aS. two part;time, Tndividualized. .Learning ## .-.  - ,: 
Specialists who will work with. SPEEDIER in amMinimal ‘ - 5. te 
capacity’ during the school year 1969-70): The school, is. ‘ . 
now ready under limited conditions to serve as a deion~ = 
stration ‘school for. ‘SPEEDIER. - ee 


ae - { # a we , "s {- 2 


- os 


. | . : : 
” Mopkshions - "2 ee nn e2 7 ae 
7 tf t : ‘ 
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j ‘Reading Council activities were, restricted. to. ‘the ) ‘2 7 
Hadvey. B. Gorton year-end ‘banquet. held- April. V8 at Avalong © : 
Restaurant. Since SPEERIER's assistance with this Coun-' oe 8 : 


‘and demonstrate organizational procedures, all actual’; u : 
‘ work. such as.’fliers;, agendas, ‘outside speakers, etc., oo : 

was taken care of by” the Council members.. SPEEDIER , te ae 
provided consultant sérvices and a speech. indicating the Ck % 
future, direction te be taken by the Council. / 7°. ~ an re 


- \ Hempfield School District requested. SPEEDIER to = ~~, «| 
‘present 4 workshop.on April 18, 196%. An Individual« ; 
ization Packet was developed: for the elementary social . 
‘studies teachers. (appendix). ‘The results of the! -in- 
. dividualization section ‘can be found ih the social 5 df 
studies report, The general | Pesponse was. very ‘positive. 
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School District Involvement 


_ Three school districts who had been sending teacher — : 
a: ' and administrator representatives to the Hershey con- 
ferences, became interested in the individualization 
. concepts and requested consultant services. <Annville- 

BS Cleona initiated a series of meetings with the Individ- 
E! “ yvalized Learning Specialist to develop a program for - ee 
FE # © «severity terminal students in a team-taught situation. . 
, Social studies, science, end English materials would be 

i 3, 2 developed, A proposal (appendix) was developed, sub-_ 

a ‘mitted te their Roard of Education, and approved: A 3 
q - program similar to Susquehannock began March 27. — Sever- - 
aaa ‘al meetings, were: at SPEEDIER's offices and at the high -- 
; : ‘schodi, since thé teachers’ time was limited. 


4 


5 ‘The second school -to become involved - was the 
Bo Palmyra Middle School: Panguage arts staff. On April 10, . 
ae the first meeting was ‘held. © Several meetings: followed, > ee * 
E - ‘and 1iké Annville's, their proposal was written ‘and 2 3 
v submitted (appendix). Where Annville! has three teachers, = 
Palmyra hds nine ‘who will be developing | individual - _ ‘, * ol 


Be ee: - students’ packets. of re 


4 


77 


Ey a 3 School district number three was ‘ELCO, There the 
po “ social studies department wanted to individualize. No_ | = 
an a proposal was needed, ‘so work began “immediately ‘on the, -_— © «| 
pot °-* |, concepts. Within four or five meetings, a packet was _ 
i : developed, several skills_ and Concepts: identified, and. 
re eet ‘ objectives stated.. 
F f 
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= ~ 


. we 


ee ae ee ‘Summer Production Workshop. s 4% ye Z 
Soda 3 7 * Me = : 
Bo pee The three: school ‘districts along with Susque~ yi 
fj. ~~ channéck ~ ‘the demonstration s¢hool,'-and“PenniManor - ©. oe 
= ae ‘enrolled in. SPEEDIER'S Packet Production Workshop. ( v - 
bs 82 es Penn, Manor ‘and Palmyra récéived teacher reimburse= —~  \ ‘ 
Pes . “Ment, through Title I funds:° “Annville-Cléona afd ELCO “2 : 
bh oe rare assuming. their owh teacher's pay responsibilities Pee , of 
a ae while most: ‘of Susquehannock's expenses will be paid: ' eee 


Bs oe > “by. SPEEDIER since this was a commitment madé’ at the 3 7 
Peo “ initidtion of the\ training period in September. - a 
i | : 


na x ; 
- If 2 8 F " ow af 
} 


co ey dete “a The ‘workshop. was developed to include. small group} /f 
, Aarge group, and independent’ study activities. ’ Since E 

> . §usquehannock teachers: have been re-trained by the!" ae “1 
3 - - SPEEDIER staff, they wiil not only be required to pro-- 3 
a ,» duce packets, but they wi1l also be éxpected to assist’ =: 2 
_ the other school districts im their production efforts we 2 gle 
s. |. + | and conduct the large group séssions. There were a _, 


ra - 
~ ay 
J . _ ” . & 


total of 80 teachers from 12 different schools, K 4: -; 
” “through 12, taking-part in this workshop. Since the ee : 
- amount of time varies with teachers and schools and _ _ BS 
since tedchérs need to bé in their own buildings = 3 

b where” their materials are, a flexible schedule was ‘ wi 
ae developed (appendix). A packet of materials on _' 2 : 
. . individualized learning concepts was assembled very - - : 
eg" ‘Similar to those materials used previously at ‘Sus- ~ } 
° quéhantiock. ° Ot fe ; - ee: 


pes 


In addition, two: graduate hours of cariese. -credit = = 
~ at Millersville State College . were granted for those . - ty3 
-_ - participants. enrolled in’ ‘their~ graduate school or who_ ee 

~~ . Wished to enroll. SPEEDIER initiated, the precedent- OG 
ane be. getting procedure of receiving off-campus credit by _ 3 
ee. an off-campus instructor. Teachers-recéived credit for 7 J 
BO . developing materials to.be used in their classrooms.-- - © ~ ~‘_} 
RUC Oa dtréct: rélati¢nship between the college. and the ‘ re 
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tor x, pubti ig schools which it ‘serves. oe <2. te 


; shane - . 
Serre iad —~e ve oe . ee oe ae Ne : . . ‘ o im an wom a 
Tan fa Fi : : ame “a 


= ee _ Samples of productiéa siatériais—Cion each ‘sthook ~~ 


Eo Fam, tappendis) -represent oniy a portion of the work devel- S48, & 
Boo. oped by the. participants. -It-is obvious that the skills - . ”.. 
= , + Of theteachers neéd~a. great deal of réfinenent and the  ~ . 
B . teachers themselves need assistance not oniy (from -. ee cae 3 
aa a content specialists but: strategy— ‘specialists, Teacher /*-. .. 
oo _Té-training and skili- develcpuent, take. time -and quali~. Seta 


~ 


4 "we ” £xed: assistance. 4: Pg? eg fe . _ 3 oe 
ae ~ aes * Ob od eyes as % a 4 2 os 2 % vi? 


. 
ne Wor Wu latuardtws thin 


Seay Zoe oe 2¥: 


pp de dS An evatuation form and faveraretaxive data _, “2 42 e 

- _ (appendix) indicate significant progress for-the - - af 
ey “Limited, time provided ‘for teacher re-training. Again, a fo > oe 
ac a start has been nade, but further follow-up by qual- ee 
oe “fied consultant services and released teacher re- - — a , 2 
J as training. ‘time’ are essen tia’ to meaningful change. a d : — 3 
oe. wee Ft a re ee ee 2 
Bee Suter te to July. 3, 1d69 wan fo ee os 6 _—s 
: nn : ” _ Me. ~  S AP tae 
ES aby _ A mtie did Sind’ reduction curtailed ‘furthe? - aah ro G 
Ee pea, poner *o£* indi vidualized- Yearning pYans;., thus,” a ees 
pe) When the. ‘Sunime ¥ Production Workshop ‘ends ; any major’ — ~ 
Ry oe ° effort. in this area ‘Will not be possible? However ,-.<\-— a a 
Bo, cn identification of ‘Atwo. very capable Specialists. from : 2.3 
ee © the! ‘Susquehannock staff may make “it possible for, ' “he a: 
Be hy yee limited feedback from the;demonstration school aswell ae 
> ~ #$ Minimal support to: the Other four school ‘districts “ ° é Z 
oh, involved in, Aeveloping individualized” “learning Rate ore . ae oe 


AN be ee 


: 
2 
; SPEEDIER assistance to the demonstration school 2 
= should include the following: OO 
= (1); Develop a visitation and feedback form 
(2) Develop a teacher evaluation instrument | _ 
a 7 é a : . = ' “- ~ : 
: . ‘ (3) Develop a student evaluation instrument 
3 . (4) Write. an.assessment study of individualized 7 ; 
= ~~ _ learning concepts' progress - 
Za i ; _ : 
é ; (5) Diréct. program changes 
Pe: : ~. (6) Disseminate research findings _ 
i - ar @) Disseminst ate packet production findings. - 
ce pa a Pa : ; i 
ey > SPEBDIER use of individualized learning spécialists 
Bot should include. the. following? . ~ - §e . 
& a : \ ‘ : ° ca si 
ae * . oO eechenge packets with ELCO, Palmyra, Penn. : 
ENS ose, -.*:  . Manor, and Annville-Cleona ‘through periodic i 
‘ane — visits ; - A 
Pe rr ooo Cg : > oO i 
ae . 4 
py fe -- (2) Lend active assistance in insuring skill . 
Be : Poe - development, of. the individualized” learning. Pa i 
RO a 7 concepts / . = : 
x bj i a . . : oy 3 ae - E 
a; S oe eS (3) Solicit other “teacher, and school involvenent ‘ 4 
ae ; ‘ : ; we he . ; . 4 ; of 
mee - » (4) Act as Liaison between demonstration school ot 
a re f- y X . and SPEEDIER | + fs a 28 
p.N f ; s- ne oo 7 oO ‘ F 
a - . er (5) .. Disseminate findings, 
\ oo é ' |- 8 ? ~ - 
a ar a “yf 
R - 3 “IE thé above services can be. carried>on; — | - 
../ ‘, « this year's time, money, and efforts might aa. . : 
es aah ‘salvaged for the four- -county area. It is indeed re- Z 
a . rétable that despite ‘the recommendations of the, SPEEDIER oS y 
r 8 Pp F 
ee ae Evaluation Team monies were not allotted "So that ser- d 
‘rr vices and programs will not have to be curtailed..." —— 
a a 


a a > cn g tf , ~ 


oe ae 


Progress Report - July 3 - January 1 - = 

With the departure of the Individualized Learning 
Specialist,.SPEEDIER's direct involvement with: local 
school districts became highly passive.. It-is import- 
ant, however, to follow-up the activities started to . 
_assess the change effect generated by this: progran.: 


. . # : 
= The five actively involved schools have been con- 
- tacted and asked for progress reports. These appear 
below; §-- -: a . 
= Annville-Cleona District, - A program has developed ~ 
; For use with approximately seventy terminal stu- 

‘< xdents built around activity. packets in language arts,_ 
social studies, and science. The program has been — 
- very sticcessful to( date. The-'teachers are highly 
“encouraged -by the involvement of students who haves - 
' never shown. academic interest! before. The teachers 
>. are in the process of writing more packets to o 
:continue throughout the school year. It has, been 


'  ~found that a lower teachér-pupil ratio than origin~ _. 
. ally planted is needed.s Plans are to’continue the 


‘os “ - e at = - _f e 2. s ~ 
‘operation next year with some modifications. 
mA - Oe i os. ae er, : { ; 


+ BLCO School District-+ A. very intensive program 


2 Js now underway with all social studies students. 
- ‘Oh the-seventh and eighth grade levels. © The |. f 


v : activity-packets, called contracts, are the pri 
‘ mary mode of instruction in social studies for ~- 

- ‘the pupils.” The present plan involves. the re--~ ae 
finement of one hundred and.twenty packets next = — 
-Summer and the expansion of the activity, packet . — 
“€orcept into their: new middle school.. -The new - 
_ | facility has been designed around the individual- 
ized learning concept. with inner-open wall con-  - 


=< = 


on { a tof e { gen wos + a qe -€ e f “a , . 
= *“ struction for fféxibility. ee, icf ae = eA 
. a / - a hae : med 1 7 is : 


{~ 


‘The content utilization of the packets is highly’ 
’ dnstructionak. .This-allows the boys and girls —_, 
f to ,chocse) those activities they desire to.do. A — 
planned modification includés a4 structuring of 


3 : - gn tee 2 -- ig hee 2... ‘ - ’ ee o ‘ 3 
-- \-. certain required packets followed by an elective~ 
: phase. 8 — tg ae 

~_* - 7 2 is } _ - 
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: ‘Palmyra Area Schools - The learning activity 
be ae ee ‘ packets are actively being used at the junior er 
aa : ~ 4s High -school level. Students are working individ- - 
q : ually in language arts, social studies, math and - 
ee “ ‘science. Some of the teachers are still involved ‘ " 
- a in the production of new packets. - The overall - 
pF Oe a interest of the professional staff has increased ee 
a to a point where the use of these materials may 
_ - be @xpanded. Some packets are also being used in a 
ir a reading . on the elémentary level. ~ . 


za .  %: ‘Penn Manor ‘School District,- This district,had 
ei e planned to’ use the earaine activity packets. in 
oe ; their mew middle ‘school: to have been opened e 4 
Jae . « -September,.1969.. Even though the new facility . 
oe ae - will. not,be ready till January, 1970, the teachers, | 
i a ‘are making usé of the packets. now. -The. response | F 
) - a to thé concept hasbeen very positive.. Téachers ee 
= 7 > trained in ‘developing packets have met with other a : 
ce 4, at staff embers. to: share their expertisé. os —_ 
ple Bae tt As og - : ; 
7 a Pitans are ‘being nade to. ‘vary. the media required 7 oo eG 
oe ae “Bor: ‘packet use. Presently the a aa is on © *"  S 
aes 6 books. and pamphlets. ‘ . PP ne - ee oe 
yaad ee ‘ ‘ ie , _ ore : 
aa a 4 Southetn-York School District - The initial Pee eed 
aa . gram: development’ of the Learning - “Activity Packét 
2 .° was ini this district. Language. Arts instraction, ; >, 
Beet ae 7 ke grades, 9- 12,is based on’ the-packet concept. A. we 
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ae << numberof ‘visits and communications from within > ee 
‘ yes. S the four- county “area have been directed toward the » 3 
ae 7 “ district... Bae a ‘ Np a sea a tg 
d oe, ue oe, 7 oon ’ ee } 
7 ) A nodification is planned to the ninth grade et ne 
BS xe approach. Rather than pure packet, anstruction; 2 2 oe 
Pt pst. transition program will be designed with more 2 i. og 
aa ae BF traditional’ approaches. coupled with the activity . _% 
‘rr methdd. The teachers believe this will mene’ ‘the eo 2 4 } 
Bc ok © far oe “operation ‘of, the remaining pro. gram. ja 8 a : — 
fet, a RS ie Y = “ aes: ae 
a a ee ae ._. SPEEDIERVhias sérved, as a dissemination Conan ect 74 
a completéd packets’. Requests for ’ ‘over two hiandred thes A 
Che packets: have been recéived from seven school districts. ~~  ¥ 
.Six ofthese have ot been Anvolved in packet, develop- _ . 3 
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. Vp 
A gece ns . Based oh the teports’ from the schools involved: in’  ~ { 
ee Fe ‘individualizing instruction through the use of packets, - +. 3 
5 ee | appéars likely that expanded: programs will be dével- pS 
aan ~ oped... It is possible that: other schools will begin ee 
nn ~ » developing: their own individualized: learning systems | 7 4 
Le “as success. is achieved by the five involved centers. 
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; ; 7 7 £ o . . . : . bi ees ] - —_ ead? 
or -- “+ SPBEDIBR MODEL MANAGEMENT SYSTEM 9 0 > - 
__e Introduction = & . oy es mt eee . 


Po ‘ | For niany. years educational «systems ‘have opérated. 
- ee bedioue’ specific pre-planned strategies for. change. . : 
B= °<  ° Research evidence shows that’ there is 4 loftig lag be- aa -) 
By , v tween the. development and testing of new ideas and. : 4 * 
fo. 2 +) their. adoption? -by e large. percentage of educational 
- i \ . systems. ‘It seems important | then to develop. some . te 
, planned. ‘Strategies. for introducing lew programs ‘td local . ; 
“-\“ “school districts. “It was on thisassumption that — : 
~~  SPEEDIER-was organized. ' If, during ‘its ‘operation, stp @ = ae 
‘SPEEDIER is successful in. producing changes in the |. / - ae ued 
= _, Schools, then. perhaps a modél - should be developed for as 
Poe 0 Ets operation. A model is, needed , in) a forni. that. is. oe ae 
7. eaning ful ‘to educators: ‘and. simple enough to be, trans- c- 
= + Parag 6 to. other parts of the country. , _ ae ( ile eee 
or i rae a re. 
s fe oe With the. foregoing “in mind, techniques and-fore: a 3 
£ ee mats were examined to determine how best. to méet the “"°% ( } 
oe fel't-need.. Study Showed. that. planning for . Change. - — h - 
a | stequizes astute nanagement and. planning on“the’ part | of 
oo eS a, the organization, | Because. of. this, industrial: proaject., 
Pe 7S " Managemient applications were examined to determine. thé,” . os 
DAF vapplicability~of adapting‘or modifying, some ‘of their ; e ge © 
p 64. -methods:.~ “Two: ‘seemed: particularly adaptable, ‘The. “>< .. 
: Ly 7. ‘Program Evaluation Review Technique.(PERT) . and the .-  # 
io oe “Critical, Path Method: Management ‘ (CPM) “systems ‘appeared | 
- , * - | promising...” Some. work had already: been done, by Dr, i" 
E.. & ~ ~Desmond-L.. Cook’ o£ the: Ohio State University on thé, i ae od 
Eye “applications. of PERT .to' “education: “A review of the: a a 
a literature) showed_ that ono’ direct application. of menage" a : 
Boo 7 = ment techniques. to ‘an! organization Tike _SPEEDIER. had” ~ gag 1 
» — been: done.> | a as ae on i er Ca 
Pig a - he : : ss Be. ‘ = pee ne “i re 
ohéter: careful, consideration \it was decided that 7 ce 
a ‘SPEEDIER. would modify! its | ‘use of PERT and CPM to fit. “ne an E 
r its-own-needs. The: pian. was; “ta, develop. ‘a’Model - eo Pa 
con g Management System (MMS) that could, be ‘used to phan for a - 4 
ee -changé.. to occur ‘at a given, tine, tohelp in “the alloca-’ i. -2 
: ca tion ‘of resources, to: perform, the changes, to- help. pre- Tt fs 
Kt ae dict problem. areas in‘time and materials that might arise, ‘ ©. ~ 
Bo So and.to help in establishing ongoing priorities. {tis (,. % | 
e . ’ hoped’ that) of. completion Of the MMS it. willbe a applica- . | Ve 
4 oe ble for. dissemination throughout. the!-count ry: “as. ‘a ‘model SoS 
_* ; “ef a project designed tov bring. about educational ‘ghanges oo Oe 
oe eee ae nm; ars (ee ee ee oe 
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q Development of MMS. | | 

— . The development of a MMS for SPEEDIER was designed 
a. to include four separate phases covering approximately 
Po“ . one year's. time interval. es 


E a ‘ Phase-one included those items listed below in the 
po . Project Breakdown Structure (PBS) Phase 1 
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Introduce project management techniques. 
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- Study PERT. 


9 3. Train project manager. 
| ’ Oe. , P ie “ye oe et - 7 _ | 
re 4. Identify organizational structure. 


oC a oe 5.” Develop project breakdown structures for - 

Lae a _ Phases II-IV. . oe ee 2 
; EA : ' : . oe \ ~*~ , t ‘a a | i - * _~ 
BE Ce .  Ttems'1,,3, and’ 4 were partially accomplished Saas 
A ge through the training of the MMS project manager. This _ . 
BE, Mee “was. accomplished by attendence at a’ Booz.-Allen and Hamilton 
a project management seminar. Item 2 was fulfilled by» | ( i oss 
BR Css individualized. study of PERT-=Program Evaluation Review | . of 4 


(::. % ° Techniques. - This book was developed by Basic Systems 
ae Incorporated of New ‘York City. -Item 5 was completed ~~ 
— . by thé MMS project manager after completion of numbers 
ne ye 1 through 4.°. As. part of Phase 1, -a general nétwork: was p 
. +, & . developed to show. how a MMS: could’ be’ evolved describing - 

a. SPEEDIER. Along with this a proposed SPEEDIER Project . 
oc. . {Management Organizational Chart was made. Those items : 
on . 4 appear on the following pages. — 4 “ss - 7 
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Ss ' + Phase If Project Breakdown Structure (PBS) in- 
ro”  . cluded” a complete. review of those activities in which -~ “ : 
a ie eo  SPEEDIER, had been engaged., :‘Yhe individuals who were -. yy 4 
Po °% - ‘brésponsible for thé activities completed the reports. ee 2 z 
Pees » PBSPhase/ TI. appears below.’ a 2 = - . )* & 
- J = mes : r : ere 2. o ee - 
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i, "... ie.“ Senesh Social Studies. ~ ~ / os 
fs) 6 de University of Minnesota Social Studies ‘9 - © >.’ | 

ao & S - e. Taba Social. Studies. & . [to - 
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‘ae = chsued: Suphasizing apparent strengths.and weaknesses of © yw 
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._ “The MMS. manager then developed an activity network as - 


_ 7 3PM Technique was modified at this point. 


Bers: placed-on the network. 


Ominiae ‘the Educational Needs:,of the Lebanon’ City School 


PHASE IIT 


—P.B.S. _ . 
= 2 Project manager discusses activities with per- 
= son responsible foreach. The following items . 
, to be included: - - 
4a. ~Conception: P : . 
b.. Definition= _ : ‘ 
. “é Desig ‘ Y : 
. d. Development - -. 2. 4 = 
a _ @. Utilization and operation - no 
. ae “Evaluation | ad 
aa ane 2 ro 
= 2s ' Deveiop networks for applicable Phase II E 
ae ~ activities. ' | ; Z 
: - “es . Pilot programs : 
_ bi- Current innovations in education. . : 
~ ~ \¢.° Mic¢ro-teaching fo ~ we 4 
- d.-’ PubYications ~ oe 
ee é. Library. establishment. Pees 
i 30. ££. €ollege- advisory committee. / ; - 
{ _y Be Indivigual ‘Learning systeis a 
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~ =34- Modify these networks based on experience .~ 


Pe eae ae eee ee ee ot 


5 > The MS project anager discu¥sea. the activity, as 
listed in number. 2, with -the responsible person. The ~ 
-convérsation® centered around the sub-activities involved — 
in the main function and the possible séquencing of évents. 
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This: was then, discussed with the individ- 


seen by -him.. 
Any “required 


Yak responsible. for the major function. 
“changes /were 1 made ‘based on mutual agreement.” This por~ - 
ion of ‘the - development proved very important. Many. ~. 
"Trew. approaches: developed and were Aancorporated: cin the. 
networks ‘based on ‘this two WY. communication. 
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” the General Plan ‘for Pilot Development and.its in- ’ 


cluded; Network <for Materials Organization- -Pilot Program 
Standard PERT/ 


Instead of 


- déscribing the activities near their representative 
arrows, “the network plan was modified to include a 

, separate | ‘listing | of the activities with, appropriaté num- 
This proved more, Satis~ . 
factory./ “The modification of the Ordering Materials 
-Network and the remaindér in Phase III wére completed 
-in/this: fashion, Because of additional involvement; a 
network not listed ‘on the PBS Phase III was ‘developed 
for. ‘Lebanon City. This was entitled ‘Networkfor Deter- 
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were. ‘the . first; two developed, for ‘the MMS. 
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“The following pages include the network for Phase 
at of SPEEDIER's MMS. - : 


Phases I. through III have been eomsieeed at the. 

-present time, Phasé IV is Still underway. Much. of Phase. 
IV involves June, 1969. and Summer, 1969 functions. - It 
was decided that after the PBS was developed, ‘that For 
both June and Summer Workshops, an. Idealized Network- 

_ could be developed rather than one-for edch specific . 
program. In some cases, the person responsible for the 
function desired to develop a network to help-.crystalize 
his planting 6f the-program. This proved to be helpful ' 
:to the persons involved, particularly with respect to 
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detailed sequencing of events. Below is, the PBS for 2 7 
Phase. ~ 2 : 7 a aan 
. - ~ oes 4 ; roe 
E = 7 PBS. PHASE: IV | nt 
ds _ Develop. networks for June workshops. ~ « 
re _ , 
: ra. Understanding and developing individualized ae 
i * ~~". ainstruction. packets.; - 
. ' bé Developing ‘behavioral objectives an Elemen> 
ae _tary Social Studies... - ae Py 
: © c. Introduction -to self-awareness programs , 
elementary administrators. y i 
" .<d, Evaluating “elementary “Language arts. a 
-- 4, ,/*; curriculum. teachers. — 
rn New curriculum trends. and implications for ty 
oo ; the; library,’ elementary. , _ 
; > £. The operation and use of the video- -tape 5 es 
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Determine the curriculum guides to be used. 
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Be Bécretaries. deliver mailing “to, pete office.” J #2” » on ee | 
.: § section € *> ‘Procedurés: ‘for Evaluating Monthy Publication’. x 7 
a ae ae = es Poy Las =e q 
. 30. “ Run a ‘tine and cost analysis on the preparation: end a 
oe: --mailing- of. the-first newsletter. <4 _ ak ~ oy. i 
Pa { = a8) eee a te 4 : : = 7 o } — AB 
‘31. ~ Evaluate. organiza ation and breparati ton of the siaitin ng . %,. fe + 
"s : = _ list. ; : 7 . ¢ _ ; i: _ «| a Piet -— ~ yp a 7 q 
ae cee oe a ys 8 ; Be is CT i : Ce 4 
OT Bey Réorganize mailing’ list ahd ‘ ddentity alternative. ae. =. 
a .* & techniques for preparing. dabels. . V : ae ; 
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fp OS SS. Evaluate organization, preparation and ‘reproduction ae i 
Zo _. Of newsietter. a i. ae en ae 
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ae 34, Identify “alternative techniques for preparing and. | “: 
~~ # @ a agi hewsletter. ne . a fs 8 Sal yo 
VF ay os ae _ : oa - a _ if : 
ee eee Est blLi¢h new: ‘procedures: for monthly, newsletter a 
ae OE ( “activities .~ 7 ee ~ 4 = - ace 
a a : a oe _ : : re er 
a Based ¢ on the evaluative activities Nos. 30- 34, it - = 
ae ae was determined that contracted printing was a. more 
‘i, . practical method to.use for tke-newsletter. 7Al1 / a 
RSL Uy = ‘activities that follow describe the present develcp- _ 7 
Po OK ment. of | Ideas., SPEEDIER'!S. monthly publication, a? 1 eee 
bey mt 7 f / 
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Section D -- Procedures Used for Monthly Publication. - . es 
: 36 .- Compiete activities. 5 through 18.. -- .* 
: oy Editor clips and arranges copy. 8 
FO 38. “Editor consults secretary on copy arrangenent. 
7 , 39. Editor glues copy to copy sheets. . : 
: _. 40. Language Arts Specialist or Research Librarian = 
ES. 4 -  .  ~ proof reads, final copy. = 
Po be 2. wale Secretary corrects copy if needed. Pa pe a 3 
eS : ~ io eee? ‘ 
; 42. Editor. delivers copy: to ‘printer. 
a . 43. After Receiving newsletter “from printer proceed , 
a . ee with activities numbers 20 ‘through 29 for mailing - ~~ 
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| ACTIVITIES FOR ESTABLISHING LIBRARY SERVICES 
‘ ~ Section A =- Determining Library Policy ~~ - p : 
oe 1. Determine the ‘need. for | a library facility and . . -4a 
rw ° .. its scope within thé. project.” .. . - ee 
od ao 2 : e 
Fo Determine. ‘the subject. areas which the iibrary . we © oe 
a We = ia be expected to handle. ee és - : 
— - +3, Establish the rationale for the Language Arts - | a © 
he collection. © ; a: -: - 2 wee 2% ae 
al 4s Establish. the rationale for. tiie Social. ‘Science - 
_— _( collection. — —_ vad - a - 
3 a = # ; . ; . 
wae ra Establish the ratioiale for - the. ‘Pehuviorar . oc. 6 CG zs 
ae ‘Science. collection. ar ee ee Se 
’ an aa : . tte to ' aed ; : 
Pe Saal adi the rationate for the collection of | ee 32 
ae “ professional ‘books: and periodicals. Pi OG ae a ae 
po 7 Determine the type ‘of éollection to “be established. os he 8 
ae , This’ would | include determining. the tise of texts; *- -* | i ee 
Pt: | periodicals, selected sets. of, reference materials, te 
ee 9 “and other items. _ a ; - “ ce 
—_l he te 5 : _ ; 7 S . Fe af aaa : 
ph 3B determine policies. “for the ‘selection ‘of periodicsls, , 7 13 
ee i ao z 
Bo fe OD, ote ‘who will, select the titles to be’ > an 7 yes 
ae included in the collection. a : 
7 10. ‘Determine the’ scopé of information that is ae: rr E 
Dae. ae expected to be handled. by this collection. ve a a re © 
Jake? i ge } a zt : “I S 
“41. . Determine what sources are. now “available within . i ee 
- “the area so that duplications within the collection . - , 244 
“ ~ can be- avoided. ie - a - ; iA 
- a a3 .. A a 2 3 2. 23 
SS ro a ee ee © 
, ee 22 Section, 8 we Organization, and Development of the ,  - . ., 2+ Wf 
ee ‘Uibrary ectitey _ | ; - i : 
; a ov ae at _ 3 
Rie 12. ‘Sélect classifi cation yeah to be used. ” Gonsider ‘ ; oe dis 4 
io 2 + the: applicability of the-Dewey system, U.S.0.E. ha q 
q 2 system, sor, some Hodi fication to:meet, the specific by 
ae néeds of the Facility. . “4 Kee a « “2% , 
aaa oe, TO an : ‘ , ; 4 Aon f 
pot fe BB “Select. the tittes- ‘for’ the 'feference cof lection. i 3 
“J - 3 ier . a 
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"A laa, ,Order’ ‘the title, for the. reference coVlection, 


15. Select text titles and companies from whom 
they will be ordered. 
16. Order text materials. | : - 
17. Select periodicals. according to needs. - : 
18. Order perisdicals directly or through an agency. an 
2 Orders may-be either Standing or renewable. a ‘ 
19. Process materials as. they arrive - 
20. Place material's on shelves eceortine to the 
established classification systen. 
21. ‘Set. up vertical files when sufficient materials | 
are present. —_ : 
22. Alert the staff to the Library organization. 
23.. - Recycle activities to Keep collection current. - TG 
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; | ACTIVITIES FOR ESTABLISHING 
OA COLLEGE ADVISORY GROUP | —. 


es | iauissten BE the need for a college advisory - 
committee among. SPEEDIER staff members. : ‘ 


2. Make personal visits to all campuses to explain ae 
-the reasons for the formation of the advisory oe 


group. : 
a 7 7 : ~ 4 a a 
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\ 3. "Identify ‘the contact person at each institution. . | a 


yal Discuss with ‘the contact person the nature of the = i 
first meeting to: include’ “staff personnel. at each : 

GS institution who. are ‘interested. 7, 
7 wo - - 


5a Have, appropriste- éollege official appoint _ : a? 
v . committee member to serve as eee | of, aor 
‘ ‘that. institution on ‘the advisory group. a ak 
y? ; ee Ae 
i b ; Pa. 
«6. ‘Survey. appointed nénbers to establish ‘necting a. a 
x ‘time for~-the/ first session. ,’ i 28 foes 
+ Select speaker for the. first meeting. eee _ 
Be, ‘Discuss exact: nature of- speakers presentation © . . 3 . : 
to motivate group, action. - ck. & | _ 
3 iAy z “7 - : oS . - : Ke same . ° a4 \ 2 ; 
| $.- ‘Arrange for. ‘a meeting site.> ORS = = 2 yee we "22 
a e = a ; af : 4 
10. ‘Arrange format of ‘dinner meeting “aad send such pe 2s : 
eee information. to Par tierpanyes ie . wet a | 
, , . \ “4 2 E 
s ii. Coaaace the first session and determine how a _ a ( ls 
: ‘often the (group should meet and establish: dates. “1 
pana 122, ‘Ektablish  revolvite meeting ‘Sites at partici- _ & - 
_ pating, institutions... f a ee oS. ead 
ae cf a vee Fe, Fy 3 
13... Develep underlying. Philosophy and - ‘objectives. ‘ Z. ' 
y = / F 2 . 
qa. “Furiction as an advisory: ‘group’ seeking solutions : 
_- = | ¢o-identified problems, — Ries oe held ona. . 
eS Teguiar scheduled basis. s 4 ee rr a - 
4X5. Assess. ‘effectiveness “of | peer es0ty group... \ | . 
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“16. Recycle activities, if necessary , based on” 
f _ "| ouitcome of assessment: procedure. Begin: with- = 3) 2 
activity number: 11 and conduct a new | ‘series : ! _ # 

of ‘neetings.., bron ae _ * 
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- “ACTIVITIES | FOR THE DEVELOPMENT OF A = 
SELF - INSTRUCTIONAL. .LEARNING ACTIVITY ‘PACKET . 7 


Identity the specific eunriedter area in which ; - = 
the sel instructional learning aeerva ry packets r f 


are to be developed. _— = ; 


Define unit number one. oR a 
= te < * 

Define: remaining units. Since there will be many = | 

units, the activities following number three will 7 a 


paraliei those following activity number two. . 


Determine. and assign title for the packet. .> . | 


Determine the ‘broad objectives of the. packet. 
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Determiiie the. desired content sé the ‘packet, 


ee f. 


an . * spite i. 


, Identify the major ‘concepts - to be learned from 
the packet. : . : . . me 


Ideritify the medial concepts “to be learned rang re oS. 
_ the-packet. ~ ; a oy me te e @ : 


s 
7 ° . 
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Identify) the: ‘tedial concepts, to be Iéarned from | 
the packet... ~. BO a, * 7 eu. 


st “ey . . ,) , ~~ 


- Idéntify the /najor coficepts to- ube learned _ from 
the packet. - 4 m~ a -~ * £ 


Iyne 
2 L : Me 


Identify specific behavioral objectives of the ; | : _ 
‘packet, so a j : cw Pp ON 
| ‘ 7 ; ‘ 4 
- Determine the type of packet. required for. thé ae : 

“instructional aaa a ; i Ge 2 | 

7 - 4 oe ° * a 

“Identify: materials related to thé instructional~ Oe j 
unit applicable. for eit ‘Her téacher or pupil | Use. : - 


_Develop-seif-directed study guides: with reference “ue wae 
' tor multiple; sources for resources with a . 3 
‘teacher helps. oe 


Ro 7 2 2 
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Identity ‘the appropriate teaching- learning = | | 4 


approach. . . 7 ; ft ; 
Detexikine if. the use of ‘the deductive approach -— 7 - i 
is desirable. . | oe 
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+ “veyaluation and. ppt ace’ them in the student's a @ 
~ &  * -Packet. ‘uel ~ me eg a 
2 4T. “Adenti£y provisions for- individual “differences 
rr / and EACOTROEES ‘these in the packet # - “ 
cant ff 
* 3B: Develop a ‘multi- level ‘approach for the pacer 
if. it. ts: desired.” - ‘ on 
- = Fy : 7 = ~~ j 
: : a / : . 
; 29. over. and. place quest, activities. ‘in the - ‘packet. 
e i a, 4 AY : : 
3%- ‘ Hevetop individual analysis and. prescription 
+. for each: student if desired. oe 
a4 omy Pads. Ree Sige ©. * 
_ Si. Develop Fecyching. activities and place them : 
Coe “in/the ‘packet - ao? C/o 
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+. 266 ‘Determine: asactsuent measures. ae Student ‘self- 


‘Tdentity concepts and skills ad piace them in 
both- student and teacher® packéts.. 


* 


cite if the use of the inductive ; approach 


ord spppopriate.-- 


“1 i ee ae if . 
identify concepts and ski ‘11s ano place them in 
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Place behavioral objectives in the. packets. ’ 


Identity teaching activities and” place them in 
-.' the: reacher'] eachet 
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Identity. teaching regources. ‘and place them in: 
he teacher" Ss. packet. 4 a 


Zz 
‘Determine ‘the assessment measures for the 
. évaluation; of. the student by “the teacher, and 
~ place then in the teacher’ s packet. = 


the teacher Packet but NOT in the student packet. 


~~ 
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"Identify student’ activities. cand place ‘them ins 4 


the. student packet... et mae * 


a? 4 
‘Identify learning resources Sox. the student and - 


place them in the ‘Student pace hs 
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‘\ of the youth ard adults of a community . 
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_ ACTIVITIES FOR ‘DETERMINING THE EDUCATIONAL NEEDS~ s 
OF THE LEBANON CITY COMMUNITY — ; ; 


~ 


ss 


Form an advisory committee made up of a snail: 

number of professional educators. The function. 
of this group will be to set up the final worn 
committee. ‘ ~ : 


* 


“Tdentify the problem areas in detail and ‘develop : 

an initial set of objectives for the final "4 

working committee. . a 
Search ‘published! material and educational ,research ot L 
for information dealing with the educational needs 


fo - 
‘Identify interested groups. within the community.’ ._ 3 
,who will have an interest in determining the 
_ educational needs of their community. 


‘Identify interested people in both the. school 
and community who are interested_in determining s 
the educational needs of their COnBUALEY > n% 
Contact the’ community groups that have been 
identified. 


Meet with the community- _groups and explain the _ . 
‘ problem areas. - After interest has been ‘generated 
“ask for a membér from the community organization | 
|to serve on the final comes hee, 


a y 


— 


Organize the final committee and discuss the. a 
problem. Be certain that the following areas x 
are covered. The education needs of the public 

elementary and secondary school children, the ‘ 2 
parochial school population, and the adults. ~ ae 
i the community. an? ; , « i 7 


4- is 4 ' , 

Use. the available reséarch on educational niieds \ 
that. -was found in activity number 3. Le ees F 

— > \ 
Use the available ‘literature on educational needs 
as found in activity number Ss - ; 
Piscuss and assess “the’ available research and ie 
literature on! educational needS.- - ; act 
Pee f = ‘ = 


Determine a ‘List: of. felt needs for “the _communi ty 
of Lebanon cat): / is 


Ew 
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Compare the needs as. presented. in the peseercn . 
and literature with the Bees established by : 
the. local committee. a . _ * “ & 
Analyze the overall ‘community.-of Lebanon City. ie  & 
Formulate a list of educational needs. for the - ——— 
Lek anon City community ‘based. on,/the. literature j . 4 
‘and research. data and the committee's inherent | = “4 
understanding. of the community. aes se “7 - 
= ro - we > a 5 3o4 
° - . Sg ee 
. ’ t >} . - : af " “. - + : . a 
be “4 “a a, }. ~~ . ~ ; aa } ~~. 4 
= 7 - _- NETWORK /FOR DETERATNING Tit Fy EDUCATIONAL >. Soe ‘ = ca } 4 ; 
: 7 (NEEDS OF THE LEBANON C COMMUNI TY = a! ~ 


i . woe Develop networks for summer workshops. 
% — a. Superintendent's role in curriculum 
q _ se development. : oo 
a : :3 b. Operation and use of video-tape recorder. 
— 4 c.. Training session for ‘curriculum Coordinators. 
- d. New social studies pilot workshops. 
a : e. New language arts pilot workshops. 
Bes - - . ££, Taba Social Studies workshop... , 
: = g.. Greater Cleveland Social Studies workshop. 
So h. Individualizing instruction pilot workshop. 
ee i. , Fenton Social Studies workshop. i 
a j. Nebraska Language Arts workshop. > 
k. Minnesota Social Studies workshop. — 
i ( _ Pa an _ P 
3. Develop network for Wilkes-Barre program. 
2 a] , oe , x oe * 
4 ‘  &, \Modify networks as needed. — . 
” 5. Develop Model Management System for SPEEDIER. _ 
2 i? : 
_ ; - : ers - a . = : , 
Pe ae : . The first two-networks in ‘this section were devel- 


ae a ; ia ee ee. : ee Pichia 
p<. | oped before the modification of listing activities was. 
BO _ ',developed. The. network ‘concerning the, development of ~ 

instructional objectives in behavioral terms :shows the 


= re . detailed development of a specific function. Even ~-, |; 
a _ though this may not’be necessary for all conference — 
a . planners, >it increased the efficiency of this ‘function. 
9 ~ ‘ Re . : oa y : . ~ 
Bae 5 ee, : } . = : 

de i“ ‘ : 2 . es Oe fe ee ce 

x “ _ “~The -last two metworks relate to the activities 

RY at oe . é . ; . pes : ~ } 
P.° leading, up to the yearly: United States Office of Educa- 

q if . tion Evaluation. Ahis was developed by the Executive . 

fo ooO7~ . Director and MMS manager. The modification of the net- a 
Bs NL : work grew out of @ full ‘staff discussion of the diagram. _ Pe J 
ae E -_< aa? » _ } 7 ; . . ~ ~ 3 F . 
Poot. a Thé completed Phase IV networks folliow:. a ee ee ee 
rik para — : am . Z . ‘ : . a Ves sy, ED 
he By. See 2k : x er <= 
E .7 » | Completion of MMS pe Rae ! Ss ¥ 

2) a 4 [ee . E) Be Beat ee - aa 
fA ad The completion’ of Phase -IV'is -planned on or before. i 
ae , June 30, 1970. The: bulk-of remaining work includes com- © . ee" 
: ) _ ‘pletion of additionalinetworks coyering some June and | - | 
~ Summer workshops and the modification of existing net~-_ ; 
pe _ works. After. this has been completed, the final organ; | 3 

ids ization of a MMS for SPEEDIER wilt be completed.. Fy 
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2 . : “ACTIVITIES FOR. LEARNING HOW TO WRITE 
Po; ie INSTRUCTIONAL OBJECTIVES IN BEHAVIORAL TERMS 3 


7 : Section: A >- Introduction 


— is Develop within the teachers or school system the 
ET “8 background and need for writing instructional 
= objectives: and behavioral terms. : 


el 2. Assess the ‘knowledge ‘the teachers already have ° 
ee concerning instructional objectives - written in 
behavioral terms. 
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= =<? * Seétion B-- “Writing Instructional Objectives. in” 
EO £2. 2, Behavioral Terms oe 


Any: ‘one of ‘three methods can 1 be ised: to teach . 
téachers. how to write Instructional Objectives tomas 
iz oa in. Behavioral Terms, These three begin with |. - a 
Be 7, 4... activity 3, 6, or 9. "Three" and "six" are ~ ee: 
— ON totally- self-instruction while. "nine" involves oa “3 
rs S - 00,6) planned group - work. ae . 
en G ~ a 
pe AF ge 3. Work through: Mager" 5 "Preparing. Instructional : ne ane 

or  Objectives:."" This is a programmed. text designed - i 
a Be ‘for teachers and student- teachers ‘to help them t 
Br = understand how to properly write. instructional © can 
oe objectives in penevsora? terms... © |) . , 
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Via J 
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Pi Me & he Have the teacher. rewrite some of the objectives 

"a aor . from a. course that he now teaches and put them __ - 
Py -in behavioral terms.--Aftey this has been done - |. bt 
4 we .e “have him compare his written instructional. ' ‘. 
BS ge : = ee with those prepared by other teachers. 


“, 
nthe ; ; 
© “ge : f. 4 : - i me 3 


cf hat 5. ( Assesé ‘the objectives. that havé been written 

Bo os “according to the three ‘established criteria. ae 
P » 42 ~, OL: Have ‘the teacher use: the Vincet. materials ;° © 
poe: These materials contain film strips and booklets . 

_ |, v, and are. designed as a.Self, instructional system. io 
BO a ~ in writing instructional objectives: in behavioral . 3 
aos ogo terms. OT 7 Pe ; d 
ee . 5 7 “ ‘ y - / a ~, "A 
> e , Jas _Have the teachér: rewrite some of the objectives a 4 
ee - from a course that. he now teaches and put them 


ew _' s, in behavioral terms. After this has been done ._ » 4 
fi —  : oy have him compare his written instructional: - 4 
-_ a a _ objectives with, those prepared by other teachers. a 4 
7 ‘~~ ", °. 8.. Assess the. objéctives: that have ‘been written. 
ad ‘ <« of according to. the. three éstablished criteria. 
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‘tional objectives written in behavioral terms. 


18., Intreducé to. the, group the. book written by Hager ° 


saecording. to ‘the aca digi oe ee 


i materials contain film strips and booklets. and ° ph 2 ae 
, are. designed.-as ‘a-self instructional system in ‘ 
writing instructional objectives | in behavioral terms. , 
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Use specially developed packet titled "Skill om 
Development in Writing Behavioral Objectives" ~ 
developed by Mr. George M. Baer of a x S 
SPEEDIER Project. _ _ 
Read the definitions: for the various- ‘types of 
objectives... 


ae _ . ¥ o> . se 


Discuss. the definition of behavioral objectives. 
Have the group write tleir own definitions for ze Z 
“instructional objectives that: are written in - ‘ - 4 
behavioral ‘terms. eee - = 
Zz 4 ‘ 
Read "Writing. Instructional “Objectives” by e 4 . yf 
Ebsensen. oe ad a a ee 8 oO 
Have the. group assess their owi understanding or a 
of- instructional objectives that are written rn 
in behavioral terms. a 3 hy o : A 
a - a - 4 
* Récycle to. activity funder 9 “any teacher. who 
is not satisfied‘with his understanding of i 
instructional objectives ~ : ', _ * 2 7 


+ ~“- 5 «. 


Have the group diséuss “any problems they: may ae oie ae 
haye-concerning, their understanding of instruc-' - et 4 


a 


“Recycle any peaches who is: not satisfied “atiithis. _ Gee - 
point with his, understanding of instructional _ 2 14 
objectives. - J S oe i : 7 
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titled “Preparing, Instructional Objectives". and a 
, the Vimcet materials. a o~ a ae re a 

é 3 ae y i . pe \. 2 . he 
‘have the teacher tewrite some of ‘the ‘objectives ~ eee 8 wo 
from’ a-.€ourse that he fiow teaches. ‘and. put them |. * ad ee: 
in-behavioral terms. After this has. ‘beet. done; ~~ 3 
have him compate! his: written, instructional ~~ - ye gk 
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objectives with’ those prepared by-o'ther teachers. | ee ( 
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Assess the objecatves that have been written a Pre 


fe, { + ( . A 
%, - ais 2 ee ¢> is 
Work through’ Mager's "Preparing Instructional - a 4 
Objectives." - This is a programmed: text sceigned. | Se} gS 
for, -téachers and student- teachers’ to help..them — ‘ _ 
<understand how to properly write’ ‘instructional — ‘he. ‘a 


objectives in behavioral terms... a 
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Section C -- Developing Student Related Materials 


23. 


Section E -- Assessment of the Ability to Write 
Instructional Objectives in Behavioral} 
Terms and Their use in the Classroom: 


34. 


35, 


36. 


Have the teacher develop a pre-assessment instru- 
ment for his students. 


_ Discuss Bloom's Taxonomy and levels of thought 


with the group. 


Use the instructional objectives that have been 
written in a classroom setting. 


24. Have the teacher develop the needed activities 
that will be required to have his students reach 
the desired objectives. 

25. Have the teacher develop an assessment instrument 
that can be used to measure whether sr not his 
students have achieved the instructional objectives. 

Section D ~~ Establishing the Theoretical Base for 

Levels of Objectives 

26. Discuss Bloom's Taxonomy with the group. 

27. Discuss the meaning of the cognitive domain with 
the group. 

28. Discuss the various thought levels with the group. 

29. Have the group establish the level of thought for 
, the instructional objectives that they have written. 

30. Write instructional objectives in behavioral terms 
so that they represent at least two or more levels 
of thought. 

51s. Develop activities for any new objectives that have 

( been written. ; 
32. Discuss the affective domain with the group. 


r 


Have the group take a post assessment inventory 
to. determine how well they know how to write 
instructional objectivés in behavioral terms. 


Have the group fill out an evaluation sheet 
- covering the process by which they have worked 
through instructional objectives in behavioral terms 
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—_ 37. Assess the effectiveness in the use of instructional 
Ee ’ objectives written in behavioral terns. in the class-— 
Eo a room. _ = 
Zz _ ™~ 38. Based on the assessment obtained in number. 37.-% 

po “recycle through those activities that are ne« cessary eo 
— . to increase effectiveness in the use of instructional © 
A - objectives by the ‘Peachers 4 A : 
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d ACTIVITIES REQUIRED TO PREPARE FOR 
et UNITED STATES OFFICE OF EDUCATION EVALUATION 
Section A -- Administrative Details 


1.- Arrange with the Pennsylvania Department of Educa- 
tion for Evaluation Team and dates. 


é 2. Make all physical arrangements for lodging and 
Lg feeding of all Evaluation Team Members. 
= 3. Inform the Directors of SPEEDIER about the 
evaluation. 


—— 


4. Schédule visitations for Evaluation Team Members. 


5. Arrange for specific visits with members of the 
__ SPEEDIER Board of Directors. 


6. Determine staff commitments relating to the 


oe = - evaluation. ; . 

3 an Section B -- Development of Report Booklet 

7 - % 77h ; 
q PF ‘7. Develop written format. for the booklet. ; a 


a J \ . 
- 8. Determine spécific staff tasks assignments. 
-. 7. 9, Schedule Secretary time. 


; 7 10. ‘Rewrite terminal reports of SPEEDIER staff: 
a - -« members who have terminated their employment. ~ 


- 11. Answer questions. pered in the evaluation format. 
12... Arrange for the collation of the appendix. : 
3 or ' 13. Write assigned reports. 
14. Plan and record activities through June, 1970. _ 
Bo e 15.. Review “last year’ s. evaluation report and compare 
EC positive and negative comments with this year 8. 
- operation. . 


16. Design cover for evaluation booklet. 


js 2: 17. Schedule printer. 


18. Proof read materials for booklet. 
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: 19. Collate booklet. 2 9 ee = 3 


20. Take booklet to printers. 


21. Mail copies of the evaluation report to R.B.S., 
U.S.0.E., Evaluators, and Pennsylvania Department ~a 
7 of Education. | . “2 
4 >. Section C -- The Evaluation 
22. Active evaluation-on site. 
» = 23. Mail evaluation reports to SPEEDIER Directors in 
Pos af 4 the four counties, R.B.S., and other interested 
SO s ~ parties. ae # - 7 . 
q °C a : ~ : 
J ~ ” NETWORK HPROWING THE uramriok we TUS USOE RVALUATION _ _ 7 - ‘ 


2 i Ee _. 2 ie eg ee ee ee ee a eee ee ae ee a et 
ae ee ae Ee ee a RE a ee ee a, a ee ok ee ayer ee 

a ee Sa ae ee ee pe ee ee ee eee Se 

ee eS Ae Gn ge EL RE a ee ee ge a “* 


4 
Ls The present plan includes the development of a chart 
- baséd on a time continuum. “The functions of SPEEDIER ~ : 
_ wiil be placed on this chart Showing aypropriate start . 7 é 
= - and completion times. Many of these items will have de- oy S&F 
ej tailed networks available along with listings of related a: : 
a ‘activities. The entire MMS will be detailed with a 4 
_—— narrative to bring the visual items into proper pro- i a 
yo spective. — 7 = - e 
" " = : ~ 2 - = = — og 
= 2 It is hoped that: the model thus developed might be “a. 

used in other areas of the. country to establish centers . 
: _ to introduce and implement. the change concept in educa- : 7 
eae 4 tion, , : — . - * ; 2 : = Z 
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Because of the pressures of involvement on much 
~ larger scale with implementation of language arts and 
social science programs, it was finally decided that 
' SPEEDIER could no longer coordinate activities for the 
College Advisory Committee. The decision was made 
reluctantly. - = 


¥ : “bs the committee adjourned its monthly meeting in 
pts". May, some hope for increased coordination appeared to 
_ be possible between and within educational institutions 
in the four-county area. The time invested was well 
a ‘spent, however, and is reflected: in the number of 

fs ee student teachers ‘working with SPEEDIER- implemented 


a prograns. This was the hope of the committee. 


2 \ The colleges and aniversities “répresented on the - 
committee included Franklin and Marshall, Millersville ~~ 
-? State College, Elizabethtown College, Lebanon. Valley 
es / ~ College, Harrisburg Area Community College, York 
College, and Capitol Campus of Penn State University, 
_. and ‘Hershey Hedece? Center, Penn State OnIVesee ey: 


a = Attached is a letter sent to the participating . 
ae 4. _ institutions. | 7 48 as 
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PEEDIER PROJECT 
research 101 WEST CHERRY STREET 

7 PALMYRA. PENNSYLVANIA 17078 
implementation 
g 


December 18, 1969 


Dear 


Because of our increased involvement with elementary 
and secondary schools, we find it impossible to reactivate 
tne College Advisory Committee. It is with great reluctance 
that this decision has been made. We appreciate your CcOo- 
operation and sincere participation during the past year. 


We have hopes that our Project can be extended and 
that it will be possible in the future to continue the 
work that was started. 


If you feel that the work of the Committee should be 
continued, we hope you will take the initiative by contacting 
the other members. We would be happy to serve on the cor- 
mittee, but find it impossible at this time to coordinate 
its activities. 


Sincerely yours, 


Edward A. Teichert, Jr. 
Language Arts Specialist 


Charles B. Myers 
Social Science Specialist 


blip 
Enclosure 


4 ~ . COLLEGE ADVISORY BOARD MEMBERS at 
Mr. Charles Hostetler Dr. Carl Schmidtke A 

q _ Director, Secondary Education Secondary Education 3 
“4 ; Elizabethtown College Millersvilie State College = |: 
Elizabethtown, Penna. 17022 Ete Penns. 17551 

Dr. Van Baker ~ - Dr. Evan Pattishall * 4h 

_ * English Department —__ _° Behavioral Science ~~ ; 

- York -College 7 M. S. Hershev Medical Center ; 

a - York, Penna. 17405" - eee Penna. 17033 7] 

7 Dr. Harry Weast ~ | ‘Dr, Herbert Eisens :ein E 

| .  Director’of Visual. Aids Penna. State University 4 

Lebanon Valley College a hes Campus ; cg 

annie: Penna. anne a Se . Middletown, Penna. 17657 we 


~ 


{ 2 


Mr. Richard Jordan ° Mr. John Tinsley 


egy hes der 


‘Communication & the Arts ~-. _ Social Science’ Division i 
ca 7 HACC | . HACC © 3 
4 - 3300 Cameron Street Road - 3300 Gausecn Street Road 5s * * 
Harrisburg, Penna. 17110 Harrisburg, Penna. AZELO at 
 . i. ~~ s no 
re) So eis Athey - _ ™ Dr, Robert E.. “tiegler, oO 
- Department: of. Economics ~ Assistant: Dean of Faculty a, 
Rape . Franklin § Marshall-College.. Elizabethtown College _ 
a ee pances ters Penna. oer? i, # Elizabethtown, Penna. 17022 


= a De ’ 4 g 
: 3 = 


f. 3 a | | : : 

- Dr. C1oya H. Ebersole /' 3 ° an me 4 on oe F 
= - Department of Education ~ 8 es eee eS 
Lebanon Valley College — pte fg 3 
Annville, Penna. 17003- mn oe . Se Py a 
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PUBLICATIONS REPORT 


Since earlier booklets proved to be worded too 
technically, a need was found for a booklet clearly 
defining SPEEDIER's activities for the layman. The 


resulting publication (attached) was mailea in November 


to school board members, chief school administrators, 
elementary and secondary supervisors, elementary and 


- secondary principals, head teachers, city and county 


officials, Senators and Representatives, newspaper 
editors, PTA presidents, and the League of Women 
Voters -- all in the four-county area, and to other 


_interested individuals outside the four-county area. 


' The monthly newsletter, IDEAS, is being pro- 
duced and distributed as described in last year's 
report. The October 1969 issue included an insert 
breaking down. by schools, grade levels, and number 
of teachers the pilot programs currently being con- 
ducted. The December 1969 issue included greater 
depth of detail in its features, and the mailing. 


was increased to include every\member of every school_— 


‘board in ‘the four counties. The Decembér modifications 


were conceived of as a part of the information cam- 
paign to meet the exigencies of Title III funding 
withdrawal. Samples are attached. = 


~ 


News releases continue to be produced and dis- 
tributed as described in last year's report, with. 
the addition of several local newspapers to the 
mailing list. As of December 1969, the papers seem 
most interested in items detailing school board 
agreements with SPEEDIER for 1970. The Lebanon - 
Daily News might be cited as one that is committed 

“to more subjective presentations of the Project's © 
activities (example dttached). Coverage this year 
‘has. been sufficiently wide-spread to dictate a trial . 
subscription to a clipping-service (Mid-Atlantic 
News Service in Harrisburg, covering all Pennsylvania 
newspapers -- for December 1969 and January 1970). 


; -A feature. article describing SPEEDIER has been 
submitted to the monthly PSEA newsletter, VOICE, . An” 
article on.SPEEDIER's role in realizing innovative _— 
goals for education Will be submitted to the PSEA 
Journal by the end of the year. / . 


f 
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The purchase of the Yashica reflex camera con- 
tributed significantly to dissemination procedures, 
from providing halftones for newspapers, to buoying 
SPEEDIER publications with closely related illustra- 
tive material, 


Information is continually disseminated by 
SPEEDIER staff members. invited to professional and 
public meetings. For example, a social studies im- 
plementor addressed a meeting of Berks County ele- 
mentary principals interested in adopting interdis- 
ciplinary social studies in their schools. Language 
arts implementors met with a group of interested 
parents to explain the Nebraska curriculum being 
used by their children. A teacher training specialist 
conducted a workshop in Falls Church, Virginia, on 
interaction analysis. These are examples of how 
SPEEDIER's services to the community aiso serve as 
public information outlets. : 


SPEEDIER consistently serves an an originator 
of and clearing house for information that is eminently 
usable for memvers of the educational community. One 
example attached is. a Computation of Reading Levels- 
of Selécted School Text Books, prepared by the Project 
staft for participants in language arts. pilot programs. 
Another example (attached) is a description of Indi- 
vidually Guided Education in the Multiunit Elementary 
School, retrieved-from the University of Wisconsin 
and reproduced for distribution to interested parties. 


Up-dating the R.B.S. Booklet entailed locating 
the applicable Project's reports and ideas which have - 
gone into operation or has been written since the_ 
origifial booklet was compiled. 


. The Pace Report. and ‘Eric Files as compiled in 
"Research in Education" have given ample Coverage to.. 
the topics being sought. Personal contact provided ;.. 
information for further contacts last year, but when. 
these are followed up many produced no reply or the. 
information that the Project was not what we- thought 
it was. The format of the Booklet has remained — 
similar with the addition of.an index using Eric 


Descriptors . . cs : 7 


Scheduled for completion in January 1970 -is a 
series of bookiéts detailing the language arts, social 
’ studiés, and teacher training programs. Each will be 

“a concise éxplanation written in lay terms, augmented 


by illustrations of the programs in progress. Currently 
in production is a publication‘ for language arts 
teachers that serves as a reservoir of ideas for in- 
troducing or reinforcing Single language arts units. 
Germinal ideas were submitted by teachers in Nebraska 
pilots and culled from observations. When this 
booklet's degree of success becomes calculable, other 
Similar publications may be suggested. 
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AUDIO-VISUAL REPORT 


_ 


SPEEDIER audio-visual equipment has earned its keep 
well over the past year. 


-— 


- Panasonic video tape recorders 
~ small Panasonic T.V. monitors 
- large Motorola T.V. monitor 

- Panasonic T.V. camera 

- G.B.C. view finder monitor s s : 
- large zoom lense 

- small lenses 

- carousal projector : 

- overhead projector |. ae 6 . 
- regulation tape recorders 
- phonograph 


i] 


Microphones: ’ Sy 


ee : 2 - shotgun microphones 
-1 - small Panasonic microphone 
2 


| 
Equipment includes: - | 
| | 


; Cameras: — e . , 


— 


_1 ~ Yashica 2 1/4" reflex camera - 


The most frequently used items are the two complete 
video tape sets, each of which includes video tape _ vie 
- recorder, T.V.. monitor and Panasonic T.V. camera. These : 
sets are used most often in the micro-teaching session, ’ 
where a teacher is recorded teaching a short lesson to 4 
a small group of six or seven students. However, this™ 
is not its only purpose, .as we have’ found-many wide- , 
range uses for the video tape sets: in taping actual Pow a | 
classroom situations, in teacher workshops, to give eed 
demonstration films, in self-assessment. and staff- . oS ~ | 
analysis, and our own home movies - because we. can't be | : 
in two places at.once. : | ay x 
a c z; 
New pirchasés in the audio-visual, department 
include a 2 1/4" Yashica reflex caméra, used most fre- . | 
- quently’ for stills to accompany information publications OG 
and press releases. An Electro-voice shotgun microphone - : 
is among néw accessions. We were so well pleased With - ~ % 
~our original shotgun mike and found_one was not suffi- 
e ciént for our purposes. Included here is a third (13%) i 2 
: aos ae T.V; monitor, which has proved very success-" ~ ; 
; . ful. 4 . a. ar 


an - = } 


vy 


Originally SPEEDIER was working with Ampex video 
tape equipment; however, “in August, 1969, 2 transfer . OF 
was made from Ampex to Panasonic. We found the Ampex 4 
equipment needed frequent repairs; it could not do the ; 
-dubbing of the Panasonic; and. the Ampex-was simply too 

The Panasonic equipment has . | a 


-- ‘heavy and cumbersome.- 
7 re e pre : ; 
worked out most satisfactorily and no repairs have been 2 
‘mecessary since August. : 
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‘Workshops In 


Summer 


of Pilot Programs: 


st 


ta . ec. ©. Seeded? aed * 7 ~ - a: 
. - ; . ae 2 ee | 
. » 28 & SUMMER WORKSHOPS INDEPENDENT + . oe 
a an 7 OF PILOT PROGRAMS ; 
; Background-and Rationale ; ‘ E 
! > 2 
7 The purposé of this series of workshops was to. _ e 
involve educators in sessions centered around curriculum-. a 
: . and teacher- -~change. The intent was! to-expose them.to ~ i 
yoo new ideas in their field and to interaction with other -<b =F | 
; persons! in positions. similar to theirs. . The general - a ae 
Pe o°) plan suggested that ‘the workshop, experiénce not demand - an aa. 
a FS follow-up activities for the participants. However; .° : ~ j 
-_ a 1. -, the experience could stimulate interest-in other’ ~:: : oe 3 
—_—-. SPEEDIER activities and would tend to broaden the kinds ah 
‘ - f | of involvement open to persons in. the four counties. =. _- 4 
q po ames ~ an a . 7 ; oa a 
eo .- Workshops. Offered: in the’ Series ~ ge? Pe ie oO fl @ a 
gers . <a = . es ~ 
# TR whe ff = 2 “4 
a - _ "Developing behaviorel Objectives in Elenentary ay pe 
Bo me RA Social Studies” a _ a : i 
4 # ] ~ _ : : , ae. s —" an { 3 
pete fe ao Elementary wéedchers oe “Sune 16-19 3 ee ee 
Hep ot te, 4 NOS oF parti cipants -'7 i 2 a ae hg 
EE ( = ~ . v & — a - ™~? 7 : 3 / ‘ 
: : 7 
ee Elementary. Teachers , ,_ “Sune 23-26 ah = wy’ oo 
- 7 . ‘Canceled: due. to lack of participants. © leg PS 
7 * : . : Si | 7. 3 4. ~ 3 
pe ty Intxoduction to Self~awareness ‘Prdpraing” + a 
Jo 7 . } re ae . : 
ea es - Elementary Administrators: ;Suine 16+ “19 : og oe 
7a i oS Canceled, “due “to lack of gale cioek ae . * was “eg 
ee ? eh, os oe ae are ea 
fr). y ©. & wax ‘Secondary Adninistrators , - ' June 23-26, ee ee 
Rf As 7 Canceled due. to, lack of participants. <se ae @ me 
a = } pe “ wo 2% 
. - 4s a a { f ae a ~ , hs 
— ye “iNew ‘Language Arts Prog srams in: ‘Reading, for the eG 
es , Elementary. School” i or eee go 4 ‘tae | 
a iS ae aa i 7 De ; Nae 
Bo Ne oe ’ Elementary ‘Teachers . . June 16- 19> Ye TP a, 
_ 3 - NOs of participants ~ 26° oa y Pa 7 2 -— 
we aes. Se "EValudting Elenéntary Language Arts Curriculum" ~ / re. 2s a 
Ga ve u f e pos - ,7 
a a oa. a ae 
a rn 2 _ Elementary Teachers ae joe 16°) 219 me OG oe We 3 
if a, 2 TS NG. oF participants, - 10) . a a eG ge 


ew P 4 - J a’ | = oe, aa oe 


MS < 
= oe ; : 
=~ "New Curriculum Trends and Implication 1s for the “ 
a School Library" 
3 7 Elementary Librarians . June 16-17 : 
No. of participants - 10 = 
ce Secondary Librarians June 223-24 
: 7 No. of participants - 10 © —— 4 
. . Secondary Librarians June 25-26 ~ 
A . a . No. of participants - 7 
c . “Evaluating Elementary Language Arts Curriculum" : 
a” Elementary Adainistrators | ‘June 23-26 | 22 
a a ae. Canceled ‘due to lack of participants. g ee 17 
Ep _ | "Changing Language Arts Programs in the Secondary: _ 3 
Poa, &e, ~ < _ School” . ee i . oo : 
cm it . ” \ Department. Chairmen , June: 23-26. © | ; oa 
; yo ~ - “No. -of: participants - -8 , SE - 
yo | "Understanding New Social ‘Studies Programs” * 
PO . ae Elementary Teachers . June. 23-26 : » 
2 ae ue No. of participants - 12. - . , ” +3 
‘ “7s , a . | 
E - ae ‘ : _ 7 7 i : 
a a ee 7 "Superintendent" 's Role in Curriculum Development* . 1H 
3 _ . : ¢ 4 
RA . om Chief, School Administrators July 27-30 - 4 
; ee ee ~.:» Canceled due to lack of participants. ~ be. 8 
are ee ee ee mA, Training Session for ‘curriculum Coordination” 5 23 
F pe 2 ial 1 : ¢ 
oped : t~ ; = “4 
E . eG _ Persons Involved in-Curriculun ; 
toa. & . ou ‘August 11- 14 and 18-21 : 
4 ' Canceled due to lack of artic ants © : ; Z 
: hee ee oe P P ; ; 
* 7  Bvaluation of Individual. Workshops and the Series as.a og Cae 
Poo: Whole NT ee a 
i. woo , SL : / ™, : 3 hd 7 / 4 ™ 
ey . a 2 Bach udr¥shop was ' considered most suécessful by ~ a ; 
‘_aas , ) those attending. The workshops ; however, would have a ae 
ae , had more impact if the series had been more appro- _ gh . : 
a 7 ae priately planned with regard to time, piace and re- og 
q | “og cruiting of participants .. a [ Sod 
y ‘ . Sf » ‘ { a ‘ 
E ’ re A”. re j a: v ‘ ‘ , = t 
i a rt os Ps y ‘ ue / po ~ Fe 
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Long+Range expénded Effects Effects of “the Workshops : | - 
« — 

_. Although not formally | devised, many key contacts . - 
between SPEEDIER and area’ districts resulted from, tae % 
workshops. ; ~ - 7 re . e 

ie = eo - { . a ree 
"Examples of results of the. contacts foliow: « 
“A. Consuitant services’ for distYict-wide~ - — * a Be 
a3 and departmental in- service sessicns. — 
/ BS Use of SPEEDIER' s ‘fesource ‘Library. ' “a . ; 
. -C: Adoption of pilot programs. | on See ae . 
: \ / ee _ : oe oe ‘af : re 
- DD. Tadividual consultant services © ob _ ee 
\ pe E. ‘Increased, participation in other SPEEDIER , * : 
F a ae es ae oo ee © ae yg 
_ Ae : 2 t o ‘i 
F, .° ‘Consultant pene or for college classes. 7 on ee 
cs # : ‘ ( ; Ary ee: : a 
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Section. 0 
Consultant Services 


—— - 
; ’ CONSULTANT SERVICES . 
Language Arts ' . : oe ; 
: - Im an effort to be knowledgeable in current — ~ 
' language arts developments, literature is read, ; 
oe personal contacts are madé with leaders of “innovative ae 
: programs, visits are made ‘to districts with promising 
Se programs. ‘Alternatives have been provided to schools - 
Be in the area with descriptions of innovative programs , 
Po. 6 * Such as. L.A.P.‘s, the APEX Program, the Wisconsin . 
PN Program, and other Project English. programs. . a ay 
: - 7 Recently the executive director and language arts a ~ 44 
a specialist. visited Manitowac, Wisconsin, to observe ce 
eee, he - the use of Wisconsin materials and Trenton, Michigan, y 
22 -to observe thé operation of the APEX Phased. Elective “ 
4 _.  *, Program. ‘The latter appears ‘to be an appropriate 
aa follow-up for schools now using the Nebraska Plan, 
4 or for schools who wish to take the step from a tra- ‘ - 
ia ditional approach to: an elective, non-graded appreach. OS 
: * _ , : ”. c ¥ ees ; ao 
p yO ‘Materials such as the University of Georgia: K+6 . . . 
7 { - ‘teacher resource materials are valuable for elementary . os 
ae -,teachers. Other approaches have been identified and no 
BO ‘related to schools seeking a new ‘program. or supplemental ne 
Bo materials. = 2 ee a 
oe : ). A broad range. of consultant services is offered ar 
i. . to. institutions with varied requests. Some want to - Y = ; 
~ = know only about the Nebraska Curriculum; others seek ; 
an aid in’identifying meaningful published: programs. 
Cec | Others requést_help in improved methods ‘of functioning - - 
PS "as a-horizontal or' vertical committee. There are oe eee 
‘ta  ‘yequests by’ social groups for information about new! ae .. . = 
a -educational directions. = - ~ -{ — , e*, - 4 
= . yo eg. Bes «3 oat - 7 =. ; 
ae i ‘ Some idea of the scope of -consultant setvices is . i | 
po _evidenced.in the following: selected activities. In,’ . 2 
4 _ .f some instances the activity, described will be one of Z “4 5 
_—— \ many Similar ones; others will describe unique services. . 3 
i .. which have. occurred only once. : - ~ = 3 
ih ye OS J oe Lo. - “i a 
2 aoe j-, At Franklin Elementary School: in. York, three, s . 
. members of the. task force presented a program to. two / j 
LO hundred PiT.A. members’ ~The presentation included a : wy : 
7 3 description of the Nebraska Program and a demonstration a 
_e _ of micro+teaching. oe 3 . 3 _7 os 
PZ ee _ » ©.“ po G im 
wk _ _ | a. 


Discussion of the Nebraska Program and other in- 
. novative language arts programs occurred .at Capitol 
Gampus and Lock Haven for undergraduate and graduate 
.. students. : = ; 
ae . "A preséntation was.made at State College as part or 
EA; of the ‘Pennsylvania Couricil of Teachers of English - 
J . Annual Meeting. st 2 3 
. > 2 “Meetings have been held with English departments 
ass ae _to.discuss the-development of humanities programs. . 
ive “ . +" During thersummer the lariguage arts specialist 
oa worked with ‘summer "in-service. groups to develop direc- ‘ 
Z \ _ tions and techniqtes- for curriculum revision-and change. - : 
q , ~This occurred, at Eastern -~Lebanon High;School and Darby- 7 : 
PULL Colwyn. | An additional: two days ‘have been scheduled ~~. co 
~ , for Darby-Colwyn.— io. a Fe go 2 4 
: ae oa _ Cee ee eS oe > a 
BS : Frequent sessions have Be n-conducted: for English oa 
s ‘ departments exploring. posSible ,future change. Conestoga ; 
Bs .. Valley and Hempfield are two such instances.’ ~- toe 
Ed . , Members of thé task ‘force have appeared at fre- *— a 
BS t. > ", ‘quent in-sérvice-programs scheduled by participating ~ 
- ae ~- districts, meeting with vertical groups and secondary : : 
Bt a. , departments. of ee ey 8 : 
By _ 2 ~ AV ; . — - 2 , oo ! is ae afore = ia Mahe x 
oT ae ‘Replies are made -to ‘requests, within. and outside: . 
«| ) thé state, for information about the Nebraska Program 4° 
ae _ ~ .and identification of ‘other innovative ‘programs. 
“ yo. “With the increaséd activities. of the organization, §  —-_ : 
en oe od members“of the task<forée have-learned to conduct ~ ac 
— . sessions on instructional objectivés and a. general : : 
Pe _ report of the opération’ of a project such as. SPEEDIER. > 
L* nee _ In-short, as the requests increase and the nature of 
Po( 71 ¢ the requests change, task force members develop the om 
Be ‘skills to meet such requests for consultant services. : : 
ete, Hee a ae : fa, = ~ fe 
Fo |" " \\ Social Studies* * © ass ae 3 
Z L rad ~- se . a i. , Ay one a 7 7 + 7 : a ee j 3 
Boh . J , Waisits-to projects developing new social studies . . 
Rov > programs, affiliation/with and- direct ‘participation ~~ | 


state and national organizations, and. conferences 


‘within ; garni 
consultants of publishing firms 


with editors and 


oe 
‘ar Rieke nyidyas: 


aN 
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characterize the efforts to gain knowledge used fre- 
quently. in consultant services, 


seat eal 
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'- The social studies specialist has visited during | 

the past year such projects as the Lincoln-Filene | on xd 
Social Studies Project at Medford, Massachusetts; the ° | 
E.D.C. Social Studies Project at Cambridge, Massechusetts; | - 
the Chelmsford Social Studies. Program at Chelmsford; ~~ —- - a 
Massachusetts; Taba Training Session at the University ~ a 
of Colorado; ‘and the Allegheny County World Cultures — 


| 
| 
Project. : ; ; . ve at . | 


Affiliated and/or direct participation occurred _ 
at the arinual meeting of the ASCD; several conferences ‘ 
of the Pennsylvania Council for the Social Studies, 
including one session of the executive board; the ~ ae oe ed 
annual conference of the National Council for the - : > to wd 
Social Studies; and a semi-annual meeting of the _ ~ eS ee | 
Southern. Pennsylvania ‘Council for the Social Studies. -. ee 


. : ; . 
The social studies specialist also met with his ; & 

representatives of book publishers and program = 

devélopers to discuss current social studies programs _ 

and. future-trends.° Selected examples of such meetings ~ 

include Holt, Rinehart and Winston; Scott-Forésman; 


- Computer Applications, Inc.; and Addison-Wesley. =~ . -— ene | 

' Zi » ay re N 2 t . 4 ? { . ee —— J « ae 4 

. 4 _ a . - ot _ = a eee qd a a YS es me: ’ ‘ 

. + . Visitors from outside the four-county aréa came 2 @ je 8 ) 
from the P.D.E.’; Tarrytown, New York; Wilkes-Barre; | y 4 


Allentown; and Upper, Merion. _ La i P ~.”°* = 


— = 
( ; c 


, Conducting in-service programs, speaking to , ot 
- college classes, and working with large and -small . ee 
groups in‘elerientary and secondary schools form ‘the os rae 
major portion of consultant sérvices offered. In Ce 2m ts 
most instances, the services centered on new social — s " 
studies programs and curriculum ‘revision.’ In-service ~~ 
-séssions were conducted ‘at Palmyra, Donegal, Hempfield, | o 
Elizabethtown, and York. Meetings were held. with. Zi ee 
departmental groups at Eastern, Manheim Central,’ ; 
~ Donegal. Lower Dauphin, ELCO, Milton Hershey, Lititz,. . , S/ 
-Susquehanna,*and Manheim Township. oe se 


va 


Cs } 
~ > 1 oe . : . a “ Fe es - { 2 : 
‘Sessions with college classes occurred’ at, Lebanon ~ 2 a ee: 

Valley, Penn State Capitol Campus, ed. Lock Haven. _- pee Je 

soo “7 rs ; 


Meetings were conducted for administrators at Annvilie- ~ a 


Cleona, Dauphin County Principals Association, and — "| 4 
Lower Dauphin. . , i. - 8 48% 


/ ( ; ~ , BS 
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: Behavioral Scientist : - a ate 


a. |e Most. consultant-type service has been incorporated 
e a in. the in-service training of Nebraska Language Arts . 
= pilot teachers: 


, 


. at . 
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These full-day programs ‘have included - oe 
~ ~ gn introduction to the analysis of classroom verbal - 
behavior and' the technique of micro-teaching. Emphasis 
oe 3 vhas ‘been placed on awareness. of teaching patterns 
a rather, than evaluation. | 


, -L- hae Teachers have had the opportunity to practice and ~ 
e "- . | discuss interaction analysis skills_together. The use 4 + 
‘\: 7, of this method joined. with micro-teaching has béen pre- — 


«atten 


wy Sy 7 
ae’ sented. as a possible introduction to self-assessment. - 
: to. ‘ <<. % NO OM OF ; = . &s * o - : 
pa oF ee oe x4 2. ae =. a na 
aie 3G _.y° THis -program has.'been also presented. as an inde- . 


ree pendefit in-service day workshop separate: from the — yo: : 
Ee ed ~ Nebraska Curriculum. , Schools within or out .of the . a ; 
ee our-county service area havé been involved. ~ ~ 2 
* o . ae f . 7 3 7 ae : - 3 — ; / 
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ne Consultant -méetings- on ‘SPEEDIER operations have - - 7 7 4 
Be dae ae been held with-school boards, school- administrative © as 


i 1. staffs, P.T.A. groups, total faculty groups,. selected BP ae 


et curriculum leaders, Chamber of Commérce representatives, i 
pF l.° °° other Title HI centers, College of Education departments - 3 
ane: Millersville; University of Michigan, and Temple “ oe 
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SPEEDIER: eee | for the Purpose of a eating eee 
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Indi cated Through 
3. “Adainistrator of Grant an oe As | . 
° : Tithe | County superintendent = 


‘ Mame Harty K.. Gerkach . 
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~~ 
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‘oan * 7 c 
2 a va 2 ae 
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6) tyne ot Progect — By ; 
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pee ge Dy A nla, Piest | | -Besomt 
tg ka ae "application = © Contincs* ton Continuation. 


ode a ; VD > 
- gt we ‘ a er. . on ae _ = 
. gran SeHhonansanad™ - oz 
. acter me ne po aa ~ * : +" : 
+ - . =e 
“4 la 
: 


Be: " Pérsonndl, (Complete as appticatie) © ee z no OF = 
oy Tid es 2 sx SR ' 
| 


“ 
is s Zz 


YN 


SOR Te i Rata oe 
on ed i Apphipation Contimuation ‘Continuation, 


ducational Research 


et ite 


SELF-EVALUATION 


9. Program Objectives e 4 7 


4 a. List the program objectives as stated in the 
Original proposal. , 


4 | | a-1. To become acquainted with and to study - : 
A . in depth the latest educational research . . 3 
fe and practices. 


a-2. To relate the results of research and . ' : 
a newly developed educational practices 
3 : ; a to the programs of the schools and other. : 
a ; educational agencies in Region oO. - 


4 a-3. To cooperate with and to help to imple- nr: 
: ment research designs and projects de- te A 
E- veloped nationally, particularly in the a 
fF ; tri-state area as proposed by Research © "oy AZ 
4 te 2 a ' for Better cenoole. Inc:, a plan propeee? 
or a unde? Title IV of P.L. 89-10. 


} 
‘ 
f 
ies 
Te eee 


a-4, To study ‘and to develop regionally, edu- . 
> cational practices which are based on ‘. °* 

- . findings of the most recent. éducational “4 

research. 


B a a-5. To help to disseminate the findings ‘and | ee 
4 Se any newly developed curriculum practices, ; « 
x — | " studied enero developed by the: neetOnes 

“ council. ri eS 


re ue . - ae s 
sy setae a sae LS Si gaes NN Cas stniecs wha 


= -.s 7... ' a*6. “To help local schools and sadeationa a 
ee i agencies to implement newly developed | 
Eee tf 7, : - programs through such means as workshops, _ 

a . . Consultant services, development of cur- 

q * A , Yiculum materials, development of cur- ae se 
4 ' - riculum guides, the organization of ex- 

2 a oo emplary demonstration class situations, ~ 

4 ‘etc. 


a aan ‘ a-7 To devélop a comprehensive, balanced and’ = ae ag 
i sequential curriculum program K-12, se-_ a 
lecting areas of concern as designated = ea 

by an Executive Board. a: og 


. 


: : : : 
ae ' 
-~ Sine . 
= a HK 4s 


_ 


The seven ‘program objectives as listed are. 


the objectives” as approved in the ‘proposal zi | 
submitted in 1967,. During the evaluation -— ~ 3 
session of 1968 it was agreed that the pro-  __ 7 mh 
gram objectives would ‘be modified to state: “ae? ie. 
Qa. J To bring educational research develop~ fas 
a ment in, the fields ‘of language arts, . s&s we 
- ‘social sciences,. group dynamics, fine se a 
- ‘arts, and behavioral science. into fo- a hes 
coke,  . CUS “for the benefit of the four ‘coun- =~ ; 
oY, _ ties. (- a re, se . ee 
/ (2. ), To: utilize all of. the iesearch aves ~ v 
' opments indicated ih number-one to -., et oe 
or ae '/ bring about changed. behavior on the 7 
Or aos part ofthe 'teachér for improved |; -. pO 8 
re jearning on. the part: of. the student. _ eo 
6: 4 To” ‘utilize alt of the ieseatch devel-: a a 
; a opments, indicated in‘number one to). - = > ~,.,, A 
- .' ‘bring improved materials,to use by" 2 ~ =.‘ 
5 K “ 2 
og Es oon, 6S thes classroom teacher where it can 
_ rn a be’. anticipated: ‘improved . learning will 5 oe 7. y 
a. 5 7 {> i “ : take ‘place: - a: - [ 2 3 —- ae, 7 oes 
| i.e c. me } ra. make “available ‘evaluated’ Vistings rs 
a a ee e ac 5 of all methodS and- materials current- ‘° 9-~- .’ 
a ai i. os ‘ly available in the a Of Janguage ee ad or 
2 a ee ee arts and Social, sciences; ae a 
Be Cok gah styeek ee coer * ara if = ; 2 ce i a ee 
es . @ 1. G.), | To assist teachers” of langhogé arts a” oe : 
: : eae _-¢ 


tres 


( f ee ty g SF ~ 4 / : 
ing Se ne terials): a Smet, ey ae Bake et ee 
2 ) 2 a ee _. ¢ is Lihat 2 pf 3 
ea — 3 oe 2 7 S ee 
Pe ee a - (6 ), ‘To. aSsist. teachers if understanding, | _ 
ae a a ee 5 the-néwer concepts: of, language arts/ “ro = 
a ae a Oe - and. social: sciences;’ i, . ae § 
fo a: x - ~ ye o£ 7 ao Ge grat = % ‘ ; ig ; 
re i : : : : : 7 sts 
ek ee Ur av T6 develop an. ‘individualized appréach os 
oe a: \ |: for working with the Classroom teach-" = ee 
Bia tae ae po . <é¢ that research indicates will bring. - ye 
7 a rn er about ‘significant improvement) in. the vs oF 
a a be nt. | -as 2 ‘teacher- Jeatner E Pelationghip. _ sae =” 
fom : OE fe es _ ee a7 a ee &.. 
pw as ee 4 ‘ ee a is tg. ahg < : (7 


= . _ 


_ b. Explain the progress made to date toward ~ 
¢ : achieving each objective as listed above: 


Each progress report is written in terms of 
we - the second set of objectives; however, they a 
y nay be readily applied to the original objec- ‘ <7 
~ sss tives recognizing implementation of Language ~ 
- + .. Arts, Social Science, Group Dynamics and 

Behavioral Science in Tieu of the total 

. # curriculum structure. Progress toward achiev 
‘3 Og ing these goals is listed below in terms of 
activities. The degree of success in reach- 
ing these‘objectives is described in specific 


; _ Teports. 

5 — ~ bel. Continued progress has been-made toward a 
EE ; bringing into focus newer educational ; 

i se - research developments in language arts, on 

a . ° , gocial science, group dynamics and be- “2 


a. 4 _ havioral science for the four counties. 
an © "| The cut’ in federal funds, however, ° 
ee “ee forced us to concentrate on other objec- -* os 
Po 5 a tives in lieu of objective number one. a“ 
a Wé were abie to, accomplish a number of . = —° | 
/ Se things. The most significant develop< Pa 
| ' Sy ment for eStablishing this, focus is. the ot : 
q centinual analysis. end review of our er | 
Be = ~ * yesearch for the six pilot programs and’ e 2 
A ee _ the dissemination of such information - », oe 
ee . _ through reports to the four counties. ‘ | 
Eo i -. Reports of our analysis have been dissem- — | ao 
4 , inated through extensive numbers. of work-. ~~ or 
no shops, the revised booklet on innovations “ . 
i : in language arts, social science, and Sc oe 
rea - teacher behavior; the’ future school con- - ‘ - + + 
p ¢ . ferences; work on learning activity pac- a 
_—_ : _ ‘kets; the publication of IDEAS and. the. . _— a 
eee 6% , number of special workshops which have~ : 
' - . been developed for departments. or entire oat 
“ school districts. a — Fs 


y 
ae 


| = _ 
: im 3 ; a ~- é = / : 
,  ° a % ea - m= . 
E ; y a y Z ; # i - y ; é / 7 Ne 
& Ty 4 - i one a i os as : : 
. | - oe a : am ; - 7 w 2 
. 7 b-2.£ Outstanding progress. has been made in” . 
oe an meeting’ ’ ‘the sécond objéctive through the a» 
= : Me =.’ expansion of: the social science projects, rn ae 
i oe. : the Nebraska ianguage arts project, the: ~ ~-  - , 
q eee | or ee , thodél management systems project, and, : a er 
. at a more. €raditional types of in- =Service™ ee 5 FO eR ee ree 
nee? educational. -programs:. Pilots were ex- - _* @ 
ae: 4 <3 ae * ‘ypanded into. total ‘schools and the results. ; - 2 of 
Bg OO as 2 ‘ \. “Have been most encouraging. Future~plans < OY 
pA; |. gall for /involvemént of total school dis- sn | 
| [re BP oe, _tricts,/the: generation of district « | 1 . 
pew Sy (4+, 5 projects, s and. the training of. jocal ~ =. os Ss. a 
To ee : ¢ cet i Sy og a ooo iy ay te Be 
2 ~ yf, ! : ~- gv ™© 7 - - Ae fk y) 
aes — -} - / > p23. Objective three. has: been nek toya ee: ks _ _ 
re oe degree: by the implementation of the social “> . a! 
Poe ye ee “science , ‘projects, (Nebraska. language arts, 9° 5~ °° »¥ 
fos, @ » . *- * and-the. Jearning. activity packet projects. -° 2 46, ay] 
24 ee The jose. ‘significant progress for’ this rt ae eee 
= od ee objective was -made this year when instead | ,/ ae | 
Zs Se gp 7 Of. ‘twenty to twenty-five teachers being |. te 
Po ge y ie 7 involved ‘in particular pilot programs:, ee ge Oe ~~ 
ey lg ae | the. number’ of ‘teachers was expanded into. eee 
por re , hundreds: working. with the ‘SPEEDIER Project - tort | - | 
Dey: if Il ' +. ~. fot change, in the: four countieS:“(Next. 2 ss ff 
POi¢oe © 4” C _ year, should bring even greater changes ee ae Oey 
PQS Oy) Soe OV as the final “stages of, institutionaliza-| a 
a ~ . tion are ‘approached... aes ~ cae” eae gee alee 
P, ae «we ne iY ‘ ae 4 \- "” rh . 7 oe woe 
> «,) **e ¥ a Objective’ four has- been met, ‘in two. ways.» © Oe, Hee 
“el. ~. os :*_) First reading leyels. of bovks placed: ‘in |. ay ws 
ae af ee. _ the’ library weré computed and made , , C Ga ee 
i > rr © available for the (area. ‘Copies o£. \ this eee oe ee | 
re ar a a report! were mailed ‘to ail districts. es “Lae | eee 
mao Slt gt Second, the. supplement booklet on; innoy2 a oo ae 
pot IN De 3 tive aterials in language arts, social j_ cnn fe 
et ot? ~. eee & Oe sciences, ' hand! ‘behavioral science was. com- “* et ee 
BP A (EP Be A piled, published, ‘and distributed. There~  — . 4G 
ae oF a. Ree as ts still much work ‘to be ‘done; however, fr ee 
eee ae ee ee vemiphasis! was placed on this objec- —~ _ % Pps 
en a o “tive during the: 1969-1970 -schoo*, year. due C4 . 3 
Bu. Joie 8 tO the cut An federal funding. ee oat ae < 3 
4 i a 4 i vy ie" “2 ; . Z fr . ' ~ - 2 | ‘ Ps { - “ - | , 7 ia é 
a” ‘ i F _ Siew te ope Py? . ; 2 A, = Hi ae | ; a a Ke Fi 


b-5. Objective five was mét most significantly 
by the pilot projects (Social Scienc:, 
Nebraska Language Arts, Learning Activity 
Packets) where staff members worked 
directly with classrcom. teachers to 
impiement change with methods and mater- 

‘ials. Other procedures which worked 
. toward realizing this objective were 
workshops developed by the staff for 
Classroom teachers. 


bi6. Objective six was met specifically . 
within the pilot projects ‘and an exten- 
Sive number of workshops. Information 

‘ gained through these activities enabled 
language. arts .and social science teachers 
to become aware’of and to understand 
newer. concépts i.’ their fields. 


-b-7. Objective séven has yieldéd the wiost ee 
' rewarding azvelopments ‘in the SPEEDIER Ze 
Project during 1969-1970. Micro- : 
“? - “teaching with teachers participating in 


i ‘the Nebraska program hasbeen extremely 
‘meaningful for the teachers. Audio> 
. taping. and two different kinds of analy--. 
-- sis are used with every:socia2l studies — - 
v teacher = "= 
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_— lt ~. | 
a Ee - ¥ -410. Involvement of cultural agencies and non-public _ 
e 3 ; educational agencies (cite-specific examples} since 
— the beginning of your project. DO NOT list those 
—_— 7 involvements from your original proposal if they 
_— did not-occur. Briefly list the agency ,and kinds ; 
a -.- of involvement and/or cooperation. 
ge. j 1. Area-Colleges . : an 
; f A, Elizabethtown Coilege A 
sO ~ A : ~ eS 
Ene “Consultant ‘Services | L 
| ie ; .’ Part-tinie staff members or SPEEDIER staff. 
PR ee ; _ . Exchange use cf library facilities, — a at 
pot f  * 1, “* .. . Workshop involvemént- . aie ar 
. 2 ™~ _ -- Reading Conference © ‘-- ~ - pos ~~ 1a 
po XL Member of | ‘College Advisory. Group: ~~ ar |; 
EA ~ : Resource Instruction | pew i ete 
| J cs -. € ast oe _— aes © 
—_— YB. Lebanon: Valley College a See Ale 
4 ef = rit = ae f : 7 ae ‘ : 
—_—  . ae ma - oe : 
Me oo ‘ Consultant Servic “65 ds oe 
Mme : -SPEEDIER sipplied. pre- service training for 
ES student teachers fo ae a 
Se me Visitation’ to SPEEDIER pilots’ ” 7 ; _ ee © 
iar ae ee ome Resource: instruction by SPEEDIER staff ; oy 
ae XN; - a af . ‘ i ft ® 
Wee poe Pe Exchange use of library facilities '' . pits : 
me Se ST  WOrkshop. involvement —- , a a A a Te ee 
; eee a .. Reading’ conference | eye 3 Vo ie Vee 
me 8 Member of College’ Advisory - Board — ee ae _ 43 
ey Pe a Visiting lectures to’ methods classes . ee, Ve ty : 
2} ea Pea: Ye . = , / i 
ae. to Ge. Franklin and Marshall College 7 a a ‘ ° : 
EY ee oe aa Pal + 7 i. a ~ 4 Z = 7 : = 
EEE Of ys ee 4 ae ‘ | $ 
re ao “Top. adhinistpatdys” of the college provided - . ee a a 
. = a ss |, support, during: early stages of SPEEDIER' © ~, ~ “»- Ma 
BM eet Workshop: involvement . > | a ; a Zz fa 


pf oS ‘37, | Reading Conference - 2 ee 
College Advisory Board ee oe ee ee 


; oo 8 ' we, " Member of 


; ; 
D, Millersville State College 
In- service program for elementary 
student teachers F 
Exchange of consultant services : 
Information-linking workshop i 
oO Exchange use of library fecilities . 
. - Cocrdinated development of library 14 
7 survey — . 
ge “og Resource instruction. by SPEEDIER staff ae 
- 3 Arranged for visitations to various i 
~ et projects and SPEEDIER pilots % 
SPEEDIER use of their film library i 
Reading conference 5 
a es Workshop “involvement. : a 
BS Member, of Coliege ey Board 3 
SF gs oC EB. Capito? Campus, Pennsylvania. ‘State University : i 
a ne fg 
~ ope >: Consuitant Services. 7 a 
oe [es @ Use of library facilities.’ “a «oe E 
oa my, a OT Exchange of consultant services i 
2 ee Member of College Advisory Board 4 
. Poe _ oy s : : ee instruction * fe , . - 3 ; 
: : i : so . y 
e iF BMS. Hershey Medical. Center, oe . ea 
bie ee = = ; a ; Pennsylvania State University J 
os © ~. = z 
oo oe - Member of. College Advisory Board . : 
Sao, © = | : 
re . * 6. Harrisburg Aréa Community Gollege 7 | 
: me oS a ot o - _— “ 7 E 
7 2% ey . Workshop involvement SO 3 
yr ‘a — . a. Member ‘of College Advisory Board - oe te : 
a \ * He York college at . a is _. ; 
FY 2 . vi = : es ‘ 7 or: 3 
ee ae — — ‘Consuitant Services aan ee : oy 8 
te © . . & & 7 | Workshop- involvement : . & 
Le ee a a dD a Member of, pen ree Advisory Board . aaa 
: ie ee ae 2 ag Pg ke e a : 4 
elgpe F | ATS: Other colleges.~ Lar ‘th E 
. 4 neo ere a = 7 : j é . ‘ 
Cy, ee. Fy Lock Haven a me Fy E 
oo. ee ~  Messiahf : - 4 ac d 
ae Ee 6 | Shippensburg | . 4 2 La 
be ag ts . ‘Penn State . : e ° — "3 
7 ; ee York Campus - Penn State _  % 7 
7 a vn Clarion State © “ & 
eee we eG ves University of Albert . - oe eo 
i ae : — / : oO 
q << ; a ~ ~> * Consultant ‘Services : . i t 


i 
ee i 
_ : F : _ - = F os 
ae dit. Channel 33, Educational Television ; mo 
-?  Pyovided. SPEEDIER with technical assistance : 
: _Interchange of research 
SPEEDIER disseminated pertinent program a aa 
listings | in “IDEAS. _ . ; . te 
_ IV. Lancaster County Day: School , | 
“a Se * Conférence involvenent ge - - 
, a J | 
oa. Area Catholic Schools’ - > 7 ~m 
4 “Catholic sclioois are involved: 4s. regular ~" 
ee rs pete ee cee in_all baie = / 
Soro 6 6¢ activities - oa 
a “e, = _ ante 4 
“VIL Pennsylvania Department af Education ae a ae 
~ 7 4 oe 24, © ou, S —_ — 
* - : _ MAAP Project ae 3 ; ale 
"ee "4 _. ISIS: Project. . ~. s 5 ee ae ae 
se es Tithe Iil consultant. services, : c?. & " F 
a SPEEDIER use of P.D-E. _ Tesearch center - ©  .. / > 
ee Quality Assessment (see™ report) | egies 8 
oe . ‘+ Exchange. of Consultants for, workshops” os . 
hg? Advan? Yeldtions. activities 7 ou 7 
vo ee State soci iar studies) seminat 2 es - ed 
: ad . ae je? sae ; { : ° “2 * ; é 
"VEE. Research for Better, Schools.» - a M Po an Ih & 
; 8 x ” 7 ~ — 1! ~ \ - oo oes ( be 
Se Ss ao (Consultant Services . ee ee : wf a 
_ 24... » Ril.T. Ee €oncept. a @*s. & ee, & . ee 
Project Wanegenent te eo ge oe af? 
. Exchange of research and library facilities ~ 3 
re ae 2 ‘Use Of Consultants. at conferencés ~ © ie a 
"va -*° 1 SPREDIER's use -of R.B.S> materials Y es . yd 5 
BA Booklet of* innovative: practices ey 
7, ‘ At a 2 2% 
+ eo anes A : Per : 
VEIT. 8. B. Ack. Cy (Tithe tII, West ‘chéster) * r a or 
ie | 2S oe ee FR? ye 
Ses . ze, ‘zatotaation Sha o Sk et 
se we 3 4% Pa efforts +- Nebraska Curriculum so 
a ee — yey ; ie, oe ee, 8 
- i . *. ‘ 7 , - =a te ; _~ ; 
aa IX, title wy; Brie : : , a 
ae : - 7 ; ice af Se ; / a + Ps ‘ 
fae ie Supplied “SPEEDIER\ with # SOC, iat: studies re ee 
oe : bibljography and analysis «= .:‘ an . a. 
or Disseminated information “about SPEEDIER __ ‘ ez 
a a aa ‘Consultant services ', 


: 2 
a - . * agh * 3 
f - X. R.I.S.E. (Title III, Detaware= bucks’ Counties) : 
; 
“4 
: Provided SPEEDIER with research information 
: Provided consultants in language arts and i? 
; ; social sciences : 
—_ Z a Use of library facilities 
\ XI. D.A.R.T. (Delaware) - 
_ : Exchange of information 
an ; e we Exchange of consultants = 
im ie . a - . : a . - 
eS - sx XTI. «6 Far West Laboratory ° ° 
a -. i= . oa ; ¥ ; : XN “ “ - = i a : i ow 
po “— oe Source of information. 2 ms ‘. 
= 2 A TIL. U.S. D.C. Center — al . a 
‘ CT ‘ . . = : _ a, 4 ” . . J , 
a 1 oo -. Exchange of information 
= : Provided. consultants 
7 = 7 ; XIV. “PSE. A > i. : : a 
we oN a os “4 ; 
le © pte FP - ‘Opened contacts. fOr. SPEEDIER with N.E.A. 
HF - ” Gontact. -establi shéd for: dissemination of - ~ es 
fe. ” & a. Bo information , we - zi 
| ar a ~ : ‘ ~ is a - , E 7 —e . - a ~ 
i, (N. C. T.E: Oe WS ae ay Ger ; 
3 ! Me ~~’ =e - 2 ” -} - t = 7 
‘ “a conference attendance~ | " ; 
“= Source of “information ay. = » £4 
t = — - 7 / ‘ 


a WT (N.C.S.8. ae SG oe a. e «2 «4 


: of ae oN : { e z 
~  nxchatige of information. soe y 2 . . ; 
; . Conference leadership “ et 
- ice ames ot 2 = es 2 
S4 . % , = < > oe we ‘ _ 
F ‘J a - % a a ee i “3 : } me 
“ XVIT. SP.C.S.5.. a ce 4 es 
“e 4 ie ‘ go ays 5 eG 
a © : Taking ‘part in anual’ P.€.8.S. conference : 
2 . oe Supplied thém with research information 
ee Conference leadership | ae ee, ) 7s 


XVIII. Middle States: council for-the Social Studies 
a ( — 
ao a co, SPEEDTER provided them. information - te 2° x 


3 = 
- : XK 


ph. Supplied SPEEDIER with international educa- 

4 tion information and materials 

-_ : SPEEDIER is testing center for their new 

4 ; materials 

Big -- SPEEDIER supplies them with consultant 

| ° 7 services ; 
4 F.P. A. consultants used in SPEEDIER conferences ae: 


: 
Z XIX. pores en Policy Association | 
: 


XX. “Milton Hershey School 
( | Conference attendance “ 4 
SPEEDIER provided them consultant services - a q 
E - Involvement as regular participating school 7 = 
na me “g 4 district . ‘ 


{ “y 
ad * 


» 


RS, XXI. Miscellaneous” "4% =, = & oe % 


RN ERTTOR TE 


ce = * , . In addition to’ the perce eyotyemen es E 
(2 ««. % : _SPEEDIER has cooperatecé with innumerable ‘ Cg 
. © cd ' , = _ Organizations in a variety. of ‘ways. In- - ; 
a -  ¢Cluded are such organizations and institu- wy & 

2 ". ‘tions as follows: - % | a. ee 
re a a XERC, Cleverand?. Carnegie- ~-Mellon Univer= _ -~ .‘' _ 3 
a my = - sity; Untiversity of Pittsburgh; Univer- : ‘ 
E cae ee ce: . sity of ‘Pennsylvania; Nebraska University; te 
a ee : San Francisco State University; Univer- os \ 
_ a sity- of Mintesota; and University.of ~ + * 74 
Colorado currictluh Centers; U.C. LoA. a: em 


oe ~ ON 


i : 2 
7 aa _SPEEDIER has worked with Many. public ‘and. = 4 
. "non-public institutions outside the four-  ~ Sa : 
ay ey , _ . ‘ county area including Berks County; Darby- ~ \ 
a Colwyn ; ‘Tarrytown, New: York; and Wilkes - ZA ee 


; j ; 4 . | / — a ; Barre e — . 


x 


. . Evaluation Activities Completed # Pe 


a. Sumarize the progress of project to date. ~ Lo 


- ys Objective 


pe Bow, The SPEEDIER Project has completed a research x, 
> ye report on the Social Studies Pilots statistically 2 
ara - . > - assessing change scores on a number of instruments , we 
a. . used with. students and teachers. Séction C of a 
oN : . this. report contains this document. The results 
rs ! of this research report have been used in ‘planning 
RS 7 Ene service programs for teachers. , _ 


a 7 ~ 4 _ 


Bo 7 2 | Results of the’ ‘veseazch denen: coupled with — ~ 
eo ‘comment's available’ on: workshop evaluation Sheets - > 

| : 7 have caused some’ ‘changes, in conference | format. and ~ - 
-  ahticipated changes im conference content. -The - gio. 1S 
; “interpretations of -all workshop evaluation sheets © a. 2 € a4 
Bf fo ~~ . @re aVailable in the appendix to this report: ag. as ao 
Pxy . ~~ “These sheets indicate that a1] SPEEDIER-sponsored - Me oe 
waa _ ‘workshops. Have ‘been’ “of .a positive nature and have - 7 
ee been well receivéd. by the participants. Another - ~~ /y 
Pe ge ot, OO _ factor showing positive conference results is a a 2 
. So we 8S Pthe increased number of requests for SPEEDIER- - ~ ee 
oe conducted programs both within and, from olitside er oo 

ep Og ee the four: county area, ~~~ ate, eee Ne FOS 


3 7 is yt, : 
—— as i © ie Be ss ey a2 eo. te 
\ 1 tt n : , = 
- 1 _ 4 7 i . “t 
? -€ ™ ar ot cee, - ~~ - i oF ‘ ; me « \ 
ys ie * as x : Pa ae ae = vd 
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E a oe a ‘Pilot ‘teachérs in’ beth social studies and- ; e 
a language arts were ‘asked to complete questionnaires a o® 
Bo _ P concerning. their impressions of the programs and . ee 
a ne ee re Oe ‘Suggestions for ways: that SPEEDIER. involvement - ” 

- ra >) leould*be improved, © Thé overwhelming response to - — -. 
Bory  * © 72> all programs hasbeen positive and-suggéstions. made eg 
i ‘for SPEEDIER have: been incorporated since. fhe: ber — 
Cae ee a. ee ginning of the. present, school: year. ie : 
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we 


we i ee 
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Oe hy ee eT 
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ig SOP ges - _Further. evidence of ‘successful involvement with’ “5. | 
a i Lg me 16¢1 ischood’ districts is provided by’ the increased °- - | 2 
en fe ss -) °° Gnvolvement in the number of eeachete and school ” 3 8 
an -" oe districts. i” ape 2 ’ Soe eee, - ae ws ¢ 
i" : X\ ~ a” - , : . , " er * ie : me 
A: UA: —_ ‘ i ; © J _ i Z. ; ‘ a ne 
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Subjective 


SPEEDIER has been provided on numerous occasions 
_. Of positive oral feedback concerning Project- 
sponsored activities, Many requests for increased 
services have been caused by this feedback. The . ° 
number of requests for information have been grow- 
ing in the past year. It is ‘suggested that the 
increased dissemination activities have in part been 
responsible for these requests, °F 


b. Summarize the” internal evaluation results - to ; 
date. 
Objective = . a 
f . { a 
“ The use of project management techniques, an . 4 


PERT/CPM, has increased the ability of the SPEEDIER 
staff members to assess their planning techniques. 

- The development of a SPEEDIER Model Management Sys- 
tem has givén each staff member a tool to use for 
assessing his effectiveness in piaoning and follow- 
ing that plan.. 4 ; / 


The development off the So 
Arts, and Research Report has caused the staff’ 
members to reflect.on the effectiveness of the 
programs and make positive suggestions) for | modi- . . 
fication in these areas; A meeting with the prin- 
cipals. of the schools using the Nebraska, Curriculum 
led’ to many suggested changes in the organization ae 


cial Studies, Language See: ge 
for the implementation of the pilot program. -Baséd. - me 


PROS Ee LEAT eck eT eee ee Fae RT Re SP EE RL SE LT ee i 


on these suggestions, modifications are planned “for 7s 
the in-service training of both teachers and . 
acai ) , _ a a en 


equipment to, view themselves while analyzing the f 
_micrd-teaching sessions. Major/revisions for — 
“staff involvement are now underway based on 

, objectives viewing of onRe tapes. i ie 


— 


RO ot , 
Subjective : | : - | | : 


Swall group meetings have proven:to be. tne best a a 
‘means available: for internal assessment and evalua- = ; 
tion.. Periodically staff members involved in var- 

‘lous phases of the  SPEEDIER operation meet to a 

discuss the progress and plan future évents, These 

~meetings have resulted in modifications of operation 
and the increased awarenéss of the necessity for ae ee eS 
staff in-put activities.~ With the expansion. of — a 
our programs, more staff members will have to per- 

form dual functions. “ 


¢ 


4 2 ; ~ ” 
' SPEEDIER staff members have used video- tape, 


y ? - . - “ - ; a : j 

a 4 : ; ig = , a 

a 7 : P 5 x os 

=e ~ ss Phis realization has led to staff training © .._ , 
E ae sessions that are informally carried on and are 
= _ ‘now being planned to increase the competencies - 4 

Soe ~ _ of all staff members. This training will increase — ; 

a ee : and broaden” the operating capacity of the SPEEDIER Z : 

Be” . ; : Project. ; : _ ; y ‘ : 

ae j a ae cor a e a « 

: 4 es — = Ce. # = ; 

= 4 : - , foot x ' : 

= - ot, - t , “ . 3 i ° 

ad “C4 ae : ( } on ea f? > a _ ayes = 
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ae 7 7... Dissemination ‘activities Completed ~ A a 2 er 4 
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13. SPEEDIER Strengths 


‘ aa a 
7 pe AS Hew peers’ pee 2 hag FE Tay os te wd 


=a 
CaS o Sased upon the operation to date, SPEZDIER 
BO | strengths tnclude the saa 
mm ; Staff - _ = 
. oe 1, Broad_background of training and experience 
F fe - : dn individuals. : 
aa | . 2, E£€ficient procedures in following guidelines : : 
= aa of Title III responsibilities. — 4 
“.% _ °3, Ability’to work-with various school district - | 4 
oy 3 personnel in establishing immediate and long- 
=, 2 range relationships. : 
2. 3, Awareness of needs of local’ school districts. a ee 
pe ety oe By Accessibility to administrators and teachers 3 4 
a +... « -in the. four-county area. 
Bo > GU. 65, Difect access to. teachers and: students. for 
be oa 7.» Curriculum work.  — fi . 
a re -7, -Awareness. of tne "change role" and. “linking 65 
Dw ex 2 agent” concepts and skill in performing thesé 4 
BR ., - voles. y ~ ; » a 
pF +, 7 §. Acceptance of opportunities for widely diversified wg 
Pos. 2 * curriculum involvement. | - 
poo WS 47 3G. Ability to ‘work not only in an. area of "speciality, i 
Ris) +o + 4 but also in related areas. . x ed OY 
BoA 10.., Compatibility of staff members. - ae i. 4 
Be gt a. -“ Z1, Ability to inspire and convince educators of -o ee 
Pe 3. the potential value of curriculum change. “ =~ 
ce artes 42... Diversified: skills of total-staff. © a E 
et ee -Dedication to. the organizational objectives. a . ' 
7 : re x Ability to identify relevant specific objectives - oye 
a ra >and metheds for, attaining and assessing them, —- 4 4» 4 
ns - oe Knowledge of other supportive agencies in the - a 5 
E (7). fowr-¢ounty area. : = « 
nee Knowledge of the origin, -developnent, “and ‘re- oe 4 
Bo. 7 2  Yatiénships of the SPEEDIER Project.. a 2 
BO os ED, « Significant: development of skills’ through or- 4 
Be gg _¢"\sgandzational- experiences. . = 2 ea ‘3 
A CL ¥8y «(Substantial gain of individual expertise in’ .- - / 7.4 
ee 2 oe Cae “diverse orgsnizational functions. — F Sg 
Pe ae me | 19;. Knowledge of an, effective model for producing ~ ,* 4 


af gi GP ae. educational ‘change. a. ote . 


an ft o-s f om 4 . 
oe oe ; A aa A - 
- an ' . ‘ a + * . a 
. 4 ; = * 7 . ; Gas - : 7 : = _* - 4 7 
BT e J " : 
2. Z. an eS i: 4 = 
; . ; } = ‘ - ‘ee 
BOSE ye xe ‘14... It became evident in 1969- that many: of the prob lens. a at 
Ef /- \-@£€ 1968 were.clearly resolved.. -Severai new problems - . ae 
e- lC ~ _ developed, however , sthat. affected -SSPEEDTER's accom: "4 oe 
a ‘ . ” plishments. Viewed by | ‘the: project director, SPEEDIER's: ©. ~ > 
=e : special problems ‘are Cited below. ; * ge 
-_ - , 2. oe s ad 
fg, te 4 © = _, Hinaneing ae pa . , _ 
_aan . : ap : . Y = * fr. = : ; a 
EF. ' Title Til in Pennsylvania. made: an across the .. , 
a : board cut en necessitated . Poy 
. , - i ke G “he “e . : 
- so. if kK. jthe icutting ‘éf one. of our, najor, Components. ye ee ess 
a ee ee ee “the elimination gf two full- ~time Staffi OR 
yt ~ oY sy positions, wl ra te ee 
a “y  o3° 7, 3. 1 the séeking: of a new: position by another . _ 
poo eS staf t\member A 5 A oe 
ao i Ce Ghee. ‘theyeStablishing . of ‘a. charge ‘for 'SPEEDIER'S- - eee es 
Be s : 1 Services, thereby eliminating some: schools" , = 3 
Set ee. Ca. “a involvement. : _ ™N ee ae by a on. Sao 
ee eee aS * the, limitation’ of 1969. detivities to 3 So 
peo ; fF eee. - present: pilots; © a . OF ahi, , 
Bo MA 7, “6, «6 the curtailing ‘of other: ictivities’: ~ ee as 
pooa7V 4 So, \ the. elimination’ of college advisory Liaisons. - — 
EP 4. Ge BR. the elimination-of three part-time positions. We Fae 
an 8 od ae Me the. elimination ‘Of. pilot assessinent: tests 6 ny 7 
aS roo, \) * 6 and research, 0 ue, ie a ae ee 
ae - 0 20,2 the. constriction, of: rented $pace. in ithe. rae fobs 
Ba Eo 4 ot. Asphysicakplant.c 2 2 oo ae | — 
Pa ee es 21. inereased. responsibilities. placed: On o.oo. . a. mal eS 
ro ee ane ae existing stats, and-.consequently laniting See eB 
poe pe iteseareh,. ep gf Pr gee Ean a Pptg A 
as rar’ ro a ieee enn aos eae ee hn 
cs ee BA ‘ecruitaent. tad ee oe as Sk ee ae 
as yeh . 4: oN Croce ara a oe oa Sa < els ; t.. : { Y ma 7 ; 
Loe. Pe / ~ During 1969: ‘four staff members. resigned: from a ane oe 
fT a yd Gos othe: ee orpantgations (3 yO" o ey i. mat 
eoeted ee, 4 A, ee re fa PF aye fe 4% 
Ro X \ eo, ‘ 
ie fe ty by the first: Because of the-cut in: €inances. - spa 
eo : meta | OPE as” inentioned: above, terminated: § the position. ~ ; iy 
PE ye és No 2a: The‘séecond because (of insecurity inherent , (4 
By LT ag) Sa funds being-cut, eter ©. 0 Sk) 42 + Sifes 7 4 
Bo NN og Bae Phe third to: be' married and: relocate out. a 1, * : 
pods sd Of Pennsylvania...’ Peal 4 a a 
aa ( ,.4. The. fourth. worked for one ‘month and. re- ari 
ee a er ee ceived a-better offer rom his former~ Tete eg CM 
a t= cae ae > association, and returned {_ tr oe a 
ye . : } ( Tarnover. in these poskeions nécessitated. ve>. five fee - 
: a eo ” eeuitnent Of individuals to j6in an organization “pl octige 
ag se ge ae that probably: only had one year. to. exist. ‘In+. - - es. 
7 _ se & Ao: Spite of these circumstances, the project: ‘needed — oe ee 
Pe | ee, ES 2 8Y ' talented (replacements | who could understand and us ., : 
ed a acquire ‘Skilis- to perforn. tasks. developed, by ° , Y sae, 
oe ad a otters. ; a Hi ec Ee yt pe a 


4 7 — ¢, Geographic Area Area -, : 7 
: The large geographical area SPEEDIER: serves, 


7? — presents problems with travel time. Some 
_ trips could be 120 miles. 


Bi AD ‘Film and Library Facilities a 
nr ar Z Existing £ilm- and library facilities in the 
| hae _-- €our-county area are not sufficient to provide 
pe Be needed materials for innovative programs. «In 

q Oe bas some. instances, this fact has hindered the . 
ia i ns success of pilot programs or other innovative 
Pa 2. = x . bractices. “ oN . 
ms a “ a = a : : . 2 
Pag bie “2 Be ’ Thiree- Year Funding — 
Bs TA Gh aes ’ Short- ~range expediencies. sometimes: take pre- 
— yo Cee cedence over Tong range objectives because of 
Pe ee 3 gee the limitations in condine. Fiscal matters 
pore 2”; _ ° + shave come to bear significantly con organiza- 
Pe. / i» . tional sscurity’ in Some quarters, In many 
oe.” on ‘\cases, there | is insufficient time for partic- 
ae) ar ee “ipating ‘districts to become seif- “supporting ; 
ee an ee *:\ pilot programs. . £4 7 : 
~~ eat ae pee * —_ ai “S “¢ 
aa ee raining a ef 7 ar i rr ne 
Pee eye x a el oe : a 
=e oe tx ‘The Success of the ‘projéct hinges upon its;:’. 
pee fe. YS ability to cope with two continuing ‘training 
oe i _ iz Problems: ~ the- orientation and development. . — 
a: a 2 = of skills for new staff members, and-the.con- - 
pal? as is # _— Sistent - amplifying of. expertise among existing 
Pie eee Staff. ie ae foe Pa . 
‘ Be ae cE 4 ee _< 7 as 

a ee (AO Internal Coninunications ~ 
re eee i as ij. ° ere 
Pe he. og pe During ie! ‘past year. this probiem has been . 
a ee ” cS Jmanifested. when ‘line. of command was not “always” 
a ian clear, and on occasions when the staff was 
poe ge co Papier to utilize’ needed resourc ses) and’ ‘ex- 
og ee, a pertise possesséd by other staff iy aaa eee 
Ec~ dy t ie Ses ee { ae ES eee oe ‘ a . ; - } 
Bn a ve ees ; A ag L oe 
+ aoe eS ee E - \ : 
7 a v4 t > = / an aan 
Pe ay ak ; 7, co 
4 cA \ x ~ ie \ ; . H 4 
SS re ; ca eh : / : | 
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—_ 15. List of Project ‘Related Personnel ; 


a Cite the roles of these people. Inciudé 1 ‘persons . 
from the community and other organizations. . eo -¢ - k 


_ THOMAS S, HAMILL,. E: ecutive Director. was the: edie ‘full- ; a 
“i _ ‘ time professional employee at the time-of the first . ae 
evaluation and remains. with’ ;the Project: as Executive oe 
Director. =. 4 ne s - 

4” SO GEORGE M. "BAER, an “imp leientation team. siember, joined 
p<. the ‘staff on March 15,'1968.~ In the’ early development = 

“ of the project he assisted ‘with administrative détails. a 
o He. became active in the Fenton,;preject. and the Taba -... °(, | 
project upon their organization. At-this time he is ~- af 
— responsible for the inplementation- of /the ‘Taba program, - . 4 
, (coordinatisu of activities for the Fenton program and, - 
Pee “has” a ledders ship responsibility ; ith the behavioral uty e abs 
/ - "objectives section oF our organization. ee : a oe, a a 


“4 


~HARLES B. “MvERS, a ‘ gocial: ‘science specialist, joined / 
j) < °° the staff on June 10, 1968. .He has led all the-devel- — Bix 
edad! opmént | in- the Fenton, Minnesota, ‘Taba, Greater: Cleve- gp x 
piel land,. and ‘Senesh projects. This. year he: ‘has. ‘Spent ae ee 4 
eS _ Most ‘of his time developing. and“ implementing the acti 2. we. 
ye vaties within the Tava. program, i. 3 ; 
: : ; (2 LD Eng -- 
‘ , EDWARD A TEICHERT, si Rea. ‘joined the staff on June 24, F 
Ae? ' 1968 as a Aanguage. arts specialist.” ‘Since. that time ee ee aie 
ae he has. ted the activities: in language ats and this year ve aod 
\ ; has: emphasized the ‘Nebraska. Language Arts pilot: a : 


Pe pg and organized the, original. research activities of. the 
a social science project: and has worked on research of ° - ag 

all activities of the SPEEDISR- Project. This year his ~ = ea 
eh dk major emphasis has’ been .n micro- teaching ,-~ ‘teacher aware- se 3 
ar, ‘ ness. and inter-action ‘analysis’ inhézent in. “all ‘programs ° // ~ Y 
po ~ 9 with major emphasis ~ ‘on Nebraska Language Arts:., ‘He is. Pom. ae 
= en also responsible | for the ‘development a a model , f = & 7 
a management system. for “SPEBDIER. i os a: 


| 
pe KENDRICK M. McCALL joined the,Staff on’ June: ‘weages: 
| 
| 


: / \ eg 4 


: & 

) CAROLINE “SIXSMITH~Joined. the proféssional atuft as. bt 6 
: 

i 


ee 


oh 2 Library’ research asSistant on July 10, 1968,,and has- “' 7 +’) 
; a4) functioned, primarily in that capacity ever since: Fea - 
: j . ; ou tae s 


THby oA ay za 


vt 


"_ SUSAN J. BEEDE uae the staff as. research assistc’t 
‘4 on August 19, 1968. In October. of this year Miss. 
° _Beede. was transferred to the role of a member of the _ 
implementation: team and has been responsible for much 
_ _ of the implementation in the Nebraska Een evene Arts 
ET OIeCEs 


r ~ wa 


- + 


L..; NORMAN ADAMS, an. implementation team . penber, ‘joined 
ag 5 * _.\the staff on September. 3, 1969. as_a repldcément for /a- 
ea ~ > previous implémentor.. Mr. Adaiis. has,.béen. primarily 

; - responsible. for the implemen‘ tation of the Greater 
Cleveland Social Science and Minnésota Social Studies 


a 4 Projects. ; 
; Z 


oe a _ JOYCE kK. FICKES. Goinéa ene Staff con October 27, “1960 
aa | “with. the - major responsibi ility Of information disséu- 


- : ~ 


te ~~ 


ee _ 


¢ 


ine ae ea a wtesearch assistant and audio- visual technician. a 
a PAUL. RICE is “a ‘part- ~tine Gasioyee: for the Nebraska~-Lan- 
a , guage -Arts Curriculiim with major, responsibilities. in § - 
. es _.. “Pinguistics and chgper coe 5? a NS Ie ee 

= 4 ~ a, ~ 
CHARLES HOSTETLER is a, part- timed enployee in the Senesh 
Program, with fesponsibziities in Ampiementation. th 


t 


/ (BRENDA: PaVONE joined the staff on June 3, 1968 as secfe- ~ 


{ - i, ) ~y ; 
4 + 


nae tary im charge of the MT/ST. -_ sy . : Phy 


MARY STECKBECK joined. the staff on August 12, 1968, “as 
\ one "Secretary, to: the’ Executive’Director, and is. also. re- > | 
bo Oe “sponsible: for books and financial accounting ‘of the ) 
a Project. er a a 
4! as 4 = os , ‘2 
JOAN SMiTW joined the staff as ; library. secretary. on 
February: ~24, 1969,- and has. served in’ ba capacity ever 


\ 4 > ! 


, 
t » 
{ 


oe BETSY ‘Lee RATRALL ’ is eet ancreter: > esponcitie t 
~ . "for alt duplicating for. the project - joined the staff 


—_ree: aay. 743969. wr yo, 


‘ 4 


— - ~ 


~~ 


\ 


_Anating activities. - or ; ts 2 
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JUDITH MULLEN. joined the “State. on ‘October 27, "14969 as, 7 


2 aiid 


since. a ee j me, = 7 5 


—/ 


MARY CALDWELL joined the staff on February 24, 1969, : 

works as a secretary and assists with the audio- “visual. = =) 

portion of the _project. Due- to an dutomObile accident 

Bona oe Mary Caldwell is temporarily not working with the. pro- ~ 

a _ ject and KATHLEEN PooeY works as her Roe fakes aaa 
' ment. 


ref) 


. --BOARD- “OF DIRECTORS: “The. SPEEDIER Project Board of | 
~, .. ~ Directérs is composed of the chief school administra- 7 ws 
po | tors from each participating school district. The . ad 
ea executive officers are Charles Micken, President; . 
myo. oe William Bolger. Vice- President; €,.. Danié€él Biemesderfer; ~ i Fs 
_— =, Secretary: Clinton Ruby ;- Treasurer; Elmer Stevens, -. a - 
eG President- tplect? and Revz Francis Taylor, non-public en . Se 
fo school. Ph ial ee aa . _. 2.6 oe 


Ate — 


~— 


ok * Pilot: teachers are “far. too numérous to mention each onéw = 3 - -, ' 

\ >. . At this time there dre more. than 600 teachers associated nef 
‘- - . with the SPEEDIER Project in the four counties pe Daupnens 4 

se ¢e.7 Lancaster, Lebanon; and York, Ae & 7 


! -° Se ¢ ‘ \ ;; 


16, Equipment Pirchased with Title III Funds 


Quantity . Item | Manufacturer 4 Description 
a 9. ~ Executive Chairs - United , 
a 41 - Side, Chairs ~ s United, Black 
ROO !UL _ Judge Chair - Decker, Black. 
a es “‘Secretary"s Chairs United, Black 
op Be Conference Desks Shaw-Walker, Black w/walnut : 
a e : ; : : Fd , = - top. . a 
ap an 1‘ ~ Executive Desk Shaw-Walker,; Black w/walnut | 
an ' ie . top ‘ 
eh z2 Secretary’ ‘s_ Desks ~ Shaw-Walker , Black w/textured 
ae a: —. ~ top 
’ a a ~ Secretdry' s. cae 4 Shaw-Walker, w/left extension ‘ 
5 _ . 2 >.> Secretary*s Desk< §Shaw-Walker, w/right extension _ 2 4 
eee 1 Credenza Shaw-Walker, — w/walnut = ; °° % 
Boe, ~ owe top. —* 
etre oe Worktabie ve, te 4 Haskell, "Black ae /aiaut top 
Be pe Pe .Worktables 7 ,Virco, Mapleite clirome, oe . 
ae ((36"-x 60"). °°-' °. ‘legal 
ee Sa. Worktable ee _t~ Quaker, textured walnut, a - 
mo _—- : aa ‘3° © chrome legs ; os — 
co,  s ! “Worktabie . 7 3 = _ “re 2 
go 2 eI (30" x 72").; _* Virco, ‘fording.- ta eos a 
oe ee ee " Worktables 4 Virco, adjustable _ 4 Se 
ae 40. . Bookcases, Open Front H,OcN. || \ ee 
Bo ow BS , Filing. Cabinets | : Cole, 4 drawer. letter size 
Pp)? 6 US Filing: Cabinets -: _ ’ Cole, 4 drawer, legal size -~o!!lUe 
—...2 .£ Storage Cabinets | H.O=N. ‘oe 2 
oe 32.‘ Units of Shelving |. ~ United a ees 
e- { 3 Selectric Typewriters. IBM, w/4 additional ‘typeheads - ae 
By gt _ 1, . (Epics 3000 { “Monroe a a 
ae Y 1-: “Duplicating Machine . Gestetner - Model. #310 - | ; . 
Be ws MO! a Calculator: — . Monroe - : na * me 
2 or: Mus Reales Petites - Belk G Howell (310) =. ; 
aut? jr 400. ‘Rea er Printer =( ~°. - oe . re 
eo DERE w/Microfische7Adaptor 3M‘, 7 Oe wae 44 
Pao BE 2 “Mictofische Reader .. AtTantic a er “4 
a a id | “Pape. Recorder’. ~~! . Califone | > . 
r ye Tape: Recorder - _-.<* Califone., -w/foot pedals. and ~ 
Eee. 2 a 7 c a. - headphone. (réturned aoe 
oo ee ) . credit) .. 7 
Ba, 7 <. are ie Slide © e. - Sw 
—. oo rojector: ce & ‘Kodak, w/zoom dens P & 
oe Record-Player | * > Califone- °. a 4 4 
eae SS FilmStrip Projector : Bell & Howell ie os iz 
Pete 3 oe Movie Projector - 16mm © Beli. § | Howell oe ae i 2 
re ; od. ai alee es Aepex (traded in on ‘Pana- 7 ~~ 
EY, \ - ue sonic equipment) ° % eS 
DAY vw 1 “T, “Monitor ‘Receiver ea Motorola - 20% ~ C 4 
ve ee «1 & View Findér Camera | GBC .& 5 : 
f >  .1.. ‘Set of, Close-Up . — @ ' . . | “a 
eo i a ‘Adaptors _ 2 ' * "Bolex; - | _ 


Coax fae 4 + 


po 7 BR * Cables - 25, ft. 


Ro Quantity 


Item 


* 


Manufacturer § Description 


Electro-Voice, w/30 foot 


pee 


Asal abe iets etal banter bes wlth + 


E 1. Lavalier Micrephone 
So s cord. (traded in on new. | 
; . Electro-Voice microphone} ; 
eS 1 Heavy Duty Tote All Dukane - % 
— Z Tripod w/Dolly Samson 3 
4 1 Movie -Screen- Da-Lite. x ah 
4 fi Channel Mixer _ Wollensak : 
<< & 2 1, Microphone -Wollensak : 
J 1. TV Zoom Lens . .- Cannon - : 
14 Video Tape Reels | Mimorex z 
= pe Globe “ A. J. Nystrom ; 
a 1 ‘Wall Map - Asia A. J. Nystrom =~ : : 
FO al Wail Map - ! Africa. A. J. Nystrom ’ oe 4 
i 1 .Wall Map - Greéce. A. J. Nystrom “eg oe 
a 1 - , Wall Map- - United oe ot eo ow + |, ae. 
‘7 ee . States . . _ Ac J. Nystrom. - ; ~ 
—_ 2 1 Wali Rack ° hee ‘Nystrom ; : 
ae © oe . Transcribing Machines - IBM ns *. 
a ee Dictating i a IRM, w/carrying case =, aon 
pT - j : cordless a 
ae, 7.2 “office Valets Vogel- Péterson, Black w/12: ; : 
DS ey ; | hangers - . a 
oy -1 Magazine Rack — Demco ele 4 os , 4 
Poa UTS Stencil Filing Cabinets A. B. Dick ’ Hg 
2c © “1 Master Maker ” Gestafax, Ir. MK IT Scantier - | 
4 > - aed ai : _ Collater = 8 Bin- z 7 . = - v/s 4 
¢ = 1%). TElectric®, «. Martin Yale, ee ore ee. 
oe _ Heavy Duty. Stapler “C3 rn oe aa: 
Tia ae _. Electric” ” Staplex “Ss =. Y ps 4 
co _. 20 - 1/2" One-Hour Video “y. oe i. 
ae Pe Tapes “ Panasonic = - #$ -~ | ff et 
aa L Carrying. ‘Case for _ Pan. 20 ; t. : a 
3 7s ) ~Gamera Beseler ‘ i " 4 
ee a Portable ideo Tape. ve : 
eS 8 ae ~ Recorder} 1/2" Panasonic “(tess trade in of Joi. 
Bf ows  o-- . .  Wwhaudio dubbing nd Anipex tape reéorder)- ~~. ~~ - 
a  « a Shot gui’ Microphone ‘Electro-Voice’ (less trade in © .- 
on Abo 2 &n of old Electro-Voice microphone), 
ee ) me ‘Special Cables ~_ Coax ~~ 
BO a 2. = Special Audio. Cables ° ne ip OG 
Ei ~ .~ 7 .1 \ Video Adaptor. 5 NVB22 | = oe 
By eo DT. Camera ‘(Model WVO33P) _ Panasonic . i. ~ 
aoe ei: “Monitor/Receiver Panasonic: - 12" i : 
oe Te ‘4 Monitor/Receiver.~ ee. 13" 7 “ 
ia -] Microphone Fae -. Electro=Voice en ee BS a mF 
=a 3. . Twin- Reflex Camera Nashica, MAT-124... oF e 4 
ox 8 “YO :~ Video Tapes —. ~< Panasonic\’- 1/2" | es 
. Lo Adaptor - WV-960.' Panasonic oe ane 
2 os ed fape Recorder =<. Califone 70-TC ; Ff ee 
ri ron Video Tape be ed ‘Robins TSV100 ’ ue oe 
¢ \- — J : i / 


(ab of 1/20/69) sk a ee 


\aon 
5 

/ 

‘ 


é — m a m a ede — 2 = ae . 
17. Plens for Phasing-Out = exolet ro ne eS Be 


- 


= Very soon we. will ‘be entering a time of decision. 


* At, this time eight districts have indicated they -~ | OS 
. ° definitely will assist in ‘financing the SPEEDIER- 7 an 
to - Project, in the 1970-1971 school year, . “Seven . “— ; > OS 


‘school districts have indicated that they plan - — ¥ 
to help finance it. with final approval from their 


~ Poard expected. in January.’ Additional districts - ‘3 °° mer 

‘are contemplating this, activity, Six'districts;, © oe: 
.f On the other shand, have indicated that they will | eae = 
- not participate\in SPEEDIER when. federal. funds a 2 a 

_ are terminated. It is anticidated that about ee oe 

“ye - ‘March . 1, 1970, Will « ‘be -the target daté for deter- ~ iia. “& = 
= mining whether ‘the project will] continue or phase NaS 

‘., ,out, . The levelof activity for the SPEEDIER':. -. a 3 


Project ‘for the ‘1976- 1971 school 'yeat will be . ° [ e7 
> determined, by' the’ funds: ‘available for the project. ~ 4 
7 Altéfations will be determined as- necessary de>. 
\ “pending upon’ financés, ~ Tf sufficient funds are = os 
ve, ‘available, the present activities Will be continued, | a4 
'- and activities. will be added, Particilarly rein- mf 
Oe, Stating;the. individualizing instruction portion _ ake “* 
-Of the project and: adding such fields as mathematics be pa 
oy 2 and. science. A number | of Outside ‘districts: have ae ee ee 
Lf a ‘indicated their interest in becoming. a part of the - Co oo 
mY. SPEEDIERProject, e. &»» Wilkes- -Barrey, Tarrytown;- re eae 
: New York, Upper Merion. At this. time: ‘it.is about | © “| 

a 70-30: guess that ‘the project. Will,-remain in’ © ~'. 1%: ay 

. a = ‘Operation, ‘but a 50-50: chance - ‘that-the project. Jha 
gt ees age MT remain’ at its present level, of activity. and a “) a 

Bg - a 20+80- possibility that SPEEDIER will expane ‘its: . 


4 


ae 
Sc, oe activities. = : a ae 


